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INTRODUCTION 

In the Competency Based Education Program 5 Year Plan^ dated April WB, and 
in subsequent Technical Proposals ^ dated April 14, 1978 and July 2, 1979, 
the Program purposes were described as follows: 

Purpose 

The Program will develop, evaluate and disseminate an integrated system 
designed to help interested school districts plan^ implements manage 
and evaluate a comprehensive competency based education program at the 
high school level. The system will include: 

® A set of recofTmended steps to be followed when planning ^ 
implementing* managing and evaluating a CBE program 

® A set of products and processes which illuminate and 
facilitate these steps 

^ A set of suggested procedures to use when adopting and/or 
adapting these steps, products and processes to meet local 
district needs 

NWREL will build the system largely from identified extant promising 
practices using a limited number of program developed products/processes 
where such practices are not available. 

In addition to the Program purpose statement, the 5 Year Plan and Technical 
Proposals set forth a Program definition of a Competency Based Education 
Program, The original definition has been refined based on program experience 
to read as follows: 

Competency Based Education: Program Definition 

A competency based education program 1s one which contains these 
critical elempnts: ' 



1) a set of student competencies which f clear, ^ i 
relationship to successful function' adult 1 

2) a written curriculum which specifier 'Hen' les that 
will help students acquire the set of . ^ii^ Jplication 
competencies 

3) an instructional system which' invol ^^s stu-. ts in these 
activities 

4) an outcome assessment system which assesses competency achiev 
ment In adult life settings or at least in simulated adult 

1 ife settings 

5) conmunity involvement in establishing competencies, in teach- 
ing toward the competencies and in assessing competency 
achievement 

5) a student progress report system which: 

^ allows students and parents to track individual student 
progress toward competency achievement 

^ provides summary student progress information to the 
cormunity 

^ provides data for informed management decisions on needed 
program revisions 

7) organizational management and support activities 

This overall purpose and definition served as the basis for the Scope of Work 
(Section 1 of this Report) and the work documentation which follows 
(Section 2, Promising Practices; Sectioii 3, Targeted Development; Section 4, 
Dissemination; Sections 5 and 6, Evaluation Deslqns and ReDorts.) 



SECTION I 
SCOPE OF WORK 



ERIC 



SCOPE OF WORK : COMPETENCY BASED EDUCATION^ PROGRAfI 
3nent LP : Promising Practices 



Objective 1.1 : To define, collect and synthesize selected practices that 
have potential for further CBE use 

Procedure : 

1.L3 Develop a classification system, by validation levels, 
or selected practices 

(November 30, 1978) 

Product : Draft collection and classification system to 
NIE and CBE Network for review 

Documentation : The draft collection and classification 
system was reviewed by the CBE Network on 
September 25-27 , 1978 

The draft collection and classification 
system was forwarded for NIE review on 
November 30, 1978 

H*8 Prepare revised collection 

(November 30, 1979) 

Product : CBE collection of promising practices for NIE 
and CBE Network 

Documentation : Section 2 of this repo^rt describes the 
process of collecting and screening 
promising practices. Abstracts of the 
collection are listed in Appendix 1, 

A copy of this report has been forwarded 
to CBE Network members 

The present collection has been entered 
1n NWREL^s Depository 

Component 2.0 : Targeted Development 

Objective 2.1 : To assist pioneer sites in conducting targeted development 
activities, including planning and training services, 
product development and documentation and evaluation 

Procedure: 



2,1.3 



(July 31, 1978) 

Product : List of products and timeline to NIE for review 
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Documentation I The list of products and timeline was 
forwarded to NIE as scheduled 



Procedure ; 



2*1*5 Document targeted development activities 



/ember 30, 1978) 
Product : Progress report on development and training 
activities to NIE and CBE Network 

Documentation : The progress report was submitted to NIE 
and to CBE Network as scheduled 

2,1,7 Complete prototype products/processes 

(Dates as established in 2,L3 above) 
Product : Drafts of prototypes to NIE and CBE Network 
for review 

Documentation : Drafts of prototypes were submitted as 
scheduled. See Section Page ip for 
a list of submitted products and 
submission dates 

2, 1*10 Document targeted development activities 

(November 30, 1979) 

Product : . Camera ready copy of refined/revised products 
and procedures; report of targeted development 
activities 5 field test results and documentation 
results 

Doc't^i entation : Camera ready copy of refined/revised products 
and processes were submitted on 
November 30, 1979. The report of targeted 
development activities, and field test and 
documentation results are described 1n 
Section 3s Part II, Targeted Development 
and Section 5, Evaluation Designs and Reports 

C'omponent 3.0 : Dissemination 

Objective 3.1 : To make visible and aval Table for use by practitioners 
CBE products/processes resulting from the collection of 
promising practices and targeted development activities 

Procedure : 

3.1,1 Develop comprehensive dissemination plan with Network and 
RDx assistance 
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Procedure: 



{November 30, 1978) 
Product s Dissemination plan 

Documentation : The dissemination plan was submitted to 
NIE on November 30, 1978 



3,1*2 Prepare fliers that describe briefly the areas of targeted 
development and the promising practices that the CBE 
Program is addresslrg and the kinds of information available 
(Information) 

3.1.3 Develop and make available to RD^ and the Network occasional 
papers or executive surmaries, picking up on issues by 
developmental area (Spread) 

3.1.4 Upon request, RD^ sends to Interested persons and groups 
5-10 occasional papers or executive summaries giving 
examples of how specific CBE issues have been addressed 
(these examples may be from CBE*s targeted development 
work or promising practices work) (Choice) 

3.1.5 (1) Potential users contract with CBE Program for technical 
assistance In installing systems generated during targeted 
development; (2) CBE Program brokers promising practices , 
1,e,, finds help other than by CBE staff for potential 
users ( Implementation) 

(November 30, 1979) 

Product : Fliers describing CBE Program development work and 
promising practices; occasional papers or 
executive summaries on issues; and developed 
plan and procedures for CBE technical assistance 
and brokering services 

Documentation : Fliers * occasional papers and executive 
summaries have been forwarded to NIE 
(See Table 2, page 15,1 Rematning 
dissemination products are described 1n 
Section 4. 
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Component 1.0: Promising Practices 



ObjectivG LI: To define, collect and synthesize selected practices 
that have potential for further CBE use. 

The Promising Practices component is responsible for identifying and 
collecting fugitive materials and process descriptions which fit the 
Program's concept of competency based education/ As indicated in the 
introduction, by our definition any program which calls itself comp= 
etency based must contain these critical elements: 

1) a set of student competencies which have a clear, direct 
relationship to successful functioning in adult life 

2) a written curriculum which specifies student activities that 
win help students acquire the set of life-role application 
competencies 

3) an instructional system which ir^volves students in these activities 

4) an outcome assessment system which assesses competency achievement 
in adult life settings or at least in simulated adult life settings 

5) community involvement 1n establishing competencies, In teaching 
toward the competencif,^. and in assessing competency achievement 

6} a student progress report system which: / 

0 allows stsjdents and parents to track individual student progress 
toward competency achievement 

0 provides summary student progress information to the community 

0 provides data for informed management decisions on needed program 
revisions 

7) organizational management and support activities 

The CBE Program work component Promising Practices is intended to identify 
existing activities, processes and products that facilitate the building \ 
of the model described above. The staff believes that these critical elements' 
are important to CBE in their ability to bring about change and the process 
of implementing competency based education. 

Another major outcome in the identification of promising practices is its 
utility to secondary schools. CBE has rapidly moved across America as a 
potential solution to the declining public support to secondary education. 
Justified or not, the public is concerned about the quality of schooling. 
The word competence alone gives the feeling of accountability (being able 
to demonstrate ability^ skill, at some level of measurement). General 
public interest is not directed toward the process by which schools instruct, 
but rather, toward what the student is able to do. Thus, the national 
Interest in CBE 



'1- 



Is iasily understood as a way to improve Sicondary education. It ts Important 
then that any practice identified as being suited to the CBE model must also 
bi capable of having utility to sicondary schooling. Therefore, the foil owing 
criteria were imployed in the' screening of potential CBE promising practices: 

1) Is the practice currently in use In a secondary school? 

2) Does it work? What Is the evidence? 

3) Does it fit In our conceptual framework for CBE? 

4) Is it transportable? 

Following .in Table 1 Is a current listing of CBE promising practices including 
major category designations. Also Included in ADpendix 1 are program 
abstracts of the collection. 
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TABLE 1 



COMPETENCY BASED EDUCATION PROGRAM 
PROMISING PRACTICES - 



I 

yj m 



4/1 



C/1 



OS 

CD 



_ ^ 



in 

UJ 

in 



CD 



yj 



Competency Test Itenis^ Baker School District #5J 



Diagnostic Kit and Strategies Kit, Seattle Public 
Schools Minimum Competency Assurance Program 



Rex Putnam High School Unified Science Units 



High School Graduation Requirements and Support 
Materials^ Fairfieldr-Suisun Unified School DIstrlcttCA 

K-IZ Curriculum Guides^ Parkrose Public Schools 

John H, Reagan Fundamental School ^ Houston Independent 
Public School District 



Materials Related to Competency Based Education, Craig 
City Schools s Alaska 



Secondary Curriculum Guide, North Slope Borough School 
District 



Suggested Guidelines for the Development & Implementa^ 
tion of a Competency Based Education Program^ GA 

Elementary and Secondary Curriculum Guides, Adak^ AK, 
Region Schools, Southwest Region Schools^ Dminghanis 
AK, and Galena City Schools 



CBE Recordkeeping for the Classroom* Suggestions and 
Samples 



Tracking and Reporting School-Leaving Competencies 



Using Branching Programs to Individualize Instruction 



-9- 



o 



Ci3 



o 



Life Role Competencies Survey Results: A Process 
Report, School District of Lancaster^ PA, Project 81 



Competency Based Curriculum Development for Rural 
Secondary Schools in Alaska: A User's Guide 



Competency Based Education Sourcebook 



Measuring Performance: Verifying Competencies Through 
Observation and Judgement 



Plan for the Developmeht of Comprehensive Gompetency 
Based Education Program for Fremont County School Dis- 
trict #25, Riverton, WY 

A Program of Studies, Lower Yukon REAA, 1977-1978 



NWEA Item Bank 



Program EvaluatorVs Guide, CA Evaluation ImDrovement 
Project 



Remediation for Secondary School Students 



Comiunlty Involvement in Setting Graduation Outcomes 

Evaluating the Educational Outcomes of -Your Local 
Schools, A Manual for Parents and Citizens 



Mlchinan Life Role Competencies Project 



Guided Study Centor: Contracting with 'High School 
Students 



Grades, Credits and Competencies In Hinh School Courses: 
A Practical ADDllcatlon 



The Schoolcraft Project: A Teacher Developed, Precision 
Teaching Prociram 



SECTION 3 



TARGETED DEVELOPMENT 
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Coinponent 2.0: Targeted Developnient 

Objictivfi 2*1: To assist pioneer sites in conducting targeted development 
activities including planning and training services ^ 
product development and documentation and evaluation, 

Part I: Targeted Development Products 

The following products were proposed for completion during the period of 
the grant June 1, 1978 to November 30, 1979: 

1) ' Workshop in Diagnostic/Prescriptive Teaching 

scheduled completion date 11/30/78 

2) Workshop in Orientation to Self-Directed Learning 

scheduled completion date 4/1/79 

3_) ^Curriculum Development for Basic Language Arts Skills 
scheduled completion date 9/15/78 

4) Instructional Recordkeeping Systems 

scheduled completion date 1/31/79 

5) An Interdisciplinary Approach to a CBE Basic Skills Program 

scheduled completion date 3/15/79 

6) Program Assessment System 

scheduled completion date 6/15/79 

7) Workshop In Student Assessment 

scheduled completion date 2/15/79 

All of the Identified products were completed on schedule and forwarded to 
NIEi They have iither been reviewed by developriient staffs and CBE Network 
members or have been field tested in at least two settihgs--Qne in Oregon 
and one in Georgia, Specifically , the history and revised titles and/or 
content of each of the products is as follows: 

A. Products I5 6| 7 have been collected and expanded, into a set 
of tan teacher training modules. The modules were developed based 
on teacher requests for CBE implenientation assistance^ and deal 
primarily with curriculum and instruqtlori at the classroom level, 
' While each was viewed as a stand-alone document^ that could be 
used by an experienced teacher trainer without additional 
assistance from the CBE Program staff; to da^e, only the Georgia 
Department of Education has used them in this way. Each module 
has also been tested in at least two sites 1 in Oregon and 
Georgia, and revised based on participant feedback and most have 
been tested at least four times. 



Each of the modules relatis to one or mora of the seven components 
of effective CBE programs. Table 2, Page 15 1 reveals the 
relationship of the content of the modules and other developed 
products to the seven CBE components. Copies of each module 
have been foTOarded to NIE, Program staff project continued 
field testing and revision of modules. Some comriercial interest 
has been expressed in the modules In a further refined form. 

Product 3 vrlth an account of the development process has been 
forwarded to Nil. The product is in use at Jefferson High .School, 

Product 4 has been reviewed by the Network and site staffs and 
appeam to be a useful review of the needs for recordkeeping and 
samples of how problems are being dealt with at the local level. 
It is' a companion piecfi to the CBE Program document Tracking and 
Repprting School Learning Competencies {#33 1n Table 2)| which 
deals primarny with building level recordkeeping. Both documents 
have been forwarded to NIE. 

Product 5 has been Incorporated intvi Instruction and Assessment for 
Life Related Competencies: A CBE SampTer and has been fQrv7arded to 
NIE, Current plans call for the revision of this document from a 
full set of competencies with related learning activities and 
assessment measures to a broad view of two basic skill competencies 
and' their application to other compatencies'-e.g. , family living, 
citizenships etc. The product was reviewed by Network members and 
pronounced useful -to practitioners , especially at the classroom 
and building leyals, . 

Other Products: 

While the products listed above complete the program's obligations^ 
under the grant, the following products were also^ developed in 
response to program* field site or dissemination needs. All have 
been forwarded to NIE. ^ ^ 

(Table 2 Numbering) ' ^ 

14. CBE: What Is It? \ A sllde .and tape introduction to the .basic 
coacep.ts of CBE, produced by the program staff* Fifteen minutes 

15. Makin g Up Competencies: Some Alternatives - Most school 
districts which have chosen to if'equire certification of com- 
petsnce as a prerequisite to graduation have encountered 
problems with students who do not achieve the competencies 
within'the required courses. This paper looks at some^f-^he 
solutions being used in various districts in Oregon. 



16. Grading, CQmpetencles and Credits - All three pioneer sites' 
staffs expressed concern with the relationships among course 
grades, course credits and compiteacy achievement. This 
paper examints how nine seltcted Oregon districts are dealing 
with the problem, 

17. Learning to Manage a Minimum Competency Testing Program - A 
speech delTvered at AACTE and riquerted often by practitioners. 
It is an awareness level look at CBE components.^ It 1s 
Included 1n ERIC* 

' 18. CBE Brochure - Provides information about program work. 

19. Local Curriculum Development for CBE - Written by a local school 
science departmint chairs this paper describes a process for 
developing CBE curriculum at the bunding/department level . 
While the content area 1s science^ the process is sufficiently 
generic and can be app^lied to other content areas. , 

20. CBE In Oregon - Designed to answer the question "What does CBE 
in Oregon look 11ke?*% this paper compares CBE in Oregon 

to the program definition of CBE* 

21. CBE: What is 1t and how do we know If we have it? - Designed to 
deliver awareness level Information about the CBE components, 
this article was published in the Portland State University 
F1Tm Library Newsletter. . 

_ 22. CBE 1s for students - one page awareness level handout to 

demonstratQ the effects of CBE from the students* perspective.. 

23. Analysis of Planned Course Statement - One pioneer site, about 
5 years 1ntb"lmp1ement1ng CBE, requested that the program 
assist them in analyzing their planned course statements and 
Dverall curriculum delivery, system for the competencies. The 
process, and forms used arc- described in this documents The 
informatloh was used to target areas for further curriculum 
development. The process could be used by any difitrict several 
years Into a CBE Implementation cycle to see whether or not 
they are on target. % * - 

24. A Framework for Analyzing CBE An approach to RTD - A technical 
paper for a research-orientsd audience which attempts to " 

' (1) analyze CBE In terms of Independent and dependent variables; 
^ ' and 5 (2) specify the elements of a technology that could 

, \ logically be derived for the CBE theoretical perspective. 

25. CBE: System for Maximum Performance - A look at the elements 
of competency based education using systems theory as a 
unifying framework. 




26. Position Paper: The Crux of CBE and Some Related Policy and 
Manaqemsnt Issues - describes the seven key components of a 
CBE program and relates this to policy and management issues. 

27. Schooling for CQmpetence - Awareness level speech on CBE, 
primarny geared to lay audiences, and designed to i lluminate 
the concept of competenci as a function of mastering life- . 
related competencies. - 

28. CBE and Traditional SchooTingi SQme_Contrasts * a one-page 
handout focusing on the seven key CBE components and pointing out 
contrasts between CBE programs and conventional schooling, 

29. An Invitation to CBE - This piece gives a general audience a 
picture of what CBE could be in the ideal world of education' by 
looking at the school day for two students; Creative t dynamic 
and progressive options in CBE are presented in these scenarios 
of how CBE could affect students. 

30. Relating Course Goals and Graduation Competencies - This document 
uses the 67 competencies from document 31 and compares them to 
goal' statement from the Tri-County Course Goal Col lection . 
Teachers can then see 'how district competencies can be a part of 
courses in Home Economics t Music, Industrial Arts and similar 
courses, as well as basic required courses. Joint publication 

of this document with the Tri-County Course Goal Consortium is 
being explored. 

31 . Identifying High School Graduation Competencies: Issues and ^ 
Episodes - Identif ies the issues encountered 1n developing school 
exit-level competencies and presents examples of 67 competencies 
with accompanying performance indicators. 

32. CBE Sourcebook , second edition. The Sourcebook contains CBE 
resources listed in the categories of instructional outcomes, 
outcomes attainment measures, instructional resources and 
management resources/ - . - 

33. Tracking and Reporting- School Learning Competencies - Describes 
* the Issues and problems associated with keeping competency 

records In the school building and explores several options, 
both computerfze'd and manual for maintaining records. 

34. High School Graduation Competencies "and Measurement Items - 
Indexes NAEP and API Items to the 67 competencies listed in ^ ' 

. Product 31. 

35. Competency Based Education: Beyond Minimum Competency Testing - 
A collection of articles on issues and problems associated 

with CBE nationwide from persons with expertise in both the 
scholarly and practitioner communities. The book will be 
published by Teachers College Press in early Suniner, 1980. 
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Products 31 i 32, and 33 are distributed by the NWREL Marketing Office 
all products listed have been forwarded to NIE/ 

Table 1 reveals the relationships between the developed products and t 
seven key elements of CBE, 
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TABLE 2 



KEY ELEMENTS OF COMPETENCY BASED EDUCATION 
AND 

DEVELOPED PRODUCTS AND PROCESSES 



(KiY to product type: 
IP' Issue paper 
TM- training mQdule 
H0= handout/brochure) 



Product Title and Type 



1* Motivating Students 



TM 



2* Adapting Instruction 

to Student Differences , TM 



3, Strategies for TM 
Instructional Grouping 



4, Classroom Management . TM 
for Personalized Instruction 



5, Co^unlcatlon Skills TM 



6, Developing Learning TM 
Packages 



7. The Self-directed TM 
Learner ' 



8, Assessing Student TM 
. Competence 



9. Evaluating Program TM 
Effectiveness 



10. Introduction to 
Mastery Learning 



TM 



IL Curriculum Development 
„^^^.3f Language Arts " 
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KEY ELEMENTS OF COMPETENCY BASED EDUCATION 
AND 

DEVELOPED PRODUCTS AND PROCESSES 



TABLE 2 



(KEY to product type: 
IP^ issue paper 
TM^ training module 
H0= handout/brQchure) 



Product Title and Type 



12* CBE Recordkeeping 
for the Classroom 



IP 



13* Instruction and Assess- IP 
ment for Life-Related Comp. 



14. CBE: What Is it? slide/ 

tape 



15* Making up Competencies IP 
Some Alternatives 



16, Grading s Competencies IP 
and Credits 



17* Learning to Manage a IP 
Minimum CQmpetency Program 



18/ CBE Program Brochure HO 



19. . Local Curriculum 
Development for CBE 



IP 



20* CBE in Oregon 



IP 



21*^ CBE: what is^it and IP 
how do we know if we have It? 



22. CBE Is for Students 



HO 
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TABLE 



KEY ELEMENTS OF COMPETENCY BASED EDUCATION 
AND 

DEVELOPED PRODUCTS AND PROCESSES 



(KEY to product type: 
IP^ issue paper , 
TM= training module 
HO- handout/brochure) 



Product Title and Type 



23. Analyiis of Planned jp 
24* A Framework for 
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25. CBE: Systems for 
Maximum Performance 



IP 



26. The Crux of CBE & 
Related Policy Questions 



IP 



27. Schooling for Competence IP 



28. CBE and Traditional 
Schooling 



HO 



29. An Invitation to CBE 



IP 



IP 



30. Relating Course Goals 
and Gradu ation Com petencies 

31. Identifying High' School IP 
Srad. CompS'.; Issues & Examples 



32. CBE Sourcebook , 2nd ed. 



33, Tracking and Reporting IP 
ERXC^^^ i-eaving Competencies 



TABLE 



KEY ELEMENTS OF COMPETENCY BASED EDUCATION 
AND 

DEVELOPED PRODUCTS AND PROCESSES 



(KEY to product type: 
IP= issue paper 
TM- training module 
HO^ handout/brochure) 



LU 



Product Title and Tvoe 
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High School Graduatioh 
s* & Measurement Items 
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Part II: Targated Development Activities and Field Test Results 

Field development activities began with planning meetings with the building 
principal and a district representative. All -3 pairs examined a matrix of 
tasks derived from the six components of CBE and descriptions of constraints 
to their Implementation, From this early listing of each schooTs needs, 
a planning group appointed by the principal in each site refined the tasks 
and clarified the intent of the work. The planning groups have continued to 
meet quarterly to review on-going work with individual teachers and depart- 
merits in the school and to negotiate new work. The planning groups from all 
three sites also met together to share the results of work in each of the 
sites to evaluate the CBE Program's effectiveness and share progress reports 

In all cases the planning process for the targeted development work has 
followed this model* 

1, A need Is expressed by tha pioneer site, 

2. CBE staff-discuss the need and search existing materials and 
promising practices to find rnaterlals that may answer the need. 

3, If something cannot be found and if the need seems more generic 
than site-specific, the CBE staff will either assist site staff 
in accompl ishinq the works or will complete the work for the 
staff, 

4. As appropriate, developed processes and products are used either 
as products for dissemination or as promising practices, 

The complete log of the activities in each of the pioneer sites is contained 
in the evaluation report appendix. Brief summaries of the major activities 
and outcomes by site follow* 

SAM BARLOW HIGH SCHOOL - GRESHAf^, OREGON 

1, Staff training in individualizing/personalizing instruction. 
Components of this one-day session were: 

• classroom management for Individualizing Instruction 

• adapting Instruction to student ability levels 

• strategies for self-directed learning 

2. Staff training in individualizing/personalizing instruction. 
Components of this one-day session were: 

^ motivating students' through individualized Instruction 

^ developing a student learning package 

Released time for teachers for both sessions was funded by the 
CBE program. Graduate course credit for participation in these 
sessions and individually-contracted work was arranged through 
the Division of Continuing Education, Oregon State System of 
Higher Education. . 



Product Outcome : Training Modules 1, 2, 4^ 6 and 7 



3, Individual training and consultation has been Qn-go1ng and 
has included: 

^ techniques and procedures for an interdisciplinary approach 
to team teaching! 9th grade Language Arts, Social Studies, 

Science 

® Identifying and developing program evaluation instruments/ 
systems for the levels classes (in process) 

® providing information for communitys school board and 
central office dissemination about CBE activities 

® reviewing present recordkeeping and exploring ways In which 
to simplify this system 

^ development of learning activities for a new course in 
Applied Geometry 

^ development of student learning packages In Personal Finance, 
Home Decoration and Furnishings ^ Elictronlcs, Social Studies 

Product Outcome i CBE Recordkeeping for the Classroom , training 
modules '8 and 9 (Assessing Student Competence and Evaluating 
Program Effectiveness), Instruction and Assessment for Life 
Related Competencies 

CLACKAMAS HIGH SCHOOL - MILWAUKIE, OREGON 

L Staff training in revising planned course statements and 
developing assessment Items for the competencies. The 
tasks for the half-day work session were: 

^ review and revise planned course statements by department 

® examine district and course competencies to see if they 
cover the scope of the course, are clearly written so that 
all group members agree on their meaning and represent 
statements of student learning outcomes 

2* Planning group sessions In analyzing major problems of the 
current recordkeeping system, 

3. An analysis of the district competencies by the CBE program 
staff with input from district curriculum specialists, 

4. An analysis of course competencies for all required courses 
with suggestions for revision, 

5. Development of a common CBE vocabulary/glossary. 
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6» Planning for a competency makeup center. 

Released time for planning group sessions was provided by CBE 
Program funds. 

Product Outcome : CBE Recordkeeping for the Classroom, Analysis 
of Planned Course Statements, Making Up Competervci esT Sor^ 
Al terna ti ves T Sradi ngV Competenc i es and Credi ts ' ~ 

JEFFERSON HIGH SCHOOL - PORTLAND, OREGON 

L Development of planned course statement including student 
learning outcomes, assessment items and recordkeeping system 
for 9th grade Language Arts Skills class, 

2* Staff training in individual 1z1ng/persdnalizing instruction 
with related independent work on a contracted basis for those 
participants wishing DCE graduate credit. Components of this 
20-hour course were: 

^ classroom management for personalized instruction 

® adapting instruction to student ability and Interest levels 

^ strategies for self-directed learning 

® motivating students via personalized instruction 

^ evaluation: student, program arid teaching effectiveness 

^ communication skills and Interpersonal relationship skills 
in teaching 

3. Review of present recordkeeping system for math department which 
resulted in some developed samples and recommended modifications* 

4. Curriculum development work with Social Studies, English and 
Health Departments in summer workshop sessiohs* Provided 
sample performance indicators and assessment items. 

5. Training for one staff member in using the COKER {Classroom 
Observations Keyed to Effectiveness Research) instrument, 

6. Refinement of Initial Basic Skills Language Arts Planned 
Course Statement and materials. Development of a writing spmple 
assessment is underway. 

Released time for teachers was provided by CBE Program funds* 

Product Outcome : Curriculum Development for Language Arts^ , Training 
Modules 1, z; 3, 4, 6, 7, srsV CBE Recordkeeping" for~the ' 
Classroom. 
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Evaluation by participants of the program's work with pioneer sites and 
documentation appear in the evaluation report. 

Additional field testing of developed products was conducted in contracted 
technical assistance activities and with the Georgia Department of Education. 
These activities are detailed in the Dissemination Component Report, 

Targeted development activities for the CBE Program have resulted in the 
development of a substantial number of products and have proved a useful 
source for promising practices , as well as keeping the Prograin staff in 
touch with actual practitioner problems. 
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COMPONENT 3.0- Dissemination 

OBJECTIVE 3,1-: To fnake visible and available for use by practitioners CBE 
products/processes resulting from the collection of 
promising practices and targeted development activities 

Narrative 

Dissemination Is a major component of the CBE Program's effort to achieve 
Its mission. The first six months of the Program (July 78 - November 78) 
Included only a small commitment (.17 FTE) to dissemination activities. 
During this period, dissemination activities were shared informally among 
the Program staff members. Most dissemination was In a reactive mode at 
the awareness or informational level. 

Late in this first phases a Program brochure- was developed and printed and 
the first of the major technical assistance (Implementation) contracts was 
negotiated and completed. 

With the beginning of the 1979 fiscal years there was an Increase In the 
level of effort In the dissemination component (up to ,93 FTE), To meet 
the requirements of the Increased level of effort, a search was launched 
for another staff member at the specialist level. This search required 
most of the fir^t quarter to be brought to a successful conclusion. 

In March, 1979, an additional staff member was added to the Program, whose 
main function was, and continues to be, the planning, development and 
coordination of the dissemination work component. 

Soon after* collected and developed products were catalogued and o general 
dissemination plan was developed which included a developmental sequence 



of dissemination activities** In addition, product develppment and quality 
control routines were standardized.** 

This second and still current phase (March 79 - present) of dissemination 

activity has been directed at Increased dissemination activities* Materials 

and processes continue to be disseminated through several pathways' that 

have been used since the Program's beginnings. These include: 

^ direct mailings 

, ^ the CBE Network 

^ NWREL Marketing Department 

. ® site visits 

® technical assistance contracts 

® SEA*s in Oregon , 'Pennsylvania and Georgia. 

See Appendix 2 for further details on dissemination activities. We are also 

currently exploring several ^ alternative cost-effective dissemination 

media forms and pathways to supplement those already 1n use. 

Other significant events and activities in this second phase of operations 
have included the following: 

Negotiations were initiated and completed with the NWREL Regional 
exchange for the acceptance of promising practices as abstracts 
and as products for inclusion in their depository. 

® Several issue/occasional papers have been developed and are listed 
In Table 1 above (Page 8 ) . Many of these are still undergoing 
development In the quality control routines. These that are ready 
for dissemination have been channeled into the Rxs the CBE Network 
and are also made available through direct contact with Program 
staff. 

*See Appendix 2A ^ 
^*See Appendix 2B 
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® In addition to the dissemination of Prograni developed products 
collected promising practices, C ! processes are disseminated 
through technical assistance contracts. In FY 79 several such 
contracts were sought^ obtained and completed.* 

All milestones and products for the contract period July 1978 - 
Noveinber 30, 1979 have been met or delivered on schedule. 



^An annotated list of these activities is included in Appendix 2C 
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Design 6/1*11/30/71 
Leo Myers 

COMPETtNuY BASED EDUCATION PROGRAM 
Northwest Regional Educational Laboratory 
EVALUATION DESIGN 
For the Period June 1, 1978 - November 30', 1978 

I. PURPOSE OF THE EVALUATION 

The purpose of the evaluation of Competency Based Education (CBE) Program 
activities conducted from June 1, 1978 through Novembir 30, 1978 1s to 
determine the extent to which the Program achieves its process and pr'oduct 
objectives as specified in the Scope of Work document in the April , 1978 
Technical Proposal to the National Institute of Education. 

I I . EVALUATION DESIGN 

The elements of the Scope of Work document form the framework within which -i 
data collection activities and data ^analyses occur. An Evaluation Matrix 
is presented on the following pages that lists the three CBE program com- 
ponents. For each componentt the objectives and program activities are 
given, followed by the evaluation procedures to be used. The Evaluation 
Report for June 1, 1978 - November 30, 1978 will be in the same format as 
the design except that "Evaluation Findings" will be substituted for "Eval- 
uation Methods'' in the Evaluation Matrix, 
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EVALUATION MATRIX 



Component 

LO Promising 
Practices 



Objective 



.0 Targeted 
Development 



1 To defines conect 
and synthesize 
selected practices 
that have potential 
for further CBE use 



2.1 To assist pioneer 
sites In conducting 
targeted development 
activities^ Including 
planning and training 
services 5 product 
development and 
documentation and 
. evaluation 



Program Activities 



3.0 Dlssemina^ 
tion 



1,1.3 Develop a clas- 
sification systemi 
by val idation 
levels, for 
selected practices 



Evaluation Procedures 

1.1.3,1 Examine draft col- 
lection and 
classification 
systems and analyze 
them for potential 
for further CBE 
use 



2.1 



2.1.3 Prepare develop- 
ment plans: 
-form site planning 
groups 

-produce site 
profiles 
-prepare site de- 
velopment and 
. training plans 
2,1,S Document targeted 2.1,5,1 
development' 
activities 



3.1 Examine develop- 
ment plans and 
processes and 
analyze them 
vis a^ 

Objective 2.1 



3.1 To make visible and 
available for use by 
practitioners CBE 
products/processes 
resulting from the 
collection of promis- 
ing practices and 
targeted development 
activities 



3.1.1 Develop compre- 
hensive dissemina- 
tion plan with 
Network and RD^ 
assistance 



Interview repre- 
sentative 
pioneer site 
staff; 

2.1.5.2 Examine and 
perform content 
analysis of 
staff's log of 
activities 

2.1.5.3 Examine progress 
reports with 
respect to pro- 
posed products 

3.1,1,1 Examine the dis- 
semination plan 
and analyze it 
with respect to 
potential for 
making CBE 
products/pro- 
cesses -visible" 
and available 
for use by 
practitioners 



EKLC 
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-28- Report 6/1-11/30/78 

Leo Myers 

COMPETENCY BASED 'EDUCATION PROCiRAM 
Northwest Regional Educational Laboratory 
FINAL EVALUATION REPORT 
For the Period June 1, 1978 - November 30t 1978 

PURPOSE OF THIS REPORT 

The purpose of this report is to summarize the procedures employed in the 
evaluation of the Competency Based Education (CBE) Program^ June I, 1978 - 
November 30* 19785 and to present the evaluation findings. The present ^ 
report is essentially a summative evaluation report that describes the 
extent to which the objectives and activities defined in the Scope of Work 
in the April, 1978 CBE Technical Proposal have been addressed. The report 
is formative, however , 1n the sense that '-lessons learned" In FY 1978 pro- 
gram operations will be reflected in the FY 1979 evaluation design* 

EVALUATION PROCEDURES 

The evaluation procedures used to collect and analyie data for the present 
report were detailed in the EVALUATION DESIGN for the period June 1, 1978 - 
November 30, 1978. Data were collected by means of interviews and 
document examination and analysis. Interviews were conducted by 
Sharon Owen^ Education and Works Northwest Regional Educational Laboratory • 
Documents were examined and analyzed by Dr. Leo W, Myers, educational 
consultant* Neither of the evaluators is on the CBE staff. 

EVALUATION FINDINGS 

On the pages that follow^ an Evaluation Matrix is presented that lists, for 
each of the CBE Program components, the objectives , program activities and 
evaluation findings* The evaluation findings are summarized 1n Section IV* 
Lessons Learned, FY 1978. 

Si 
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EVALUATION MATRIX 



Component Objecti ve Program Activities 

,0 Promising 1.1 To define, collect 1.1.3 Develop a classifi- 
Practices and synthesize cation system, by 

selected practices validation levels, 

that have potential for selected 

for further CBE use practices 



'I 



Evaluatton Findings 

.3.1 A draft conection and classification 
system was prepared by CBE staff 1n 
the Spring and Summer of 1978, and 
reviewed and revised by the CBE 
Network at its September 25-27, 1978 
meeting. Essentially, the collection 
system has two components: (1) A CBP 
Planning Matrix which provides a 
framev/ork for classifying promising 
practices as they relate to various 
Instructional strategies and educa- 
tional audiences, and {2) A process 
used to quality screen, validate and 
classify identified promising practices. 

The CBE Planning Matrix and. a descrip- 
tion of the classification process ^ 
appear in Program Progress Report , ^ 
Competency Based Education Program, ' 
Northwest Regional Educational 
Laboratory, November 30, 1978, Also 
appearing in the Program Progress 
Report are two sets of abstracts and 
excerpts from the draft collection 
of Promising Practices. One set 
consists of A User's Guide for 
Competency Based Curriculum Develop " 
ment for Rural Secondary Schools in 
Al t$kB \ the other is entitled 
Tracking and Reporting School 
Leaving Competencies . Both documents 
have direct appTlcatjon for school 
districts' planning and implementing 
competency based education programs. 

Each of the Promising Practices in 
the collection that were examined 
by the evaluator have potential for 
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EVALUAT ION MATRIX 



2,0 Targeted 2.1 
Development 



To assist pioneer 
sites In conducting 
targeted develop- 
mental activities, 
including planning 
and training 
services ^ product 
development and 
documehtatlon and 
evaluation 



2.1,3 Prepare development 2. 
plans* 

-form site planning 
groups 

-produce site 
profiles 

-prepare site de- 
velopment and 
training plans 



further CBE use but there 1s need 
for an articulation of the nature 
of the collection and Its relation- 
ship to analyses of "subgroups" of 
practice In terms of how these fit 
or do not fit into a total system. 



1 The evaluator examined the materials 
documenting the planning and estab- 
lishment of targeted development 
sites. The process observed protocol 
in terms of inviting the superintendents 
of six school districts to explore 
CBE technical assistance and local 
development possibilities. Three of 
the six districts were fully com- 
mitted to the project and adminis- 
trators and faculty were assigned to 
form site planning groups. Products 
of the planning activity, 1,e,5 lists 
of schools^ planning groups, site 
profiles and site development and 
training plans were sent to the 
National Institute of Education 
July 27, 1978. 

It is apparent, on reviewing the 
planning and development of targeted 
developin|nt sites, that local school 
dlstrict^ust first identify their 
own specific needs for assistance 
and Improvement before they will 
commit to helping develop a concept/ 
system like Competency Based Educa- 
tion. Teachers* and administrators' 
first concern Is implementing 
Instructional activities in an 



EVALUATION MATRIX 

2.0 Targeted 
Development 
(cont* ) 



2.1.5 Document targeted 
developnient 
activities 



effective manner— the fact that 
research and development could be 
involved 1s of secondary importance 
to them* 

1.5,1 CBE staff kept a dally log of 
targeted development activities 
at each of the pioneer sites for, 
^ the period June U 1979 - 
November 30* 1979. The log entries 
appear verbatim in Appendix A to 
this report* An analysis of the 
log entries, and interviews con-^ 
ducted by the evaluator with the 
CBE staff reveal the follbwirigi 

a, Knowledge and skill building for 
the research and development aspects 
of CBE's work with pioneer sites are 
directly related to the CBE staff's 
responding to the site personnel *s 
requests for materials and 
strategies. As CBE responds to 
site requests the work broadens 

the CBE span and depth of knowledge, 
adds Information to the Promising 
Practices collection, gives clues 
as to the best dissemination 
practices from the practitioners*' 
perspectives and sharpens CBE's 
technical assistance skills, 

b. Targeted development activities and 
site contact persons change as 
"targets" (needs) change. Through- 
out the logs of development 
activities in the three high school 
sites there are ebbs and flows 
from topic to topic. Some can be 



Z.Q Targeted 
Development 
(cont. ) 
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2,1.5.1 (cont.) 

traced back to planning groups' 
decisions but more often the change 
in focus of work can be traced to 
high school staff members' 
Inquiries and requests for specific 
help. The targeted development 
activities stay within the para- 
meters of the CBE proposal but the 
specific nature of the work is 
varied and dynamic— ^al most ad hoc— 
as CBE staff members attempt to 
provide the desired assistance*. 

c, Given the ^ same developmental 
framework {CBE), the same initlaf 
shopping list of areas of work and 
the same time and resource para- 
meters, three high schools identified 
completely different specific areas 
of work* 

d. The specific areas of works though 
varied among the three high school 
sites, can be subsumed under the 
following four general headings 
(listed in the order of frequency 
of emphasis in the site schools)* 

1) Staff training 

2) Student competencies record- 
keeping 

3) Student evaluation ' 

4) Motivation of students 

e* AT though the number of times CBE 
staff Initiated action on this 
project 1h the site schools is about 
the same as the number of times 
the site schools took the initiative^ 
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2.0 Targeted 2,1*5 Document targeted 2,1,5.1 (cont.) 

pevelopinent development periods of inactivity tended to 

(cont.) activities occur unless CBE took the 

(cont.) ^ initiative and, for exampTfe, asked 

for a progress report or called 
for a meeting at 'the schools' 
convenience/ 



2,1,5.2 An evaluator conducted interviews 
on December 11, 1978 with three 
staff members Involved in targeted 
development activities at one of 
the site schools June 1 - 
November 30,. 1978. A sumnary of the 
Interview responses appears in 
Appendix B to this report. An 
analysis of the summary of Inter- 
view responses indicates that: 

a. Roles of the actors in field-based 
research and development activities 
must be clarified at the outset. , 

b. "Readiness" to participate In de- 
velopmental activities varies among 
departments and 1nd1v1duaT staff ^ 
members. = Some list reasons for 
part1c1pat1ngp other's list reasons 
for not participating. The Im- 
portance of careful selection of 
planning group members to secure 
constructive support Is obvious, 

c. Released or. extended time for school 
staff to participate Is essential 
for successful field-based research 
and development activity. 



EVALUATION MATRIX 



0 Dissemina- 3.1 To make visible and 3.1.1 Develop compre= 
tlon available for use henslve dissemina- 

by practitioners tion plan with 

CBE products/ Network and RDx 

processes resulting assistance 
from the collection 
of promising 
practices and tar- 
geted development 
activities 



3.1.1.1 The evaluator examined the second 
draft dissemination plan that was 
submitted to NIE on November 30, 1978. 
The plan spells out five dissemina- 
tion categories: / 

a. Providing information 

: b. Distributing abstracts i papers 
and suimaries 

c. Information exchange 

, d. Alternative approaches 

e* Implementation assistance 

The category in which most CBE . acti- 
vities during the period June 1| 1978 - 
November 30, 1978 fall is "providing 
Information", chiefly through the 
CBE Program brochure. The category 
with the second most activity was 
"Information exchange" ^ mostly re- 
active to needs Identified on a broad 
base and at the targeted development 
sites.. The third most active category 
was "implementation assistance",. The 
CBE program staff provided assistance 
to three state departments of educa- 
tion and to five school districts 
additional to the three pioneer sites. 
Work in the category "distributing, 
abstracts, papers and summaries" has 
Just begun and activities in the 
"alternative approaches" category 
Is limited to a variety of Informal 
contacts--phone calls and visitors. 
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EVALU ATION MATRIX 



3.0 Dissemlna- 
1 1 on 

4 (cont.) 



3.1.1,1 (cont.J 

One lesson learned with respect to 
dissemination Is that apparently 
more visibility will be. gained for 
CBE 1f development and dissemination 
are proactive ^ Involve the exchange 
of Ideas and are aimed at meeting 
the needs of a large and varied 
group of practitioners than if 
development and dissemination are 
limited to providing information. 
Implementation assistance and 
alternative approaches for a few 
Informal contacts* 



LESSONS LEARNED > FISCAL YEAR 1978 

From the evaluators' perspectives, based on the evaluation findings detailed 
in Section III above, the following lessons have been learned from CBE's 
Fiscal Year 1978 activities with respect to each componint: 

1,0 Promising Practices « 

a. There is need for an articuTation of the nature' of the collection 
and its relationship to analyses of "subgroups" of practice in 
terms of how these fit or do not fit into a to^al system, 

2.0 Targeted Development 

a* Local school districts must first identify their own specific needs 
for assistance and improvement before they will commit to helping- 
develop a concept/system like Competency Based Education. 

b. Knowledge and skill building for the research and development 
aspects of CBE-s work with pioneer sites are directly related to 
the CBE staff's responding to the site personnels requests for 
materials and strategies. As CBE responds to site requests the 
work broadens the CBE span and depth of knowledget adds information 
to the Promising Practices collection, gives clues as to the best 
dissemination practices from the practitioners V perspectives and 
sharpens CBE's technical assistance skills, 

c* Targeted development activities and site contact persons change as 
"targets" (needs) change. The specific nature of the work is varied 
and dynam1c--almost ad hoc--as CBE staff attempt to provide the * ' 
desired assistance. 
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d* Given similar conditions and the sami offers of technical assistance, 
^ threi schools identified completely diffarent specific areas of work. 

Though varied among the site schools, specific areas of work can be 
subsumed under four headings (listed in order of frequency of 
emphasis in the site schools): 

(1) Staff training 

(2) Student competencies recordkeeping 

(3) Student evaluation 

(4) Motivation of students 

f- Periods of Inactivity tended to occur at the sites unless CBE took 
, ^ ^ the initiative and, for example ^ asked for a progress report or 
called for a meeting at the schools* convenience. 

g. Roles of the actors 1n field-based research and development 
activities must be clarified at the outset, 

h. Careful selection of planning group members with j^igh levels of 
"readiness" is essential^ to secure cons.tructivff^support. 

i. Released or extended time for school staff to participate Is . 
essential for successful field-based research and development, 

3*0 Dissemination 

a. Apparently more visibility will be gaihed for QBE if development and 
dissemination are proactive, - Involve the exchange of ideas arid 
are aimed at meeting the needs of a large and varied group of 
practitioners than if development and dissemination are limited to 
providing Information, implementation assistance and alternative 
approaches for a few Informal contacts* 

EJJC 
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APPENPIX A 



Date 
6/07/78 

6/13/78 

6/26/78 
7/05/78 

7/19/7S 

8/25/73 

9/11/78 

9/14/78 
9/14/78 
9/19/78 

9/20/78 

10/13/78 
10/17/78 

10/18/78 

O 

ERIC 



Log of Targeted Development Actiivities^ 
Sam Barlow High Sehool 



Task 

Develop Barlo^ Need Plan; focus on 4 areas (training, motivation, 
recordkeeping j and evaluation) and Identified 19 areas of v;ork with 
Planning Group. 

Identify specific concerns and identify problems to work on. Judy Webb ^ 
Sarah Boylstonj Wink Chilton. 

Review and rank order concerns and work areas with Planning Group* 

Completion and agreement on detailed specific work areas which Included 
(1) Site specific activities , (2) Persons responsible ^ (3) Timelines 
and (4) Expected outcome. Planning Group* 

Assistance to District Curriculum Coord, in preparing district 
inservice. Wink Chilton, 

Staff planning — Initial planning session to work with Barlow Staff. 
Bob Taylor, Joanne Anderson, 

Introduce CBE staff to Barlow staff and work with Planning Group on 
individual instruction surveys. Wiole Barlow staff. 

Date check and request for developing adaptive P.E. program. Anderaon* 

Letter to Barlow ~ included "shopping list" survey. J, Anderson. 

Discussion of the concerns for development of assessment Items for 
English. Joanne Anderson 5 Joy Guldry. 

Planning session with "levels" teachers on evaluation & recordkeeping — 
review, analyze ^ and recotmnend alternative models. J. Anderson. 

To review survey with Planning Group and to discuss approach to inter-* 
disciplinary need. Planning Group. 

In-service to 22 Barlow staff on 4 identified topics based on survey* 

Met with Sarah Boylston (French Department) & delivered sample student 
assistant contract. Also met with Planning Group to rtivlew ln--servlce 
evaluation. 

Telephone request to D. DuBose for Home Ec . materials* 
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Log q£ Targeted Davelopmant Actiylties 
Ciackamas High Sc hool 



Dati 



6/15/78 
6/29/78 
7/06/78 

8/13/78 
8/18/78 

8/24/78 
8/29/78 
9/01/78 
9/06/78 

10/18/78 



Task 

Initial building level contact to discuss CBE program and propose work. 
Planning Session to identify work areas. 

Review and rank order work areas i (1) Recordkeeping System; (2) Reviaw 
district competencies; (3) Competency make up center; (4) Motivatlrig/ j 
teaching strategies explored. ^ 

Planning group workshop on above 4. 



Personal Finance materials delivered to CBE by Al Eisele (Personal Finance 
Department Chairman) . ^ ^ 

Reviaw PersQnal Finance Materials with Al. 

Review with Henry Kilmer training plans proposed . 

In-service training with staff ~ writing Pi's and assessment items* 

Review evaluation of' 9/1 aatlvlties and future direction * Planned 
external analysis of planned course statements for Clackamas High, 

Telephone request from Noreen Tompson, Home Ec. , help for indiv. instr. 
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Los of Targeted^ De\^lopmenC Aetlvltlgs 
Jefferson High School 



Date 
6/14/78 
bill 11% 



7/26/78 

8/14/78 
8/23/78 

8/25/78 
8/30/78 
8/31/78 
9/14/78 
9/15/78 
9/18/78 

9/19/78 
10/06/78 
10/11/78 
10/17/78 
11/08/78 



Task 

CBE Orientation with planning group. 

Define CBE — Jeffarson High work areas and agreed upon 

1. Develop Lanaguage Arts planned course scatements* 

2. Review P, C. S, Eng. 

3p Staff training diagnosis and assessment, , 

4. Review and revise P.I's. 

5. Develop recordkeeping system* 

6. Train >!ath Department in use of #5, 
7* Establish Resource Center * 

8. Staff training Soc, Stud. 

9. Review^ and Eval. Work. 

Loaned material to Linda Christensen to begin work on developing P,C,S, 
Review Linda Christensen' s planned course statement. 

Review and revise performance indicators for Language Arts competencies. 
Describe Belmonti System to Linda Christensen* 

Linda Christensen picked up dev. and assembled assessment items. 

Review assessment items and recordkeeping with Linda Christensen 
readability concern. 

Set goals for staff development with Math/Science unit. 
Last check on Inservice agenda. ^ 
Training session for Math unit* 
Progress check with Linda Christensen. 
Review survey with Judy Doyle. 

Meet with unit leaders ~ distribute individualized instruction surveys; 
survey unit staff, on training needs. Shopping list. 

Review survey with Meskiment 

Delivered sample student recordkeeping form to Linda Christenseni 
Check on. survey progress by phone. 

Request by phone for help in purchasing math materials. 
Firm up plans on staff trailing. 
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Summary, Interviews with Three Pioneer Site Staff, December 11, 1978 

CBE Role - It was clear to one of the respondents from the beginning that the 
school's involvement with CBE staff would be in terms of mutual activities; the 
other two thought the CBE staff was going to do it "for" them. These mis- 
apprehensions have been cleared up and in the case of the English Department, 
looking back, it was considered to have been much better that they had to work 
through it themselves. 

Engl ish Department - Received help at each stage: course goals, performance 
indicators^ brainstorming activities, sample test Items, 

Math Department - Staff Inservice: one respondent felt it went well and was well 
received by teachers who had not previously been part of the planning process; 
the other feTt that teachers would have rather been doing their own individual 
planning; inadequate followupj e.g., record cards are being printed by QBE staff 
and they haven *t gotten them to the teachers. 

General Activities: The CBE staff has not been able to do much for the math 
teachers due to (a) the math department^ has its own program they are busy carrying 
out; (b) math teachers don't have the time to seek out the CBE staff or to meet 
and write proposals for how they want help; (c) need for CBE staff to come and 
spend some time looking at what the math departffient is doing and make suggestions 
for change or improvement; (d) lack of developed "packages" that are 1n use 
eVsewhere. ' . " 

Communication - It was really helpful to English Department to have had suimer 
time to work with CBE staff (2); During school 1t is difficult to maintain good 
contact (3), Suggest more or closer regular contacts initiated by CBE staff. 
Contacts which occur are task-oriented, e.g.,, just before meetings (1). No com- 
munication fouiups have occurred among CBE staff and school staff (3)* 



APPENDIX B 

Prognosis for Sprp ad of CBE in Jefferson 
Not enough administrative support (2) 

So long as the mandate holds up from the stats and district (3) 

Some teachers and Reading in the Content Area people are getting excited 
about the Ideas* 

Besides English and mathj we don't know where the other competency classes will 
go - probably will begin to have special competency tests ^ Evaluator: 
"What about Competency-Based Instruction, e.g., flexible timings 
individualized instruction?" Respondents^ "No." . 

Special Topics - Outcomes - attendance has improved in English classes which are 
doing competency testing because makeup tests are done at lunch hours, after 
schools etc* Other teachers have also noticed and commented on this. 

Attitude Summary - The evaluator "S summary of each respondent's overall attitude 
at this time: Enthusiastic (1); Pleased^ Satisfied (1); Hopeful (1). 

Conclusions: The evaluator's impression is that generally the staff 1s still 
hung up on testing and curriculum improvement (the latter not necessarily in 
terms of CBE). That is, CBE does not appear to be v1ev/ed as a "system" but as 
(1) a mandate and (2) an opportunity to get outside experts to provide informa- 
tion and assistance to do "our own thing"* 
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Leo Myers 

COMPETENCY BASED EDUCATION PROGRAf^ 
Northwest Regional Educational Laboratory 
EVALUATION DESIGN 
For the Period December 1, 1978 - November 30 i 1979 

INTRODUCTION 

The extent to which the Program achieves its process and product objectives as 
specified in the Scope of Work document is determined through internal and 
external evaluation processes. One Program staff member has primary responsibility 
for coordinating the internal evaluation^ with all staff members participating in 
data collection activities and analysis of results* A third-party evaluator was 
employed to conduct Interviews with pioneer site personnel ^ develop and circulate 
questionnaires to users of CBE technical assistance and analyze CBE program 
^documents, 

L PURPOSE OF THE EVALUATION 

The evaluation process produces Information In four modes'. 

formative feedback The evaluation process reports to Program staff 
at appropriate Intervals. These data based reports are used. by staff 
to alter Program direction or activities in ways that will lead to 
more efficient or effective action toward the attainment of Program 
objectives. 

surnmative reports — These reports are prepared for external audiences 
and describe the extent to which the Progy^am has achieved its 
objectives as stated In the Scope of Work statement. 

program audits This portion of the evaluation process monitors 
Program performance with respect to time lines and planned procedures* 
These. audits occur at periodic intervals. 
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knowledge guilding in the R&D process — Data is conected that traces 
the process dimensions of the Program's efforts toward the achievement 
of its objectives. 

Evaluation Design 

The elements of the Scope of Work document form the framework within which 
data collection activities occur. For the period December 1, 1978 - 
November 30, isjg, only three of the four Program work components are in 
operation and are, therefore, the three components for which evaluation data 
must be collected, • ^ . 

Since Program activities during this period are primarily developmental 
the data collected Is In descriptive^ narrative forms. An important aspect 
of the evaluation is the effort to document the process through which Pro- 
gram objectives are attained. In particular, the evaluation focuses on 
,the Implementation process at the Targeted Development sites . 

The following Evaluation Matrix shows the evaluation process with respect to 
each of the relevant work components. At the conclusion of each component 
there appears an objective "link to lessons learnedt FY 1978".^ In the final 
evaluation report the evaluator will seek and describe any evidence that 
processes or products have been changed as a result of consideration .of 
lessons learned by CBE Program Staff in FY 1978. The Evaluation Matrix in 
the Final Evaluation Report for FY 1979 will be in the same format as the 
Matrix In this design, except that ''Evaluation Findings" will be substituted 
for "Data Collection and Analysis" 1n the last column. 



EVALUATION MATRIX 



EVALUATION DESIGN 
OBJECTIVE 



MEASURE 



1. Promising practices 

1.1 To define, collect and synthesize selected 

practices that have potential for further CBE use 

lAA Define, Identify and collect promising practices Definition of promising 

practices; collection of 



1.1.2 Establish screening criteria 



1.1.3 Develop classification system 



LI. 4 



screening criteria to pp's 



LI. 5 Classify pp*s 



LL6 Edit, format, and prepare abstracts 



LL7 Link to lessons learned, FY 1978 



promising practices 
Written criteria 



Written classification 
document 



Retention/rejection list 



List of abstracts with 
appropriate category 
assigned to each abstract 



Collection of abstracts 



Evidence of change in 
processes or products 



DATA COLLECTION & 
ANALYSIS 



Examine definition and collec- 
tion; conduct descriptive 
analysis 

Examine criteria; conduct 
descriptive analysis 

Examine classification system 
and process of developing 
system; conduct descriptive 
analysis 

Examine evidence that criteria 
have been applied 

Examine list of abstracts and 
appropriateness of categorlza-^ 
tlon; conduct deacriptive 
analysis 

Examine abstracts; conduct 

descriptive/quantitative 

analysis 

Relate FY 1979 experience to 
FY 1978 lessons. 



fVALUATION MATRIX 



2, Targeted development 

2.1 To assist pioneer sites in conducting targeted 
development activities, Including planning and 
training services, product development, and 
documentation and evaluation services 

2*1.1 Conduct targeted development in priority areas 



2.L2 Document targeted development activities 



2.L3 Complete prototype products/processes 



Link to lessons learned, FY 1978 



List of targeted develop- Examine targeted development 
ment areas with priorities plans and processes and 

analyze for priority work 
areas; analyze the CBE log 
of targeted development 
activities 



identified / list of 
development activities 



Hall questionnaire and 
analysis / feedback from 
pioneer sites 



Teacher training modules 



Evidence of change in 
prQcesses or products 



Interview CBE Project 
personnel of each site and 
analyze responses; circulate 
the Hall questionnaire and 
analyze responses 

Examine appropriate documents 
and conduct descriptive 
analysis 

Relate FY 1979 experience to 
FY 1978 lessons 



3. Dissemination 

3.1 To make visible and available for use by 

practitioners CBE products/processes resulting 
from the collection of promising practices and 
targeted development activities 

Written dissemination Examine dissemination plan^ 
plans (general & action) conduct descriptive analysis 

Flier Examine flier 



3.1.1 Develop comprehensive dissemination plan 
3* L 2 Prepare flier 



EVALUATION MATRIX 



3*1.3 Develop occasional papers and executive sunmiaries 



3,1.4 Active dissemination plan in place 



3.1.5 Provide technical assistance in competency based 
education implementation on request 



3.L6 Link to lessons learned^ FY 1978 



Draft or finished copies 
of occasional papers and/ 
or executive summaries 

Written agreements from • 
RDy^ and Network / list 
of materials disseminated 
along with approximate 
numbers 

Workshops s conferences 
and other Inservices on 
staff j training and 
curriculum development 



Evidence of change in 
processes or products 



Examine appropriate 
documents 



Examine dissemination 
agreements; analyze the CBE 
monthly contact ]oqi conduct 
content analysis of how 
CBE responds 

Survey, by means of ques- 
tionnaire! the users of 
CBE technical asststance; 
analyze questionnaire 
responses 

Relate FY 1979 experience to 
FY 1978 lessons 
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Leo MyBrs 

COMPETENCY BASED EDUCATION Program 

Northwest Regional Educational Laboratory 
FINAL EVALUATION REPORT 
For The Period December 1, 1978 - Noyember 30, 1979 

PURPOSE OF THIS REPORT " ' 

The purpose, of this report 1s to summarize the procedures employed in the 
evaluation of the Competency Based Education (CBE) Program^ December 1, 1978, 
--November 30, 1979^ and to present the evaluation findings. The present 
report is a summative report for FY 1979 but it Includes a followup on 
lessons learned in FY 1978 that were described in the FY 1978^ Final Evalua- 
tion Report. This report describes the extent to which the objectives and 
activities defined In the Scope of Work In the April, 1978 CBE Technical 
Proposal have been addressed. 

EVALUATION PROCEDURES' 

The evaluation procedures used to collect and analyze data for the present 
report were detailed In the EVALUATION DESIGN for the period 
December 1, 1978 - November 30, 1979. Data were collected by means of 
interviews, questionnaires and document examination and analysis. Interviews 
and questionnaire surveys, including development of some of the instruments 
used, were conducted by Dr. Leo W. Myers, an educational consultant employed 
by CBE for third-party evaluation services. The. consultant administered the 
questionnaire, based on Gene Hall's levels of Survey on the Levels of Use of 
Competency Based Education , to five local district people representing two 
of the three pioneer sites (The third site furnished the three Interviewees 
whose responses are sunuiarized In the FY 1978 Final Evaluation Report). The 
questionnaire appears In Appendix A to this report. Hall suggests that the 
use of any innovation in schools proceeds through six stages--from initial 



non-use/non-concern (stage 0) through information gathering and planning 
(stage II) to routine use (stage NA) and finally revision to better meet ^ 
clients' needs (stage yi). The survey questionnaire isolated eight key 
elements of a CBE program and asked participants to rate the use of the 
element within their school or program. The survey repeated over time, pro-= 
vides schools and program staff with Information about progress toward CBE. 

A structured interview guide (please see Appendix B) was used by the con- 
sultant to conduct interviews in October, 1979, with six local district 
staff representing all three pioneer sites. A questionnaire (Appendix C) 
was sent by the consultants to six users, other than pioneer sites, of 
CBE's technical assistance services during FY 1979; four questionnaires were 
returned and the responses are summarized In this report. 

EVALUATION FINDINGS 

On the following pages, an Evaluation Matrix is presented that lists, for 
each of the CBE program components, the objectives, program activities and 
evaluation findings. The evaluation findings are summarized in Section IV, 



OBJECTIVE 



EVALUATION MATRIX 

_______ _MEASURE 



EVAL UATION FINDINGS 



1, Promising practices 

LI To define, collect and synthesize selected 

practices that have potential for further CBE usw 

LLl Define, identify and collect promising practices 



Definition of promising 
practices; collection of 
promising practices 



L1.2 Establish screening criteria 



VJritten criteria 



I A. 3 Develop Glassificatlon system 



Written classification 
document 



An operational definition of 
"promising practices" is 
still emerging. Collection 
now js on the basis of a 
derinition derived from the 
criteria for usefulness to 
practitioners : '*A promising 
practice is currently or has 
been recently in use by a 
school district; there Is ^ 
evidence that It works; it 
fits into the conceptual 
framework of CBE and it is 
transportable". There Is 
a collection of 34 promising 
practices s covering a 
variety of subjects that 
have been Identified and 
collected by CBE staff 

Criteria appear on page 44 
of the CBE Program Progress 
Report, November 30, 1978. 
Those criteria are still 
applicable 

The classification document 
has been refined during 
FY 1979 to focus more 
sharply on subgroups^ of 
practice and practitioners 



/ EVALUATION 
1,1.4 Apply screening criteria to promising practices 



L1.5 Classify promising practices. 



/ 

1,1.6 Edits format j and prepare abstracts 



LL7 Link to lessons learned, FY 1978 



MATRIX 



Retention/rejection list 



List of abstracts 
appropriate category 
assigned to each 
abstract 



Collection of abstracts, 



There Is documented 
ev1d||ice that screening 
criteria have been applied 
to candidate promising 
practices; the evaluator 
examined the retention/ 
rejection list. Most 
frequent rejections were 
on the basis of lack of 
transportability of 
practices 

There is a list of 34 
abstracts. Each has been 
classified In the Indicator/ 
user category that Is 
apparently most appropriate. 
The evaluator recommends 
that where two or more 
categories seem equally 
appropriate abstracts be 
cross-referenced to each 
category 

Screened, classified 
abstracts are being placed 
in RDX and sent to the 
CBE network 



Evidence of change In 
processes and products 



Classification of promising 
practices focused more 
sharply on subgroups of 
practice In FY 1979 than In 
FY 1978. There is still 
needs however s to relate 
the nature of the collection 
to the characteristics of 
specific subgroups of 
practice. The evaluator 
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1.1,7 (contj 



found no evidence that an 
analysis of subgroups of 
practice in terms of how 
these fit or do not fit 
Into most promising 
practices seem to be of 
use to practitioners at 
an levels , from state 
departments to school 
boards to principals and 
teachers 



Targeted development 

To assist pioneer sites in conducting targeted 
development activities. Including planning and 
training services* product development, and 
documentation and evaluation services 



2*1.1 Conduct targeted development in priority areas 




/ 4 



List of targeted develop- The evaluator examined 
ment areas with priorities targeted development plans 
identified; list of and processes, 'pour major 

development activities work areas prevail: 

(1) Staff training 

(2) Student competencies 
recordkeeping 

(3) Student evaluation 

(4) Motivation of students 

CBE has maintained a com- 
prehensive, detailed , 
account of targeted de- 
velopment activities in the 
form of a dally log. The 
log is presented verbatim 
in Appendix D to this report 

An analysis of the logs 
indicates that FY 1979 
activity was concerned 



i 

in 
I 
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2. LI (cont.) 



2,1.2 Document targeted development activities 



Hall questionnaire and 
analysis feedback from 
pioneer sites 



first with finishing 
activities begun and planned 
in FY 1978, second with 
responding to specific new 
requests by pioneer site 
personnel and third with 
planning new work at the 
sites for FY 1980, 

A recap of Hall questionnaire 
responses made by five 
representatives from 
pioneer sites appears on 
the next page* An analysis 
of the responses Indicates 
that] 

(1) Eleven responses indicate 
ho current use of any 

of the critical pieces 
listed In the instrument 
(Rows 0., I. and II,); 
34 responses indicate 
some level of us6 of one 
or more of the critical 
pieces (Rows III. through 
VI), 

(2) More responses (13) appear 
on Row IV*B,"in use; some^ 
changes made since initial 
adoption" than on any 
other row (Highest number 
on any other row is 
seven). 

(3) The critical piece 
mentioned^ most often as 
being in use is "instruc- 
tion that results in 
student mastery of the 
competencies". 
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2,1.2 (cont.) 



Hall questionnaire and 
analysis feedback from 
pioneer sites 



(4) The critical piece 

mentioned most often as 
not being in use is 



"coimunity involvement 
in selecting! teaching 
and assessing the 
competencies". 
(5) Critical pieces that 
respondents "see need 
for" and are seeking 
information about are" 
assessment of com- 
petencies in real or 
simulated life settings", 
"community involve- 
ment, t * "s "management 
system* , , " and "use of 
data on competency 
achievement to plan 
Improvements in 
curriculum^ Instruction 
and management." 

The evaluator conducted per- 
sonal , on-site interviews 
at all three pioneer sites. 
A total of six persons were 
interviewed 5 using the 
structured interview guide 
that appears in Appendix B. 
Responses s in their entirety ^ 
are as follows: 
1. Expectations with respect 
to CBE technical assistance 

a. New methods and new ideas 
in levels works expecta- 
tion fulfilled 

b. Technical and motivational 
help 




(cont.) 
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Hall questionnaire and 
analysis feedback from 
pioneer sites 



cWays to evaluate levels ; 
program vis a vis 
regular program ' 

d, Ways to keep records^ 

e, That CBE could use 
concepts* materials and ' 
strategies the school 

had already .developed 

f, Wanted to see teachers 
more than record clerks 

g, More materials and teach- 
ing styles in individu- 
alized science Instruc- 
tion 

h, Linkages through CBE net- 
work would give the school 
more helps and promising 
practices 

1 *CBE could give us 
exemplary stuff In a , 
minirnum amount of time 

j. Creative input for a 
geometry course I had 
developed and for basic 
math 

k,That CBE would be In- 
formative and stiiDulative 
for persons not familiar 
with levels and Individu- 
alization 

l,That CBE would benefit 
from our schools exper- 
ience in an empirical 
sort of way 

m,Help In constructin.g 
goals s objectives 5 'per* . 
formance indicators 



^ .L 
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2, U2 (cont, ) 



Hal 1 questionnaire and 
anaiysis Feedback from 
pioneer sites 



n. Lists of actual coni- 
petencies written by 
CBE--they know how to 



write them 5 they should 
do it for US--CBE should 
give us the minimum 
competencies the District 
needs and let teachers 
add if they want to 
o.That CBE would assess our 
competencies program and 
make suggestions on how 
to improve it 
2. Strengths of CBE's 
technical assistance 

a. LesTi'e and Pat available 
and responsive to re- 
quests^-they're good at 
providing materials and 
strategies 

b. Help 1n making teachers 
function less as record 
keepers and more as 
managers of learning 

c. Released time provided 
two staff members to 
work with CBE 

d. Good suggestions on 
putting existing 
material together and 
incorporaijlng new 
material 

©•Good workshops for 
teachers new to CBE 
concepts 
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Hall questionnaire and 
analysis feedback from 
pioneer sites 



f. The analysis CBE did 
showing us where oUr 
competencies appear, and 
do not appear 5 in our 
curriculum 

g. A wealth of ideas » lot of 
options to choose from 

h*CBE helped teachers 
choose options-^they 
didn't force them 
3 . Weaknesses of CBE - s 

technica l assistance 

a, Disappointed In finding 
no good recordkeeping 
procedures for levels 

. program; school Is still 
experimenting on their 
own 

b. Limited CBE resources 
for site staff training 

c*No released time for 
teachers to participate 
with CBE; teachers have 
to be directly involved 
in the work 

d. Couldn't come up with 
more logical grading 
and recording system 
consistent throughput 
the school (this is 
partly an internal 
political program) 

e*CBE laid no groundwork 
before school Twide 
faculty meeting''^- 
teachers got it cold'- 
no pre-assessment of 
teachers* needs and too 
much too fast 



2.1.2 (cont.) 
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flail questionnaire and 
analysis feedback from 
pioneer sites 



f .Misconimunications at 
f1rst--adm1nistrator and 
some teachers thought 
CBE would haVe everything 
already written 

g*Scope of our project is 
too great for the CBE 
staff available 

h. Nothing will happen as 
a result of technical 
assistance from the 
outside to the teachers; 
it has to happen inside 
with t he teachers 

4. Critical incidents (events 
that strongly reinforced a 
perceived strength or 
weakness) ^ 

a. The day Leslie and Pat ^ 
'spent at dur school with ' 
12-13 teachers on 
individual teacher 
projects doing one-on-one 
consulting 

b. Being able to call Pat in 
and work on my own problems 

c. Last meeting, end of sum- 
mer * when Leslie, Ron 
and our teachers wurked 
through a makeup center 
idea and then decided to 
address larger issues 

5. a. What have you, and your 

school , done with the 
results of any assistance 
provided by CBE? 
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Hall questionnaire and 
analysis feedback from 
pioneer sites 



l)We plugged new units 
and resource material 
Into existing programs; 



motivation and program 
planning with staff is 
more comfortable for 
staff because of our 
interaction with CBE 
staff 

2) Language arts staff is 
applying what they 
learned--d1rectly-=in 
planning and instruction 

3) Used results to help 
modify math levels 
curriculum 

4) Most of us have tried 

to forget it (writing | 
competencies) 

5) Flaws in writing com- 
petencies discovered 
at the site. School 
helped correct writing 
competencies district- 
wide 

5.b*What do you plan to do 
with the results in the 
future? 
- DWe'll probably be 
^ pushed into a con- 
tinuous progress 
approach so we'll 
need to expand CBE 
to help that move-" 
ment 

2)We would like to con- 
tract CBE to do our 
recordkeeping and train- 
ing of staff to keep 
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EVALUATION MATRIX 



2.1.2 {contj 



flan questionnaire and 
analysis feedback from 
pioneer sites 



2.1.3 



ete prototype products/processes 



Teacher training modules 




records--CBE niiqht sub- 
contract with a con- 
sultant who is a record- 
keeping specialist 

3) There*s a hell of a dis-- 
tance between CBE con- 
cepts and actual practice; 
we need a cadre to move 
into schools and show 

it can work 

4) We're considering re- 
vising our K-12 cur- 
riculum to articulate 
througtiout; we will per- 
haps revise our planned 
course statements in the 
process, using what 
we've learned from CBE ' 

Nine teacher training modules 
have been developed and field 
tested In at least 2 Oregon 
sites and 2 Georgia sites. 
In each field test* parti- 
cipants evaluated their own 
cognitive growth as a result 
of the training session and 
made suggestions for revi- 
sions of the training modules. 
Ratings of cognitive growth 
were uniformly high on the 
evaluations of the modules; 
suggestions for changes have 
been incorporated in the 
modules. While the staff is 
pleased with the modules and 
their reception in the field, 
further revision and testing 
is needed. No funds are 
available for this purpose. 
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2,1,4 Link to lessons learned, FY 1978 Evidence of change For each of the lessons 

in processes or learned FY 1978 (Final 

products Evaluation Report, FY 1978) 

written in brief form beloWa 
the evaluator's perception 
of the status by 
November 30, 1979 is given 
as follows: 

a. Schools must identify 
their own specific 
needs for improvement 
Status, November 30,1979: 
CBE staff have adopted a 
strategy of helping 
schools Identify and 
carefully define specific 
needs before help Is 
given 

b. Knowledge a nd skill build - 
ing for the resea rch and 
develo pfnent aspects of 
CBE ' s work 

Status, November 30, 1979: 
CBE staff have learned that 
each response to a request 
from pioneer sites or 
other sources, each inquiry 
made by CBE staff, each 
material developed for 
training, etc, contributed 
to the knowledge-building 
function. The coniponents 
of the CBE program com- 
plement each other for 
knowledge-building, 1,e,, 
things learned at pioneer 
sites feed the dissemina- 
tion component, promising 
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EVALUATION MATRIX 



Evidence of change 
in processes or 
products 



practices are identified 
in searches for Informa- 
tion to respond to 



pioneer site requests* 
etc. 

c. Targeted development 
activities and site 
contact persons chan ge 
as "targets'^ (needs )"" 
change 

Status, November 30, 1979: 
Logs of activities and 
interview responses 
indicate that CBE staff are 
aware of and responsive to 
the need to alter direction 
as the needs at sites 
emerge and change ct» 

d. Schools select differ ent ' 
specific area s of work 
Status, November 30, 1979: 
Flexibll ity is stil 1 
apparent among schools with 
respect to needs Identifi- 
cation and development 
activities 

e* Four gene ral areas of work 
prevail in the pioneer 
schools 

Status, November 30, 1979: 
Staff training, record- 
keeping, student evaluation 
and motivation of students 
remain areas of emphasis 
but the Hall questionnaire 
results indicate that 




2.1.4 (cont. ) 



MATRIX 



Evidence of change 
in processes or 
products 



schools want to explore 
more in the areas of 
assessments community 
involvement, management 
systems and use of 
competency achievement 
data 

f. Periods of inactivity tend 
to occur at the pioneer 
sites unless CBE takes the 
initiative 

Status s November 30, 1979: 
CBE/pioneer site planning 
now includes specifying 
time lines and persons 
responsible for various 
aspects of the work 

9' Roles of the actors must 
be clarified at the 
outset 

Status, November 30, 1979= 
Interview responses 
indicate that this lesson 
needs to be taken into 
consideration more* Of 
six respondents, three 
complained of expectations 
that differed from reality 

h. Careful selection of 
pTanning group members 
Is essential 

Status, November 30, 1979: 
"Readiness" levels of 
Individual planning group 
members to participate 
varied limiensely In FY 79. 
The evaluator suggests 
that more effort be made 



EVALUATION__MATRIX 



(cont.) 



Evidence of change 
in processes or 
products 



by CBE staff with each 
pioneer site liaison to 
take time and care to 



get planning group 
members who have some- 
thing constructive to 
contrl bute . However , 
the planning group 
members are appointed 
by the pr1ncipal--mak1ng 
the program role in 
selection very difficult 

1 . R eleased or extended time 
for school staff to 
participate must be 
provided 

StatusV November 30, 1979: , 
Although the importance of o 
this lesson is recognized^ » 
this remains a local 
school district option 
since CBE resources are 
not sufficient to under- 
vvrite grants to local 
staff members 
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Dissernination 
. 1 To make visible and available for use b^^ 

practitioners CBE products/processes resulting 
from the conectlon of promising practices and 
targeted development activities 

.1*1 Develop comprehensive dissemination plan Written dissemination 

plans (general & action) 



1,2 Prepare Flier 



Fl ier 



L3 Develop occasional papers and executive sunmarles Draft or finished copies 

of occasional papers 
/ and/or executive 

summaries 



The dissemination plan 
appears to have the 
desired potential for gain- 
ing visibility and avail- 
ability for CBE products/ 
nrocesses* The evaluator's 
nalysis given In detail in 
uhe Evaluation Matrix in 
the FY 1978 Final Evaluation 
Report. 

The draft flier examined • 
by the evaluator appears S 
to be an attractive, 
thought-provoking vehicle- 
there is the usual tendency, 
however, to try to get too 
much information in too 
small a space. 

Several coordinate papers 
are available that have been 
developed by or for tBE 
staff* There .appears to 
be some indecision? though , 
about the desirable 
characteristics and content 
of documents in this 
category. 
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3.L4 Active dissemination in place 



Written agreements from 
RD^ and Network / list 
of materials 
disseminated along with 
approximate numbers 



3.L5 Provide technical assistance in competency 
based education Implementation on request 



Workshops, conferences 
and other inservices on 
staff training and 
curriculum development 



CBE-s contact log lists 
approximately 200 contacts 
for FY 1979. These are 
charted by the month, About 
80 percent of the contacts 
are personal or by phone. 
Most requests are for 
materials or technical 
assistance that can sup- 
plement existing school 
programs. Responses range 
from just dropping something 
in the mail to developing 
whole workshops. Short 
consultations followed by 
supplying appropriate 
materials is the usual • 
mode of response. 
Written agreements from 
RDx and the CBE network 
are in effect 

Six users of CBE technical 
assistance services were 
sent questionnaires 
(Appendix C) October 13, 1979, 
four responded. Their 
responses are as follows: 

l,What were the major 
strengths of the technical 
assistance? 

a. Introduction to theory 
of management by 
objectives; "spft sell" 
as requested 

b. Warm, personal inter- 
action of CBE staff 
with our staff 
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3,1,5 (contO 



Workshops 5 conferences 
and other inservices on 
staff training and 
curriculum development 



c. Expertise and excellent 
organization of 
presentations 

d. Expedience in handling 
paper work 

e. Continuity of program 
development 

f . Practicality of CBE 
program suggestions i 
usable data 

g. Offered us options of 
various models and 
designs 

h. CBE personnel are very 
comfortable to work 
with; they were 
committed to helping 
us out 

2* What were the major weak- 
nesses of the technical 
assistance? 

a. None (two responses) 

b, Published materials 
arrived too late—after 
1nservice--enthusiasni 
for followup weak 

c*Too much to be done in 
too short a time--not 
CBE^s fa^u-lt 
3, Did you use the results of 
the technical assistance? 
4 Yes ; No 
If so, how? 

a, In prioritizing manage- 
ment goals for the year 

b, To continue to improve 
our Instructional pro- 
gram 
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3,1.5 (cont.) Workshops j conferences 

and other insyrvices on 
staff training and 
currlculuni development 



3,L6 Link to lessons learned, FY 1978 Evidence of change 1n 

processes or products 



c.To help us with our self 
study for meeting Teache 
Standards and Practices 
Commission certifica- 
tion requirements for 
teacher education pro- 
grams 

4, For your purposes , was 
the technical assistance 
(check one) 3 Excellent? 

1 Very Good? Good? 
Fair? Poor? 

5, General Comments : 

a, I'm very happy with the 
work provided by CBE-- 
we will continue to 
contract with them for 
this service (staff 
development and program 
review and revision) 

b. Wish we could have 
afforded more consulta- 
tion but the training 
helped educate our staff 
on the competency based 
approach to teaching; 
CBE staff actually gave 
us a generous portion 

of their time and energy 
for what we actually 
contracted and paid for. 

The FY 1978 lesson in this 
component was that pro- 
active idea exchange aimed 
at meeting the needs of a 
large and varied group of 
practitioners will constitute 
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3*1.6 (cont.j 



Evidence of change in 
processes or products 



the most effective 
dissemination for CBE. The 
dissemination efforts In 
FY 1979 have heeded this 
lesson. One subcomponent, 
occasional papers and 
executive suniiiaries, needs 
to be developed mores 
however, since it would 
contribute proactive idea 
exchange for varied 
audiences 
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SUMmRY OF FINDINGS 

Promising Practices 
The operational definition of promising practicis 1s stm emerging. The 
current definition is derived from the selection criteria: "A promising 
practice is currently or has been recently in use by a school district, 
there is evidence that it workSt It fits into the conceptual framework of 
CBE and it is transportable". . 

There may be a need to relate the nature of the collection of promising 
practices to the characteristics of specific subgroups of practices depend- 
ing upon the nature of the practices identified. 

Targeted Development 
The CBE pioneer sites are truly innovators of CBE programs, as Indicated by 
responses on the Hall questionnaire on Levels of Use of Competency Based 
Education, Analysis of site representatives* responses indicate some level 
of use of one or more of the "critical pieces" of CBE while' only 11 responses 
indicate no current use of any of the pieces- 

FY 1979 targeted development activity was generally concerned first with 
finishing activities begun or planned in FY 19785. second with responding to 
.specific new requests by pioneer site personnel and third with planning new 
work at the sites for ft 1980, 

Personal interviews .conducted by the evaluator with pioneer site personnel 
revealed that teachers and administrators held common expectations for 
technical and motivational .help from" CBE staff, but individuals differed. in 
their expectations as to the help that would be delivared* Some thought 
there would be a mutual, interactive approach. Others expected CBE would 
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bring the help all written up and packaged and ready to use. The importance 
of clarifying roles of the actors 1n any field-basedt research and develop- 
ment enterprise 1s reaffirmed in the interview responses. 

An equal number (8) of strengths and weaknesses of GBE's technical assistance 
was cited by the interviewees. The strengths mentioned most often were the 
responsiveness of CBE staff to requests for help and the expertise with 
which the responses were made* Weaknesses centered around failure to find 
useful recordkeeping systems and uncertainty as to how CBE/site Interaction 
would and should take place. 

All but one of the interview respondents cited specific uses being made of 
the results of CBE technical assistance. 

Nine lessons learned in FY 1978 with respect to targeted development are 
listed in Section III of this report. There are evidences , cited in the 
Evaluation Matrix in Section III, that five of the nine lessons learned 
have been addressed and positive changes have been made in program direction 
and activities. Four have not been addressed and the evaluator makes 
specific suggestions in Section III in that regard. 

Dissemination 

. — ' — ' — " ' * 

Questionnaires returned to the evaluator from users of CBE technical assist- 

ance* other than at the pioneer cites, note the assistance excellent (4 

responses) or very good (1), All five respondents reported specific uses 

being made of the results of the assistance, CBE apparently still needs to 

work toward proactive idea exchange aimed at a variety of practitioners as 

the focus of its dissemination efforts, 
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APPENDIX A 



SURVEY ON THE LEVELS OF THE USE OF COMPETENCY BASED EDUCATION 

The Competency Based Education Program assumes that a fully implemented and 
fully effective competency based education program has some critical pieces 
that must be in place. Because your school is in the process of adopting 
some parts of competency based education, you will probably have some of 
the critical pieces in place and some not. We need some data en which 
pieces you are using and which you are not, so we will ask you to rate your 
impression of those on the next page. The critical pieces that we are interested 
in are: , 

L a set of student competencies that clearly relate to the student's present 
and eventual functioning out of the school setting; - 

2* assessment of student mastery of those competencies in real life or simulations 
of real life settings. 

3. coritnunity Involvement in selecting the^ competencies, teaching the competencies 
both in and out of the school setting and in assessing student mastery of the 
competencies* 

4. a written curriculum that specifies where instruction wni happen for the 
competencies and level of performance that 1s expected, 

5* instructional activities that result In student mastery of the competencies. 

6. ^ a management system that ensures that the .competencies are taught, assessed 

and mastered, and that teachers have adequate resources to carry out the 
instructional tasks. 

7. reporting of student mastery of the competencies to the student, parent and 
corrtnunity, 

8. use of data on competency achievement to plan improvements in curriculum, 
instruction, management and support services. 



5 
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SURVEY ON THE LEVELS OF USE OF COMPETENCY -BASED EDUCATION 



In order to assess the impact of the CBE Program's work with your school we Died 
to have your impression or opinion of the degree to which each critical piece of 
competency based education has been implemented 1n your school and/or department 
■or courses. Thinking of the classes that you teach, manage or provide support 
services for, read through the description of the various levels of use and mark 
on the grid opposite the statement that best represents your use of the critical 
piece. Thanks for your help. 



* 

ICHOOL 
PROGRAM 

LkJ 
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UJ 
»J 

LEVELS OF USEsi^ 


■ eoropeteocies clearly related to fyiictio.ni'oq i 

out of school . / ^ : 


assesfflent of competencies io real or | 
[ s i my 1 a ted real 1 i f e se tti ngs 


coMHiity iovolvemeot in selecting, teaching = 
■and assessing the competencies. ' j 


wri tteo co rri cul oni: speci 'fyi ng where ' compe- ' \ 
tencies are to be taught and assessed. 


instruction that results in, student imastery 
or the competencies. ; 


management systeni that ensures that cortipe- | 
.tencies are taught, assiessed and mastered. 
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USE of data on competency achievement to 
plan improvements in cyrriculom, instruction, 
and, management. i 


0. not using; not currently 
planning to use. 


















I* see need for; seeking 
inforniatlon about 


















II. know about this; have 
'definite plans to implement 
during this yearj 










V 








II L started using this; 
are learning to use this- 


















IVA* used routinely; use is 
rel ati vely ' sati s factory . 


















IVB. in use; some changes 
made since initial adoption. 


















V, in use; have planned 
with others to extend use 
beyond present implementation. ' 


















VI. In use; currently 
sxplorlng possible major 

Yi-^ ^0 improve results 
h^^tudents. 
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. RECAP: Totals for Five Respondents 
SURVEY ON THE LEVEL S OF USE OF COMPETENCY BASED EDUCATION 

In order to assess the impact of the CBE Program's work with your school, we need 
to have your impression or opinion of the degree to which each critical piece of 
competincy based education has been Implemented in your school and/or department 
or courses. Thinking of the classes that you teach, manage or provide support 
services for, read through the description of the various levels of use and mark 
on the gnd opposite the statement that best represents your use of the critical 
piece. Thanks for your help. 
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tencies are to be taught and assessed. 
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management system that ensures that compe- 
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reporting of student mastery of competencies 
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and management. i 
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SURVEY ON THE LEVELS OF USE OF COWPETENCY BASED ED UCATION 



In order to assess the Impact of the CBE Program's work with your school, we need 
to have your impression or opinion of the degrie to which each critical piece of 
competency based education has been implemented In your school and/or department 
or courses. Thinking of the classes that you teach, manage or provide support 
services for, read through the description of the various levels of use and mark 
on the grid opposite the statement that best represents your use of the critical 
piece. Thanks for your help. 
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{ and assessing the competencies. 
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1 instruct! on that results in student masterv ' 
of the competencies. j 
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SURVEY ON THE LEVELS OF USE OF COMPETENCY BASED EDUCATION 



In order to assess tha Impact of the CBE Program's work with your school, we need 
. to have your impression or opinion of the degree to which each critical piece of 
competency based education has been implemented In your school and/or department 
or courses. Thinking of the classes that you teach, manage or provide support 
services for, read throughthe description of the various levels of use and mark 
on the grid opposite the statement that best represents your use of the critical 
piece. Thanks for your help. 
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instruction that results in student mastery 
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SURVEY ON THE LEVELS OF USE OF COMPETENCY BASED EDUCATION 



In order to assess the impact of the CBE Program's work with your school, we need 
to have your impression or opinion of the degree to which each critical piece of 
competency based education has been Implemented in your school and/or department 
or courses. Thinking of the classes that you teach, manage or provide support 
services for, read throughthe description of the various levels of use and mark 
on the gnd opposite the statement that best represents your use of . the critical 
piece. Thanks for your help. 
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' SURVEY ON tHE LEVELS OF USE OF COMPETENCY BASED EDUCAT 



ION 



to haJfvJ^. 1^'" ^'"P^^t.of tf^e CBE Program's work with your school, we need 
JLSffL^fr f ?P'"'°" ^esree to which ia^h critical piece of 

Sr ?ou«el ThlnMnf^ft^" Implemented In your school and/or department 

I^r cSlor. '?eSSlfrSjgJ^y^5iI|?i fJ/S? l:%rfo^ 

P?eJ2f ^fhLr?^;%:?\^r-"* -presents.your ull^f thfcJiJl^ir 



SCHOOL A^^:M. fAr^^^^^ A^^^/ 
PROGRAM ^/py/v^i^ ^ ^>/e^tA 



0, not using; not cur^rer^tl^'i^ 
planning to usep 



I* see need for; seeki 
Inforniatlon about 



II, know about this; have 
definite plans to Implement 
during this year, 

III. started using this; 
are learning to use this. 

IVA. used routinely; use Is 
relativeTy satisfactory. 

IVBp in use; some changes 
made since Initial adoption 



V- in use; have planned 
i^i'th others to extend use 
beyond present implementation. 
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^ ^ s to improve results 



3 UU llli^ 
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SURVEY ON THE LEVELS OF USE OF COMPETENCY BASiD EDUCATION 



In order to assess the impact of .the CBE Program's work with your school, we- need 
to have your impression or opinion of the degree to which each critical piece of 
competency based education has been Implemented in your school and/or department 
or courses. Thinking of the classes that you teach, manage or provide support 
services for, read through the description of the various levels of use and mark 
on the grid opposite the statement that best represents your use of the critical^ 
piece. Thanks for your help. 
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0. not using; not currsntly 
planning to use* 
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definite plans to implement 
during this year, 

III. started using this; 
are learning to use this* 

IVApUsed routinely; use Is 
relatively satisfactory* 

IVB, in use; some changes 
made since initial adoption, 



V. In use; have planned 
with others to extend use 
beyond present implementation 



VI, In use; currently 
e3£Dloring possible major 

ppjpis to Improve results 

LS^students. 




Data For Suroraative Evaluation, CBE lechnical ABslstance, ly'/b- i'^'/ 9 
NORTHV/EST REGIONAL EDUCATIONAL LABORATORY 
Competency Based Education 
INTERVIEW GUIDE 

Date Interviewed • Res-pondent 

District 
School__ 

1. Expectations (witii respect to technical assistance from CBE, NWREL) s 
1.1 For self - • 

1»2 For school - • 

1.3 For CBE - 

strengths (of CBE's technical .assistance) 

• WeaJcnesses (of CBl's technical assistance) 

r. 

• Critica l Ineiaents (events that strongly reinforced a perceived strength 

or weaKness; ^ 

. What have you, and your school, done with the results of any assistance 
provided by CBl? ^ 

What do you plan to do with the results in the future? 

• General Comments i 



Position_ 
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. ' Data For Suimnative Evaluation, CBE Technical Assistance, 1978-I979 
NORTHWEST REGIONAL EDUCATIONAL UBORATORY 
Competency Baged Education 
INTERVIEW GUIDE 

Date Interviewed jO /^/^? Respondent Jj^H^/^i^ ft^-^y^ f^r? Positio n^^-^- 

Pi s t r i c t C^y ■pf^ 

S c ho o 1 J, Skj^ 3 e> fJo \ri 



1. Expectations (with respect to technical assistance from CBE, NWREL) « 

1.1 Pqr self - Ji^ik^ I ^^^'^ ^ -^7^^ 



1.2 Ppr s 



1.3 For CBE -"^i 




2, StrenAtri's <o;^CBE's 'te9«nical aBsistance) * , j ^ ^ \ 4 -4/ - 



3. We^esses (of CBELs technical assistanee) ' ^ J ^ — 



^* Critical I ncidents (events that strongly reinforced a perceived strength 



7 



5. What have you, and your school, done with the results of any assistance 
provided by CBE? 

^^/'^)^^^* f°LP" El*"ft®. ,^° "^^^^ results in the-Tulureri-7 u r /^^^J^ 
, 6, General Comments 1 ' 



jFWM, jrwwt^ BWiiWMj., uwiis wj.uii uiiB fesuiTB 01 any assisxance 

ad by CBE? . » i ^ \ ^ , \ ^ ^ 

3 y6u plan m do with the results in theTu^urer'.— 5 u r /^A^^t/^tn^ 



ERIC 
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Data For Surnmative Evaluation, CBE Technical Assistance, I978-I979 
NORTHWEST REGIONAL EDUCATIONAL LABORATORY 

Compg t ency Bas ed Educatl on 
INTERVIEW GUIDE 

Date Interviewed Respondent 3oh Tkt^Jo-^ Position /^>i^ r,ia/ 

District h A >^.— 



School J>^v-^ '^a -^ /ncKi 



1. Expectations (with respect to technical assistance from CBE, NV/REL) 1 

1.1 For self - )jfy^J^ frf)Ct, Wy^^^*/,^ — )n nJ ^ppm-i J ^ 'D^ M^, ) 

1.2 For scKool -/ y^rry^ c]^ •rf^sX'^'ffi^ kj^9 -^s-p & cJ ^r* ^ fZ^ ^Jv#n 

^^^^y,^FJ ^ >^ r ^«e>4 5?«j ^3^' / t 

1.3 For CBE -"^Iru //^ ^ V^1Z-i hi ^1 yi ^ -im£^^rC^ f'^Pt 

2. st rength^ (of CSE»s .technical assistance) f^^^.frs)f7 

3. Weaknesses (of CBE's technical assistance)i ^ / u • 

Critical Incidents (events that strongly reinforced k- perceived /Streneth ''•^t 
or wesucness; . ^ < & p 



5. What have you, and your school, done mth the results of an; 



J 




6. G^Cfcmnments^^ f^^^./ ^riT ^ r^r,^/ ^^f-^; 

j^«^^^r/T c^^^n^r^^J^ .^^^^^^ f-^'^^^'^- 
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Data For Sumraative Evaluation, CBE Technical Assistance, I978-I979 
NORTHWEST REGIONAL EDUCATIONAL LABORATORY 

Competency Baeed Eduoation 
INTIRVIEW GUIDE 

Date Interviewed /^y^/yy Respondent J&ck ALy^.^-^ Positio n Af 3 f'A 

Di s tri c 



School,^ TA-f^f^so^ 



1. Expectations (with respect to technical assistance from CBE, NV/REL) 1 

la For self - ki^i^ AJH^^L aro^ ^ f^^e^^^j r/^^-A 



1.2 For school ' ^'^j_\^~^o^]j h^^*' ^^^jU^ffOT^ /n 

1.3 For CBE - 



2, Streneths (of CBE' s technical assistance) ' . y 

3. Weaknesses (of CBS's technical assistance) ^ s 

'T*^ W 

Critical Ingydents ' (events Jtat strongly r^nl^rced a perceived stre'hcth'^^ 
or weaKness; cT^^ / /- ~ ^ ~ -~t-7— --^ 

3t What have you, and your school, done with the results of any assistance 
provided by CBE? \ r ,/ ^ 

Whfft you plan to a© with-^he results in^the future? 7^^aWP't^e mt^} 
6, General Coitoien-^si W^r/T" 

^ ^/y^c/j^c>J ^ Af^ritL fi^^-^ 
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Data For Sumraative Evaluation, CBE Technical Assistancei 1978-1979 
NORTHV/EST REGIONAL EDUCATIONAL LABORATORY 
ComBeteney Based Education 
INTERVIB'/ GUIDE 

Date Interviewed I g/ ^.^.^ Respondent W J^ukose. PQsltio nZ>/rf, Ufa J 

Dl s tri c t /^^.^J, p j^, 



1, Expectations (with respect to technical assistance from CBEi NIai'REL)! 
1.1 For self - i'a/O'/ r^.> Ji Jt^^ C^y - ^r>*^ - * 



1.2 For school - a. ^^r.'r j^M^- my^sT^^-J d^^^at^ ^?^^^ ^ 

M-S^S to/ ^ ^^^^^ ^' -^ /^^^ ^ .>.^^^,.^wi^.V<,^^ 
1/3 For CBE - . ' ^ . 



2, Strenrths (of CBE's technical assistai^e) _ r j 

3. Wkakness^ (of CBE's technical assistance) 'j^'^i^'^V^/^V.^ 
^» Critical Ineldents (events that strongly Reinforced % perceived Btrength 



5, What have you, and your school, done with the results of any assl stance"* "^'^^ - 
provided^ by CBE? _ 

^^•r,' • ' u f ^ • 3^ •'•-'"o y ft ryfaJ^i ^ c v-^ c</ A 

What do you plan to do with the results in the future? 

6. General Conunentsi ' _ 




-85- 

Data For Suroraative Evaluation, CBE Technical Assistance, 1978-1979 
NORTHWEST REGIONAL EDUCATIONAL LABORATORY 
Competencv Based Education 
INTERVIEW GUIDE 

Date Interviewed /^/^/ -7^^ Respondent ^^^^ Posltlon^lt!:w,#f ^ 



Distric t 4/. C'Ar4-a 



School s C7ae;^-j^?^ar kf. 



1, Expectations (with respect to technical assistance from CBl, NV/REL)i 

1.1 For self - hiQjtc'MfJ Jjz)^ >^ fO-rt C^'^t'ff n j "j^r t-tii^tf/na 

1.2 For ^hool - 



1.3 For CBE 



D^//yo^t .'h ^f 1-7 ^ ^ ^rj->--/c/ ^ ^f)r^p J^^/-^ ^^/^/^ 

Jp ^-^/ f/fnh T.^^y hJ<<)^-^ M^*^. ^ Ai-^^ fZ^*^ /O 

rt^hs (of CBB's teciuUcai assistance) 



2, Strertrths (of CB^ 



3. Weaknesses (of CBl's technical assistance)^ 



, . assiE ,^ , , 



I, n .^^ '^,^1^^.^^^^'^/*^ WZ^^ nn^h.i^O f^S^^Aj^ my-^^^9f H^fi^i ^rs^ 

"r* Critical Incidents (events that strongly reinforced a perceived strencth'^- 
or weaKness ; ^ \t- 



5. What have you, and your school, done with the results of any assistance 
provided by CBE? 

Mojf' /jduf f~^^fJ -io ^fff ^ jf" 

/ 

V/hat do you plan to do with the results in the future? 



6. Ge^^b^f^^f'^'^-^^-^^^^— 



-86- 

Data For Supnative Evaluation, CBE Technical Assistance, 1978-I979 

' NORTHWEST REGIONAL EDUCATIONAL LABORATOR^f 
' , Competency Based Education 

INTERVIE'^ GUIDE 

Date Interviewed /d/^/'7J Reepondent yy;^fc /^>.^ ^_..Jf>i^VQmitionpi^j.^j^ 

Distric t ^/, r }%fK»^-u £ 
School ii sj^ I 

1, Ex^ectat^ns (wlth^ ^spe^ to technical assistance from CBE, NWREL)s 
1.1 For self /^^T^ X f^' i'j'> 

l.PPpr school - ^f/e^M jUH^^^ y ^PS^ CBh^fCj/^^ ) 

1.3 For CBE^-.;^^^^^^^"^/ -^J^f-^z Hf^S^^^ ^^.4^^^-^^^^;^ 

\\ . 

2. Strengths (of CBE'.s technical asaistanceJ - , ^T^^fSe- -^C'-n. 



trene ths (of CBE' s tecimieal asaistanceJ - r f^t^cUvse f^e^ 



3, Weaknesses (of CBE's technical assistance) 

^» Critical Incidents (events that strongly reinforced a perceived streneth 
or weaJcness y ~ ^ 

5. what have ytfu, and your echool, doni with the resfilts of any assistance 
provided "by CBE? 



Wh 

6 



What do you plan to fo withTthe results in thr future? -./^^ p j"--v. .i ^ 
. General Comments I ^ / ^ "l-t — ^ 00^ /l^ ^ ^Aq/^ /, 



... ^ c ^^^kL^^'j^J ^'^V-W^^^"^ s4s^^j^rf:J, 0 J fl '^f:^r 



APPENDI 



October 13, 1979 ' 

32120 Cypress Point 
wnsonvine, OR 97070 



TO: 

FROM: Leo W. Myers, Educational Consultant 
SUBJECT: Evaluation of Technical Assistance 



I am serving as a third-party evaluator of technical assistance provided by 
the Competency Based Education (CBE) Program of the Northwest Regional 
Educational laboratory. It Is my understanding that CBE personnel provided 
technical assistance to your organization during 1978-1979 with respect to 
curriculum de^'elopment and teacher training. 

Please complete the items below and return this memo to me In the enclosed 
envelope by October 26, 1979. THANK YOU! 

1. What were the major strengths of the technical assistance? 



2. What were the major weaknesses of the technical assistance? 



3. Did you use the results of the technical assistance? Y es No 
If SDj how? 



4. For your purposes* was the technical assistance (check one) 

E xcellent G ood? _Fa1r? P oor? 

5. General Coiments: 
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October 13, 1979 

32120 Cypress Point 



ftT Wilsonville, OR 97070 



TO \ Mr. Herb Berg, Superin'tendent 

Centralia' School DiBtrict No» 401 

PROM I Leo W, Myers, Educational Consultant 

SUBJlCTi Ivaluation of Technical Assistance 

I am serving as third-party evaluator of technical assistance 
provided by the Competency Based Education (CBS) Prograin of the 
Northwest Regional Educational Laboratory * It is my understanding 
that CBS personnel provided technical assistance to your organi- 
zatioji during 1978-1979 with respect to a one day MBO workshop. 

Please complete the items below and return this memo to me in the 
enclosed envelope by October 26, 1979. THANK YOUi 

1. What were the major strengths of the technical assistance? 

2. What were the major weaisnesses of the technical assistance? 

3. Did you use the results of the technical assistance? ^^es No 
If so, how? 

Ih prion Htaa|£^«^ 'S-"^ "i"^^- 

For your puiroses, was the technical assistance (check one) 

^ikeallent? Good? Pair? ^Poor? 

5* General Conmontst 



ERIC 



„.'" October I3, I979 

32120 Cypress Point 
Wilsonville, OR 9707O 

TO I Mr. George Maykowskyj, Ass't Superintendent 
Valdez City School District 

PROM I Leo W, Myers, Educational Consultant 

SUBJlCTi Evaluation of Technical ABsistance 

I am^ serving as third-party ©valuator of technical aaslstance pro- 
vided by the Competency Based Iduoation (CBE) Program of the Nbrth- 
?ll\^f «°"^^-^"°fJ^S"^^ Laboratory. It is my under standing that 
Inf illft iqIq PFJ^ided technical assitajice to your organization dur- 
ing 1978-1979 with respect to curriculum development tnd teacher 

Please complete the items below and return this memo to me in the 
enclosed envelope by October 26, 1979, THANK YOUl 

1. What were the major strengths of the , technical assistance? 

4 ^(.^.t^^ £,^,,J.»-^^-^. , 

2. What were the major weaknesses of the. technical assistance? 

4^ r^vc — — 



3* Did you use the results of the technical assistance? ^/Yss No 
If sog how? =— 




^. For your pui^oseSp was the technical assistance (check one) 

^^^callent ^Oood? Pair? ^Poor? 

5e General comnentsi 
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October 13, 1979 



32120 Cypress Point 
Wilaonville, OR 9?070 • 




TO t Mr, Peter Plisock, Superintendflnt 

Galena City School District 

FROM I Leo W. Myers, Iducational Consultant 

SUBJlCTt Evaluation of Technical Assistance 



I am serving as third-party evaluator of technical assistance 
provided by the Competency Based Education (CBE) Program of the 
Northwest Regional Educational Laboratory, it is my understanding 
that CBE personnel provided technical assistance to your organi- 
zation during 1978-1979 with respect to staff development and 
program review and revision. 

Please complete the items below and return this memo to me in the 
enclosed envelope by October 26, I979. THANK YOUI 

1. What were the major strengths of/ the technical assistance? 

2, What were the major weaknesses of the technical assistance? 







3. Did you use the results of the technical assistance? tA Yes No 
If so, how? — 




4. For technical assistance (check one) 

_cioodV ^Fair? ^Poor? 



5. General Comments 1 . ^ . / . 



ERIC 
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October 13, 1979 

32120 CypreBS Point 
Wilsonvllle, OR 97070 



TO 



I Dr. Id Keuer, Director of Teacher Training 
Concordia College 



PROM I Leo Ws Myers, Iducational Cohsultant 
SUBJECTi Evaluation of Technical AssiBtance 

I am serving as third-party evaluator of technical asBiatance 
provided by the Competency Based Iducation (CBS) Program of the 
Northwest Regional Sducational Laboratory, It is my understanding 
that CBS personnel provided technical assistance to your organi- 
zation during W&-lf7f with respect to curriculum development. 

Please complete the items belov/ and return this memo to me in the 
enclosed envelope by October 26, 1979* THANK YOUI 

1. What wer£_the major strengths of the technical assistance? ^ 



Z, What were the rakjor weaknesses of the technical assistance? 

^..W^ /OS-^--f Q^wLfpj^ ^j^:^^^A C^s^^^Ji^ 

3« Did you use the results of the technical assistance? Yes No 
. If so» how? 

^5^^^3^ oX^i^^^ ^^^^^.....^^^14^ ^a^^m^^jw,,.^^^ 

For your purposes, was the technical assistance (check one) 

_accellent? ^Good? Fair? ^ ^Poor? 

5* General Coimnentsg 
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Oe-fcober 13, 1979 

32120 Cypress Point 
Wilsonvllle, OR 970^0 

TO 5 "Ma, Barbara Ma this J Director 

CBE Program, Georgia St4;te Department of Education 

PROM : Leo W. Myers, Educational Consultant 
SUBJICTi Evaluation of Technical ABsistance 

I am serving as third -party evpiluator of technical assistance 
provided by the Competency Based Iducation (CBl) Program of the 
Northwest Regional Educational Laboratory. It is my understanding 
that CBE personnel provided technical assistance to your orffani- 
zation during 1978-1979 with respect to teacher training. 

Please complete the items below and return this memo to me in the 
enclosed envelope by October 26, 1979, THANK YOUl 

^' H^j^r^=if®^f "^-N major s-trengths of the technical assistance^ 

m Lab matenal was adapted sp*ecificany for Georgians CBE "adt?fi on require- 
ments. Examples used in the prisentations were taken from Georgia State 
Board Policy. All participatory activities Involved writing competency 
statements for Georgia's graduation skill requirements. The expertise of the 
consultants was evident. The cohrjltants were capable of handline 4 separate 

Major weaknesses were the result of our planning and not the m Lab con- 
sultants. We did not allocate adequate time to provide the indepth kinds 
of assistance our local system representatives wanted.- To receive follow 
up, indepth assistance placed a financial hardship on local school systems 
nelping pay travel expenses for the consultants from Oregon to Georgia. 

3. Did you use the results of the technical assistance? Yes No 
If so, how? ' , — — 

Georgia has used the workshop material supplied by NW Lab and the research 
reports supplied by the Lab to (a) provide assistarice to 10 pilot LEAs 
developing Georgia's CBE Program. (b) as a research bank for decision making 
by the Qeorgia Project Leadership, and (c) as a staff development resource 
for 187 Georgia school systeffls. 

4. For your purposes, was the technical assistance (check one)" 
1 atcellent? ^Good? ^Pair? ^Poor? 

5* General Conmentsi 

As Georgia begins Implementation of a comprehensive competency based 
education program, I am grateful for the knowledge about what has succeeded 
andwhat has failed in other field test sites in the country My infor- 
mation was provided by representatives of the NW Lab. In some cases 
their assistance has enabled us to replicate successful programs beinq 
conducted across the country. In other cases their Information and 



APPENDIX D 



Lo^ of Targeted DevelopmenC Activltlea 
Clackamas High School 

DatB Task 

2/07/79 Review analysis of planned course stataments with Henry and Mike, 

2/17/79 Reviewed analysis with Planning Group and Departraent Chairs* 

6/15/79 Mat with Planning Group to raviaw paper on competency make-up, 

6/25/79 Work with Erma on planned course statements in Asian studies, 

8/27/79 Met with Planning Group on competency make-up* 



EKLC 



1 o 
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APPENDIX D 



Log of Targeted Davelopmenj Activities 
Sam Barlow High School 



Task 

Worked with seven teachers In developing learning packages for 
levels classes. 

Penny Miller, Pers. Finance teacher^ telephone request to help lower 
reading level of materials* 

Review work to date and plan rew* work with Planning Group, (Record- 
keeping, evaluation, interdlaciplinary Press Release, Individualized 
Instruction), 

Plan interdisciplinary activities with interdisciplinary team. 
Bob Taylor request for assistance in CBE presentation. 



134 
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APPENDIX D 



Log of Targeted Development Acti vities 
Jefferson High School 



Date Task 

12/06/78 Update planning meeting with Beyer. 

1/17/79 Set up training schedule and discuss with Beyer grade promotion problem* 

4/18/79 Craig Farnhara request for assistance In dealing with discipline in a 
positive manner* 

4/24/79 Evaluate progress with Craig since 4/18 - Revisions. 

5/01/79 Continue evaluation with Craig, 

5/10/79 Continue evaluation with Craig, 

6/14/79 Plan staff help for social studies workshop, 

6/18/79 T,A, to Health Department/ 

6/20/79 Visit to site, Doyle and staff writing Competency Pi'Sj etc. 



ERLC 
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.APPENDIX 1 
.ABSTRACTS OF PROMISING PRACTICES 



J 




PRODUCT atEBidiacion for el^gficary and itcondar/ 


OiiCRlPTORS 




school icudincs 






DEVILOPIR ji^^^ Cosiounlcy Sehooli 








Tirgit Auditnca 




FlioE his deeeraiaed mlBisai CQmpaEeacias la 
riading ind siach. Thoie isudgnis wha 6q aoi sate 


Scudtncs K^li who do aoc satE graac lav^l sEaadardi. 




Ainimai iEaadards faceive ipaalal gTiacmenis 






appfoprla£a chair frada, Laval and eha excans 






of iheir daf ialaaciag^ ta ehe ti^anEary schools 


(yiateriais/Casts 




seudanEJ may CD ripeag a iTada, bui a£ a dlffifg^c 
bulldlag Of (2) moym Co Eha nexc gradt lavali but 
wlih ants linear la a devalQpman?4al r.lasi la ^hn 


Mo printed saEariala dascribi-'^^ ^ha ifasadiabioa 
sEracagy ara curxaacly av^ilablQ* 




aria oi naad. In ehi iiCs^snda^ jchcolss seud^ntg 






(nay (I) ba achadulad tac^ f^^.fiiiaJ^ loura^i oiT 






aEiand llmiEad sussar school ssssiang. T^k fini.i 






coufsa of actign ia Ariy casa dQ;anir,fd ^^yttcl'/ 






by iavtral of thm involved pa*"ias, vLcK na f ingle 






dacum coa€f oiling cha ouecotny^ 






Rationaie Et Qinaral Objegtivti 






Tha imtanE of Eh3 rsaadlaEisn vul^jliais Ij 






ansura EhaE studencs do noz ^3v^ cn ;§ mori dif= 






ficylE Easks iaEil pfete^al^iwj sHiilj ara 






aastired. Thij jheuld tagraa^*^ luccmss ra.C^? 






Mioat chose sEU^it n;a appfoachln^ ^raduatlsa and, 
ladirecciy f^nu*l la mora compacgn.' gradutinai. 


E^atuaiicn (£vid§nca of f ffcutivene^^) . 

No formal avaluaEloa of sErate^iea h^a baaa 

cstiGiiccad. 






AiiurinndS S Claims 




imni fin^ f>n f inn Rp^>j if ^f^^n * ^ 


H/A 




,V syseem q.q^t^^c%d,c^ avaluailons is rjqulrtd 






aionj *iti%h dt-^^'?iiQCmanEal building ;ou?ia-- 






add^d .-^ pari of Ehe carTlci-lum* A |rada proraij^ilori 






iCTacning rouciaa will nead Co be In placi. 






._ 


Suppn^f f «• = 

Dr. Layaard Mur£augh, DirucSnr ^f Xr^sErucElcnal 

Saivicas 
923 1. Kaarslay SEraat 
Flint, Jachlgan 48502 




Tdshnicil AHiisiangg Contact 


Availabli on loan from NWREU 




Dr* Lagniird ^^rtaugh* Dirccctc of Insfriv^eional 






Sarvlf.es 






923 S. Kaarslay St?c^i£ 






Flint, Michigan 43502 

1 
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PRODUCT Suggiitid Gu1di11nii for the OiVilgDment 


DISCRIPTORS 




and Imp lefT^n cation of a CQmoitincy Sisad 








i- 




OEVILOPER Gicrgia Oipartnitnt gf Iducatien 








Tirget Audlsnce 




This deeumtnt prDvldts an gvervliw of thi pi inning 
pfoetsi for tht Implimfntition of CBE it tha local 
district livil. bisid on the GA itati guldtilnii. 
Topics ineludi: CBE background, purpost of CSE in 
Giorgli, griduatlon requlrtfnintSs program coni^ 
pontnts, CSE program planning functions, Itgal 
validity for graduation fiquifimintSf beginning 
steps, timtlint and tiiki. 


Sioondary tiachers and idmlnlstrators. 
Maiirials/Coiti 

Paper - IS pages (54 per pagt) 




Raiionaid $ Ctfiffil Objeetivts 
Giorgia'i CSI prog rim Is based on 11fi-nlated 
1 skill application csmpetenelis and was Implifntntid 
1 as a mtan,f of improving secondary instruetloni 
tmpItrntntaElon of the Gtofgia CSE Program has 
impllcatlQns for eurriculumi Instruetion, guidance 
and eoynstlingj ficording ind riportlngt pupil and 
program assessment, managtmimt and coMinI cations 
and staff dtvelopmtnt. 


Evaluation (ividin€i of Iffeciivsfiiss) 

nOni < 




Impitrntntatjon Rtqurfimints ^ 


Aiiurinces $ Clilms 
None. 




None . 


*\ 

\ 

Supplier 

Georgia Qepartment of Education. 




TicHnieai Assistanes Cdntaei 

C3E Program. 


Avaiiabit an loan from AJWRlLi 
Copy of paper. 






MgSW StCQnd AvtaUf < ^9MI|fia Qrfgirt friQ4 
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PRODUCT Comjetincy Ttst Items 



QEVfLOPfR S^^i'' Sches] Oiitriet 
Bakir, Origon 



QiSCRIPTORS 



Overvttw 

This dscuniint prsvldis at Igiit oni luggastid 
Item for tach of thi Bakir Diitrict*! maximum 
compitindis. Itimi.wtrt devilgpid by tht 
district in Piadlng, listening, analysing, iptak- 
ing* writing c emeu ting sciinci, hialth. Pi, 
c1 t1zinsli1p, envlponmtntal s traffic safaty, 
ceniumar, and caritr davelopment. 



Rattoniit Sr Ctfitril Objfcttvtt 
3aker Olstrlct diviloped thise it^i to help 
teachtrs set what livel of student perfonnanci 
might mtit tfte minimum cempetinciii identifiid 
by th© district and to savt tiachers time in 
creating tt^s to mtasura compitinciis* 



tmpfemefititlon Rectuireinents 
Nene. 



Targit Audiencg 

Sicondary Teachiri and Admlniitratars* 



Materiili/Coiii 

Compitancy Tast Items - 173 pagas* 



Eviluatjgn (Evidence of Efftctivenesi) 
None . 



Asaufsnces § Claimg 
Nona . 



Techniea! Asiisianct Contact 

C3I Pfsgram. 



Suppiifr 

None. 



Available an loan from NWREU 

1 copy. 



EKLC 



Ncmfwisn Rig enii fdueationfii Laftofilofy 



7 
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PROOUCT Materials relitad 
basad tducatlon. 



OfSCHiPTORS 



OEVELOPifl Crilg City Scheoli 
P. 0. Box 116 
Craig* Alaski 99921 



Ovifvjaw 

In an atttmpt tQ bettir mett tha netds of Its 
student populitlan Craig City Scho©li hava 
Identified ixlt livtl sMlls for prlfnary itudtnti 
and Qrganliid stcgndary Initructlen ints mini- 
CQUPSi tltetlvts with idintlfitd esmpetinclis 
filatid to post high ichsol and caregr eMpeeta- 
tlons. Students mavt an a esntinuQUi pregrisi 
basil, Ttaehers, students and pirtnts conf irtnee 
4 tlmei a year. An appearance befori a gfiduatlgn 
ftoard (parent, ichQal itaff , sehaol beard msfibiri) 
is riquired. The student answeri Qral quistlons 
ibout praetleal Hvlng and carter skills ind^bgird 
maribers vott on whether thi student 1i ready ta 
graduate. 

Rationait % Ctntnl Objesijvtf 

Cral^ City Schools has diveloptd a "huniahlstle" 
adueational system \*hich deserlbes specific 
bihavlor and learning expeetatlgni for students, 
partnts, teachers and administrators* Competenclii 
art bastd on expected lift silll ntedi of students 
and instruction Is flexible in terms af both dme 
and method. Credit Is grantid for both tleffltntary 
and iicondary coursii when competinci ti art 
dirnQnitrattd. . Evaluation Qf itUdtnt perfonnance by 
staff, of teacher ptrfermanci by students * of 
administrator performanei by staff and studenti 
and of programs by students » staff , adrnlnlstratsrs 
an0 the conmunlty is a part of the system. 



implenifnfifion Riquirtnifnti 
None. 



Teehnieil Assistin€e Cdntaet 



Targe! Audianci 

Teachtri, idinlnlstratQrs 



Wateriili/ Costs Papers i at per page: 
U Comoiteney Based Education (Sgrinkltd With 
F ree_ Adviet ). ^ 

2) AlternatiWs Pgn^^t Improve Anything^^Pepple Do . 
Dtieriptioni of Proeesi ^ Fo^ms": 

3) Evaluation forms: student, teacher course, 
aininlstrator prograrn building, 

4) Teacher Job Oescrlption. 

5) Career Qraduation RequirCTents, 

6) Exit Level Requlreffients from Primary Basic Schoo^ 

7) Fisheries Objictives. 

8) Upper Basic Liarning Contract. 

9) Graduation Board. 
10) Smp]^ Ricord keeping forms. 

Eviluation (Evidanoi of ffttetivsness) 
None. 



Aisuranses li Claims 
None. 



Aviilible on loan from NWREL: 
Above materials. 



No nnwwii l Rtgianaj Edycitidmi Laeefatofy f^T* 
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PRODUCT 3iagnQst1c <u ind Stfatifiis Kit 



DiVlLOPtR 



Stittli Public Schools Minimum 
Compitincy Assurince Program 



ERIC 



Aftir an initial icrifnlng tiSt on miriimuffl 
comqitinclfS In gradii 4, 7 and U, studinti who 
da not fSiit minimum riqulrimtnES are rifirrid to 
^ne Qiagngstie <it for Itimi whieh pinpQint thi 
SQeclfIC skin daflciincy, Thi dificiiney 
is ^iytd to a Siriti Qf activity cards, which 
diicr-ib€ a 1 ta rning activity In aach of 3 cate- 
gQflis: I) motivational skil Is dtvilopmint or 
avaiuatlon; 2) individual » imall grouo or large 
gr^uD; 3) ttacrtir dirictid or ielf-dlrsctia. Each 
card lifts,-, and diicribii thi tiaching stfitigyi 
zh$ time rtqyifid and the matirlali and reseuress 
netdid. Soth the Oiagnoitic and Stratigiis Kiti 
art crosi-rififincicl to the 16 csmpetincies 
rfgulffd for graduatlQn from Seattli Public School i 
ComoetanCTii » diagnostic itims and liarning 
activniis art Hstid in mathimatics and three 
Inglisn ikill artas: oral skills, writing skills 
and riading ski 111. Many activitiis are Hfi-fole 
focused^ Thi <1ts provide a model for an ini*ruc- 
tlonal lyitim 'o accompany i minimLim comoetincy 
testing program, Ricordkieping forms are Includid 
in tni Ki t. 

Rationale and Itneral Objectives 

Uoon imD 1 ementi ng a minimum competency tilting 
pragram, Siattla Publ ic Scnools acknowlidgid Its 
Ifflolicatlani for instfuetion. These Kits reflict 
the district' I concirn for lociting and corftcting 
Skill dtficiinclei by providing teachers with 
Tiatifials and activities for remediation for 
iuUdents wno do hot satisfy minimum competenciis 
Jhrou^h regular instruction. 



ImDltmtnTitio'n Rtduiriftiints 

The lists are sil f ^txplanatory , 



DiSCRlPTORS 



Target Audiinss 

The Kits were criated for Stattle tiachtri and 
art keyed to Seattle' s competencies but other 
teachers may wish to ixamine the format that's 
biin devfloped, 
iMiieriaii/Coifi 

The Kits art avanable at the cost of duplication 
and postage* 



iviluatton (Evidince of Effecfivinsss) 
Not available. 



Aisufincis i Claims 
None, 



iuppliir 

Marshall Curriculum Cintar 
S20 HE Ravenna 
Siattle, WA 98115 



Availabie on loan from NWRIU 
1 copy. 



i* ia^ffaci 



^^1h«^t fi^iorml E&uQMiiof^i Labocatqry 



I'll 
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ERIC 



PRODUCT uif't .^olt Comoettnclas Survey RiiuUi: 
A Progress i^eoort 
SchoQ] District or Lincistar, 



DiVSLQPIH "^3^^^ TardibuQnQ, ProJicC 01 rector 
Judy Hahn* Ae*1ng Prajeet Oireetof 




Overview - 

The Report tracei ^hi hiitgry of Prpjict 81 in the 
Laneastir. ?A, SchQQl District from ■^ovgmbari 197S 

the Riport data* Octabtr^ 1978. Sufvay pro- 
caaurts ara dascribaa ana risulti art displiyad. 



Rationale S Ganeraj Objectives 

Projact 31 was mandatad ^y tha PA Stati Board of 
Iducailon In January, I97i, The mandati .included 
;ha f©Mov*ing. cri Stria: ^ 
^a radiflmtlsn of tha purDasai of public aduca^ 

tlon in tirms of sgmpe tincias 
-i plan for Tiaxinilzing coninLinity involveffifnt in 

"hi icheols 

-a plan for shifting Stiti Board curriculum and 
graauAtlon raquiramants frm tht prtsant 
diOtndanca an caursii, craalts and Carnagli uniti 
:q :hi nawly aevalssad esmoitinelii . 



Tirget Auditnci 

Curriculuni plannerii idminlstritars and othtrs 
invoivad in Implemintlng eompitancy based 
idueation progrimi. 

.^atertiii^ Costs 

Availabli for coit of reprgducing and mailing. 



fvaluatiQn (ividenee of iffectlvtniiil 

7%% of thi lurvays weri riturnid. Raiults art 
baing Uiid for school diitrlct planning afforts. 



tmpi^mentaiiOn Reouirinienti 

This dgcujTiint Drovidei iuffieiint datall to asslit 
school aistric'S jn conducting similar surviyi 
and displaying , tha rasults. 



Aisufincei ^ Clainis 
None. 



Technteal Assisiancf Cantaci 



Suppliir 

Ofrictor, Project 81 

School Oistriet of Lancasttr 

Lancastiri PA 



Available on loan from NWREL; 

Li fa Rola Comoitiney Survey Reiultsi A Progreii 
Resort 

SchQQl District of Lancaster, f^A, Prgject 31 



N oftfiwii t Regional Educafionat Lj&^ildfV 



1 4 r 



PfiOOUCT Jonn H, .^tagan, pundamtnui Scfiool 



DiVfLCPiR 



Hguisen Ti^ai IndipenQinE PyDlIc 



DESCRIPTORS 



Overviiw 

Thi Fundaniintal leheol imohiils 1| oni of 
srictieil sdueatlgn lo ^r^p^r^ itudints for futuri 
IjviS, [n an itmoiontri itriiiing sil f*d1scipl ina , 
Indlviduil norihi DQiltivg.iglf^conetpts and civic 
rtsDoniibn i ty » ijcnii and knowlidgi In riadingg 
loilllng, matnamatlci, Ingliin usagi, iciinei*. 
hlicory and govimnitnt art Uught. Minimum 
ieademle csmpitanclis navt bain idintlfltd and 
ftqulrid In iht artii of Engllih, Math, Histgry, 
SeiinGi, and Riadlng, ComBitency mastery li 
liqyentlal, rgqulfing itudsnti to pail 
contDttindas^ for Ingliih LA and IB bifort pro* 
>:iad1ng to Sngllsh 1a and lo on* Thi program has 
also laantlflid ganaral cempatinelii which art 
wQvtn into all eouria offaringi and accpmpliihid 
3y daily sartlcipation in thi coursas* 

^it tana It I.Gantra] Objactlvai 

Tna ma^rt gf tha program li Eha iDiClal attantlon 
gfvan *o. ''avtragi" stuaints — thoia itudants who 
may fiaad ntlp Put itldoni ricalva £his help bicauia 
zn&'j avarage and not on tlthir and of thi 
cgntlnuum of ilgw lairneri or acadtmicany ablt, 
>(nara mos; igacial programs of tnalvldual 
attintign ara foeusid. 



Targti Auditnci 

Steondary Schooli dailrlng to implamant i 
egmpatency agproach to prtpara studants fgr lifa. 

iViiteriali^ Cditi 
Ng known COSt. 



Ewaiuation (ividenes of Efftctivenesi} 

John H. Raagan Sr. High has uiad the TASK test 
to iisiii ovirall itudtnt aehievamant. 





Asiuranqii ^ Claims 




\ Impiemtntatmn Raduirimints 


Ngna. 




! >hi program daserlption fdantlrlis tha iisuai and 
r fgcui Mf)icn must taki olaci orlgr :o and during 
j img lefflintatlgn, . 
I 

! J , 






! 

i ^ 

t 

! : ■ : . 

i 


Supplitr " 




Jghn H* Riagan. 




i - ■ - 

t 

> Ticnnical Assistinee Contact 


Availabli on loan frpm NWREL^ 




' Jonn H. Siigan Sr. Hign 

1335 and ^rMng^gn 2craat 
i iQuston, "fxdi 77008 


Program dascfiptlgn document. 
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PROOUCT 

i 


CSS ^fcgfdkitoing far thi Classroom: 
lyggeatlans k Samples < 


DiSCRlPTORS 


DiVfLOPfR 


C3E Pfogram, NWREL, 





This ddcumint priitnts in avtrvfiw sf tht purpoias 
and iudiincis for r.tcQrdkiioIng within tha Cil 
.^Qdiis and suggaitisns and limDli formi r'of 
radueing "ht clirical burdtn on tiichtri, Sinca 
tna managimant 3f tna fnitryctional eycla alio has 
an tmoict an r'fCQrakafping, ;ha "iachar sasks In 
fnitrue^ion and ra^ardkiiping art iiie analyzid. 



Target Audience 

Sicandary tiaehiri and adminlitrators. 



•Vliteriaii^ Cosii 
26 pagas I cqs^. 



A major Cichnologieal proDlam inhibiting the uii 
of diagnostle/priserlpti vi initruc^ign and 
outcsmas-basad InstfuctlQn Is tht vQluma of 
clirical and rtcsrakatDing tasks that tiachiri 
must aecsmplish. Teaehars v^ijl not voluntiril/ 
assunit aoditlonal g I ar leal rispanslbllity, lo chg 
tacnnslQgy of rte^rdkaeplng must ba Improvid If 
taachtrs art tQ usa tht Csl instruetlan madil . 
This aaoir luggasts ways to raduca Qf displaea 
the ^icordkitoing casks and provldas simpriS of 
Sivifal >#ays to racord natded data, 



iviiuaifon (Eyidenss of Effeetiveneis) 
Noni. 



I 



Impiementatfon Rtflujfements 
Mdnai 



Aiiurancis & Claimi 

All samp la racordkiaping sys tarns ara actually. 
In usa in tlimantary and sacsndary classrooms. 



Suppijer 

CSI Proqriffl, 



Tscnnical Assiitanae Coniaet 

CiE Program, 



Avaiiable on !oan from iMWREL,^ 
Paoer 1 istad above. 



Non mwgft R#f»Mi Iducatieftai X^^mx^ 



KM 
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PROOUCT ^'Sn Scnool Graduaclon SiqulraminCi 
and Supoort Maiifials 



OEVELCPiB Fiirflild-Suliun Unifiid School 
OistflCt, ^iirflild, California 




Ovifviaw 

praduatii ef'the Fairflild-Sui lun Unlfltd School 
Oistr1ei\f*n 1 nave aimenitritid a cert mt of 
coiRpitinetfi {riqulrfd of all scuaenti) is will as 
a lit of edmoitinciis rilatid to a ipiclfle "major 
arti Of icudy (15 rnajors rilttid to ca ret r and 
DOSt niga icnoQl fxoectatlons), tn addition, thrit 
lils Qf compitinGiis havt biin idintlfltd for taeh 
secondary aourti: p ftqulrid oojictlvis (muit bi 
laught i Itarnidj; 2j diiirablt Qbjtctlvei (must 
5e taught); 3) inrlchminc oojecflvii (may at 
tiught). The sbjictivt sa^i provldi for 
stauential ikin* knowledgi and affiOtTve dawilse-" 
mnt and 3nswtr I eonetrn that the "minimums will 
sacome th§ maximums In 
Rationale % Qdniraj Qbieciive^ 
?airf1i1d-Su1iun has chosen zo Implimint a 
ccmpttincy sastd education program that has irv- 
volvid parents, I rudtnts , community iiimbirs and 
icnoQl parionnil in a dlalogui about the outcomes 
of ichooi, Scnaol □trionnil sti tht program as a 
mi ft away frpm cgursi/credl t aecymulatlon and 
^sward an accounting of spiclfic compe tine lis and 
sicif ii that art a ^tiult of courit v^ork. 
Comoi tine lis and "htir ivaluation mtit the riquiri^ 
mints Of AB 3403, California's comDitancy riquire- 
Hints Itglslatlgn, 



jmDlamtntatiQh Reauirtments 

F4I rf ifld^Suliyn nas a lOBhlsticatid comDUtirliid 
rfcordkifplng lystim usid primarily by students 
and csunsilors. 



Tdehnical Assistance Csntact 
Marvin J, Wapditryp 
iss':. Sup, ;duca£1onaI Sarvices 
Fai rf ifid-Suiiun Unified Scnaol 01 strict 
1025 Dalawar? Striet 
pair^'sld, CjHfarnIa 94333 

\7Q7) m-mQ . 



Target Audienct 

Tiachirs/admlnlstrators of 7-12 programi, 



Maferiaj3< Caiis 

1) Implemintatlon of the High School Graduatl 
Rtquififflints. 

2) Common Cort Chick List, 

3) Intirmadlati School Issantlal Qbjictlvas. 
A) Elamentary Essantlal Qbjactlvas, 

3) Pt^ormanca Indicators for nemantary 

Eiiintial Objectlvas Grade 6. 
S) Hiilth Servicis Program (i-lE). 



on 



Evaiuaiion (ividinoi of f fftstivenesi) 
None prsvldid, ^ 



Assurances ^ Claims 

None, 



lupplier 

pfom Falrf leld-Suisun. 



Avaiiabti an loan from iNWREL: 
'latarlals llstad afaovi. 



HoTf^m^i R#g»^T3l EducJtenal L^B^afory _ 
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PROOUCT Using Srancnlng Programs :o Individualise 
instfuction 

i? 


DfSCaiPTORS 




OiViLOPfa Ron Smith 

Nor^hv^eit Sigianal iducatignal 
LaboraCQry; Portland 






Overvjev* 

Largi grgup instruction (25-33 studints) can be 
iucciisfullyMndiv1dUill2id using branching 
currlcylym Drogranis, Sgcn programs include a sat 
3f cort act1v1t1is v^ith wnlch ail itudenti are 
involvid and a stparaci sat or optlonil aetivitlii 
from wnlch studints cfioosi te txtind tni range of 
apDllcatiDn of Shi csri CQncipts. Thest oftin 
rtquirt integration of mgra than one subjiCt area, 
'Tht grading systim rewards involviment with chi 
optionai actlvlt^is. Studanti self-selict to par- 
■Icioati, Host □ptional ietivitlei involva 
hands-en, exoeriantlai . prodltm soJVlng assign- 
iTients. 


Targit Audience 
Tiacheri. 

iVIateriaia/ Cosii 

A sample sclanee unit using a^ branching program 
is available at reproduction costs. 

* 




Rationaia ^ Ganerii Obitciives 
jDtlonai actlvitlas silactad on the basis of 
itudan^ inttrtst and bull ding on csrt csncipts 
oroduci the affects of (ij incrg^sad motivation 
.and (2) Incraased racHity with cora cgncipts 
'and gaeratigns; This is a low cost, high irfiBact 
^ stfatigy that could be implimantad in nearly^any 
class room. 


ivafuafion iEvidenci oi iffictiveness) 

No formal avaluatlgn has bean conducttd. 




Imqiamentai igfi Reautfiminis 


Assufinces & Claims 




'eacner Dlanning tima, activity riiourcis and 
ideas, and samp It materials will ba raquired for 
irnp] efntntat'^Qn* A reward lystam to support . 
stueant participation is also needed, 

i 


Supoiier . 

NQfthwast Riglonal Educational Laboratory 
Portland, Oregon 




Tichnical Asiisianci Centaet 

Son Smith 

:3e Program, Northwest Segional Educational Laft . 
713 3W Sicond 
?gp*lana, Origon 


AvaiiaDla on loan from NWREL- 






- Nofimwsi Rsq^al f dueaiienai Lkboritofy 

'?3|w I«e3?^a i**"!!* » ^^Mupa iifqen^TiQ* 
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PRODUCT Cgmmuniey Invglvisenc in SiiCCini 



□EVELOFiS flLnt Cg^uaiiy Sahooli 



DEiCRIPTORS 



Ovgrviin 

FliaE has a long history of agajgi^Qiivi cowminiEy 
tnvelvemene la aahool mac^trs. When a ntw pfograa 
i3 aonsidtrad, a prociss. sr arianiziai lEiiflni 
aQWmlEtits* sutvtySs ind gown hall aeeEings ansuris 
shai 4JLI eh^ tBambars of she ad. Msmunicy have a 
chanei ea eonEribuct £htir poincs oc view* 



Ratioriiii S Cinerii Objectivei 

CQsauniEy tnvoivemeni halps build aonitnsuSj, 
slarillas issues and helps ichools be more 
rtspoasive to Eht* cDcsuaiilts they ser'^t. 



Inipfimincation Resuirements 

A isEgaunicsEions rationale and dtiignaeid liaison 
from Eht adhooi scaff art ftquired to build 
fffeccivfi aoramuaiiy pareicipaEion. In addition, 
ikiila in jroup dynamics and problam soivlni are 
needed by She liaisani as well as skills la con^ 
icrucslng and incirpfiEiag .aEcicyde surveyi, 



Tirget Audienaa 
Sehpol A^iiaiiEraEQfs« 



Macefiali/Casis 



Ho priaEfd materials descflbini ch^ eo^ualty 
iavolveaenE scTatigy are eurreatiy available. 



Ivilyiiion (Ividenee 3f iffictiviniis) 

The developer has doaumenred isveral instancis 
of suadiSi in she applleaEion of Ehe comuaity 
lavBlv^tnE praeeiQes* 



Asiurancei & Claimi 
N/A 



Titnnical Assistance Concaot 

Dr. Lagnard Hariauih, DiricEer of InSErucclonal 

Sarvloas 
923 2. Kearil^y StTseE 
riinc, liichiian 41502 



Supplier 

Dr. Leonard Hartaugh, Diraccer oi InsEryccionai 

Services 
923 I* Keariliy SEreeE 
Flinc* Michigan 48102 



Available on lapn ffom MWRlL: 



Ndrthwett Re^>o^ Eduait^hti Lj^itofy 

'iQ i.i¥ iiesfia A»*nui » 3gMi|fta. Qft^Bn vlQ* 



1 .4 hi 



PRODUCT 



DSViLOPfR 



Sitaeacar:^ md Secondary Currlcuiya 
yuideii Adak (Aiaaka) ^tgiprt SehoQli, 
SouEhwesc Refion Schqqia K.Diilin|ham , 
Alaska, jnd Galena Cj cy^ j^sQla > 
Calana, Maika 



Curriculum L Adalniicraetva Sarvlcis 
?rQ|fam, and CBI Pydgrasi 
^forchwssc Rifionai Edueaclonai Lab 



olscaiPTQfli 



Gverwrsw 

these curriculum juidei provlda a modal fgr Impla- 
■nencini compeEency ba3ad''"*a|ucaiiQn SaquenEial 
ikili liiE3 by prsgrm irta (e.g*, Lan|. Arcs* >lachi 
Soeiai Scudita) in she tltmintary |rades and Flaaned 
CQUrii Scacsaencs lor JacDndary courses can at usad 
□y iiachers in davelooinf shair Qim csoiptcency based 
aurricuium. Igch ^lemencar;^ and sacondary loala 4 
objacilves are based on ideneiliid exlE Lavel 
coiipecencies , Coursii aophasisi ikilli aeidad in 
niral Alaakai 13 yell aa |sneral jkills . 



Ratfonali 5 Ganaral Objietivis 

In pLanninf a cgmpecincy based curricuiuii, Eeacheti 

lined develop curriQuium of can find ic 
halpEui tg axaGyLne' sodals. of Cheie docusencs 

veri cfiacad by jaaehers to seec cha naeda of 
:niir scudancj and ira based on ideniiiiad §Hit 
Lavel comp^Eincias which are voven InEo :he courie 
icrucsura* All are appropriate sjodelj of C3E 
curTlculuia ievaiopinanc. _ 



Target AudiinGi 

Sacondary ciacheri and sdmlnliCraCQra 



Materials/ Cditj 

.-yak Region Sehgols. Sacondarv Gurrieuluta. Guide , 
J7i Pi. . ~ 

Adak Region. schoola Elimeneary Curriculum Guide 
5ou^E:_hweit_Ragion 5chooli Sacondary .Curriculum 

Guide t 142 pg, ^ 
Galana Cjey Schoeli SlemenEary Curficulua^Liida ,^ 

54 pages and Science.. ReiQurci Guide ^ 27 pagas 
Galena _Ci£!^ SchoQlj Sacondarv Curriculum Guide ^ 

276 pg. 



ivalyatidn (Evidence of Effectivensia) 

Nona, 



Imolimentation Sequifemenis 
Mona , 



Assuranaii & Claims 
Hon a ■ 



Supplier 

CIS Proirasi. 



Tichntcai Assisfanci Coniaci 

"31 Program* 



Available on Igan from NWREL: 
Docuraencg liacgd aDovt, 



.^tonfw^il Rt^^nii iducitisf^i LaMrifpry W^P% 



^108- 



PRODUCT SiK ?utnm "JnUUd science [/kiss 



Rex FuEnam Kifh Sehooi * 



DESCRIPTCRS 



Oviryietv 

I Th€sa U - 20 page sQimc^ uniii oflar a serlts oi 
^p^nmmZM and iall-check enerciais far Ehe foi^ 

iil^artneea besveia qualiEacive and qUanticacivi 
obstrvaeigns and btcwitn abi^r^acians and 
inf^ttnces^. 

tayr yg^id ^orld? - :hif uaiE ta davoeed to 
. Che world coMRunlEv Syszm In£irnaEignai(SI) , 
--iha Guassing Game - a anU davotid cs che axplora^^ 

Hon and darinieion of a aodal. 
— tha Living Hodei igudinca davaloQ a agdal chae 
daais vltrh living ma e a rial. 
, *-Tha Gana >faehini * icudanci icudy iinacici and 
hdv ir^iEi art oassad fr§m paranii go iht nexr 
laaera^lon* 

— SorUng things Oyc - a unlE davoced co asneiaa : 
ciajsir'ieation and ^t|anizatl§n oi InfoTOaElsn, 
—Natural Flagerprinca - seudanEs dtvilgp ikllli 
lor IdenEiJying a§ami©n iufasiancas found in sanv 
^ciriais. - ^ 

. "-Jtoiicular Dlaco - shis uni£ axpioris haag inargv, 
QtttperaEuri, and aaasur^esg of -ha qu#neiE¥ of 
haae anargy usad, 
-Doas Saargy Maisar? = ehii unic daals wich oehar 
^orsi of anarfy aad anargy convertara. 

Tall of rvo M^ca - scudenis laarn abouc she 
Ufa aycla, anerfy riquiraminca and ^he cara and 
nandlinf of a living chini* 
saah unfb pravldta ^^iwars quascions and' 
vo«3§uiary yerds are liscad and dafinad. Tha 
scianci unlEj va if a . curiae ad as sart of an incig-acad 
incafaijcipiinar!^ scienca program. 

Haeionala ^ aanarai Objeceivas 

The Rax ?ucnam compaEancy baged icienca eoursa uiaa 
a jniiiad jolanca philoiophy.^ Unified aelanea 
aducaeion is a cascad approach lo orianising 
scianca Uarning axperlancas chac amghaai^i cha 
iavalopmanc of ikilia and concapcs wish broad 
appllcabiliEy acroii cha varloui iciinca 
diiciplinai. it -harefora provldas an axcallanE 
praparacion for any lartr sclanca iniErueElon and 

5ha smm Um% araacas iaaming of graaE parsonali 
aseiulnasa for chosa icudanei who will noc alace coj 
laraailv icudy jclanca bayond iha raquirad laval 



Tirgii Auditnei 

Scianca caaohars in iradaa L0*12# 



Vtatenals/Cosii 



ivaluafion (ividgnea of Iffeciivinasil . 
Tha school's ^valuacion has jhown ghac bacausa of 
Eha Incagrarad sclenca unit-s, class anrollmaae Is 
iraaEap, ehera li tncraaiad alaeElva inrollmancs , 
is sclanca, Incraaiad isaff aoraia and a reduced ' 
number of failuras la rha ra^uirad scianca coursa. 



Asiurancei & Claimi 
Nona. 



laplaaencacion Raquirtmencs 

Tha riaEirlal is aalf-^xplanacflry* 



Tichnieal Assisrance Confaei 

Dava Cox 

Rax Fucnam Hl|h Icnooi 
=^950 SE HogEha Road 
Miiwauftie, 'JTiion i7222 



Suppliif 



Avaiiabia on laan frgm NWRfLi 
The documenc dtscribed above » 



ERLC 



NOffhw^t R«f (wifl Educational LjDOfitory 



1 ..f ( i 



-109- 




'110" 



sflOOUCT 



OEViLOFER Parkroae Public ichflaisi 
Foreland J Or^^on 




r^^cners ifam Par'^foie Publie Sahsoij have oro^ 
^ueed planned -Qufsa jcacsmenci cheir cur- 

riculum areas, :<'L2, Fne iC4Ceaaa54 ^xpreas 
icudenc periannancg. Joms Che fuidis, per- 

faraance Indlcacors art jiJO |ivin. For 7-13 

Lan?Eh, aumbet □£ carm hours, irade Levtlij prt^ 
requijicas, vnech^r credit can be ^armid by axam, 
wnechar she caurse fequircd, saleecive or 
. ^ieeciva* and vhaEher alcarnacive laarnlng 
"^pporiunicias art ^valiabii, PrQiram |Qaii are 
liatad aigni wicn a iaurse overviiw. 



Rationali it General ObifctJvfi 

p^e Parkroia JEaif has worked iinei ch^ "^^^^'Z. 
1970' 3 tlo Implamenc educaCional progfams which 
ara ^^all darlQAd , ■ bised an pertofmanaa sbjiCiivgs, 
and which lend shemsslvas so avaiuacion of 
^isuica. Since shati tiaa chert hai bean con- 
jiderabU ^iiQt% and field CiaEini Co esC^blish 
coor^inacion and inca|T3c±on or che profrQm. 
This haa ftiultad in msdificicions deiign^d to 
proaucs ch€ base psaslble program igr gradaa 



s Imolementation .^aauifements 
tlona ' 



Technical Assistance Cdniaci 



Thesa Guides ware produced by and for Cha eiaehari 
Qfi ParHrosa Public Schools. Othars hava tound 
Cham */aiuabia rasaurcai ai chay prepare :hair 
own aourie acacamenca* 
Maiifiaii/Coili 

Each documenc is priced aaparacaly and aay be 
ordered fr^s*che diiCTlce, 



fvaluaiign (Evidence Of ilfectivenflis) 

Sea ^acigiiaia. 



AssufanciS & Claiffis 
Hone , 



Supplief 

Parkroia Public Schools 
L0636 HE Frescoes 
Foreland, Qre|on 9 7220 



Available on loan from NWHILi 

Parkfgaa Cutriculura Hatarialsj ?,Z,, Lanf, ArCa , 
Perionai Flnanca, Mach, Perfo^ini Area, Fsrai|n 
Ldn|. . Healch, Aft, Music, Social SCudias, Science 
Home Sc*. Induscriai Arcs, 3usinass id. 



Nofthwfst RtgHanil EdycatieAai LaceratefY 
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richer znan aducacionii 



lianuai with jeiJ-icarini ixareijes 
34iinC3 And schare S3 ^vaiu^ca 

inpuci Cpir pupil 



jnaiy^t case riauLca and usi evaluation 4aca 
^ff^ecivaly, tncluded ia i 3ibii3|r3phy on 



.^ationaia >^ General Qb)@c£Jves 

An -jfideraeanding che saais agneepCJ of iehool 
^valuacign vlil pifgpart coflsnunitiy seabefs Co mmki 
baccar igcisiona ibouc Sheir schooia and act as 
■nora productivii foreai Jgr aducaciqnal iaprsva^ 
^an-i . 



Targei Audiance 

Par^nCi and □Chtr cot^unicv aeabari 



.\lacef iajs^ Cosis 

Undicirainid cost for manual. 



ivaluaiisn (Ividince of Effesnvenass) 

)Iq evaluation riiuiti aJfi available. 



I Assurancgi & Claims 

i 

ImoiefnentatiQn ReflUJrementS | ''l/A 
T^m manual 13 3^1i-*i3ntained. . ! 



Tscnmcjj Asiisiance Confoct 

Citlsans Stsearcn "juncil Mishi|an 

300 ^uardiar* 3ld|. , Jouth 



Suppiier 

Clsiigns Riiearsh Council of Hichi|an 
300 Guardian Bldg. , South 
Decfoic, Mlchiian 48225 / 

./ 

/ 

Availaoli on loan from NWRELi 
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The Lii^ RbI^ Cafflpecinciea ?raj^c£ ii a stc qr baqka 
^hdc includis icudenc □uccomes, at -hrei Lgvglg j 
ipecili^icv ( i^QmptcsnGv , ^omponenc , perfarrnanGe j 
obiaeciva) in fouif iifa rqia ireis ineiuding ! 
,1} personal and faailv sianaitrngnci (2) civic and | 
iocial retponiibiiisy : (3) ^mpLoyabilicy and ! 
accuQaEianai ikiiis ; and, (-»^ aeschetic and 
numaniitic appreeiacionj < Ssch peffamasc^ 
abj^cctve Ij rsfsranead cs a juggegted ivaiuaciQn 
:n€ChQd, The csllftccipfi Quccsnies In aaeh life 
roLa area haa a companion caic isaa (nulciplt 
;:noiC€) pool booklac, Tnt Deparraenn ti 
invescigacing applied pgrformanci cascing and li 
priparing a lifa rola assessraanc cesCi 

.Rationale tt Cdnefil Obiactlvgi 

rh^ri aft ^asancial Jkilla chac icudmnci need cs 
aequira 50 funciion alfgecively in aduic life 
roias. ^ii Fr^Jecs: will halo ichool discrlcsa 
idencify ^laancial akllls and help Cham avaluaca 
and revise -heif aurrlcuiua 50 anaura chaE scudatici 
'-/ill be aotapaeent when :h^y iraduaca. 



Irnpieniencotion Reauireniencs 

A Laeai iijcriat: |oais/ curriculum rtviaw and 
revljion procaii a^eds ?o be In place Li besC use 
iJ zo be "sade pt "hese .:^uccQse3, 



largat Auaignca 

SchoQl boafdi, Adminijcracgrs. 



Evaiuohon iEvidense of iffioiivinass) 



Asiuroncei ^ Claims 

The ouccsfflis '^efe widely validacad within Michigan 
by |roupi of educaCQTi and CQttmunicy peoole^ 



Ticnnie^i Aiiistanct Csniact 

Or, Sharif Jhakrani, C^ardinacsr* 

Tai£ DavsloQmanc 
I*tlchi|an Sd. .^lasimtnc Program 
Miahigan Deparcmenc Idueation 
a. io^ 3000a 

Unsiaf* Miiihiian 43909 



Supplier 

!tLchigan Scace Deparcmenc ai Sducacion, 



Availabje on loan from AiWREL; 



Nofthw«t Rigfonai Iducatiofai {jbefitofV 
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PRODUCT ^fadda, Criaisa ind C-gmpeC3naLas 



DEVELCPiR Scurfii Hi|n Scnooi 
Scuriii, MI 




In 4ddi£ign zo a piasing acaf^ Sfi a basic ikills 
s^sc CSRA) !9r fradua^ipti, Scuf^ii also requires 
lea -iEudcn"3 aequiife i ^stni-rnua nuaber of credit j 
lach iaufga ^n,i,t: a jcudenc w^kea has 4 i^C of 
"iaehef-**f?ic San ouCismts iCCached to it, a jubs^c 

'./hich are required for afedit be jrantid, 
2ncg ehe ^ini^um obj actives 4ra ^gc, i viriabii 
p^r^gnca^e (ac IsaaC 30*) OS rtmaining 
jbj^^eiv^s ^Bui^ 4cquirad before L^^adit lj 
I r in cad. 



Ranonale 4 Genefai Obiecuves 

If juccasa In h'i|h jchoql couries builds iompeceBce 
1; jsai^ai jansa to ^nsurt ShAC aach cauri€ Lj 
3Cric-'4r^d wleh m' a^plicic coneanc includini high 
pfooabiii^y for auesssi* Sacn. ^ouri^ a acudiac 
:akes au-|hc Co bt J building bloek latdin? it* 



Torge! Audience 
teacheri/adinlnlscracpgi . 



Irlaierials/Costs 

HimeogTiphed dQCurnentS ouCiinini Scurgii ' ioursa 
prgeedurei are ivall^ble at eeproauccion sqsCj* 



Evajuation (Evidence of Iffeciivflness) 

The prineipai rtports improved itudenE perfarsanci 
4nd favorablt icudint/ceacher/coramunicy rtsponia 
she |radi/cradit/cosp profr^* 



Impiementation Regurrer.ifnts 

Hi^n icho&i icaff utTsbers '^111 fia^d Co be able co , 
wriis is#fui ^oursa ouccBffi^i, sac rtaiofiabLa 
^nimuiai md itv^isp rtcordktepiiif iVSCima chac 
lan tffac^ivgiy irack icudenc periormancs . It 
vQuld iijQ ba jjafyi havt aach course coordinacid 
'/ith other uourias and wiEh iha diitricC'i ichdol- 
Isavini 'iompgCQnclii , 



Asiurances % Claims 



Supplier 

Hr, J^ck 31fi§la, Principal 
StUrglS High School 
216 VlnewoQd 

3tur|ij, Hiahiian 49091 



Tachnical Assistanee Contact 

Mr. Jaex Bits la* Principal 
|cur|ii Hi|h SahosL 
116 VineyQOd 

Ipur|i3, Hichi^an -?09l 



Avaiiobii on loan ffom NWRILi 



Nqftm^t ffe^iofiai Educational Ladoriiqry 
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i^lWEA pCQvliei a bank o£ aiaassmenc icims K^^i keyed 
%Q =he Tfi Cauncy Courie |Qais> CE^ms are Rasah 

fync^ionai lavei rachir Shin grade Levai* letmi 
nave be^n developed in Reading, HaihsmaEics , . 
Lan|ua|i -iagt ana Soeiai SCudlei. 



Rotioniie L Ginefai Objactives 

CBE rtquirei asstssmeni: oi jcudiac ptrfomanei 
eiacive to che ichooi'i aompeceneiii. Hera* 
aferettcad eases t^aUail/ .do not /leld appropflact 
infsraaclon; aoi^trciailv available cqsei seldom 
fit Lgcal icsse and laqueOfie of conEsau local 
^ducacionai abjeciivas* Tiacher-made eases have 
seldom bean evaiuacad far rillabiliey asd val^ Mty 
md jre aKpensive 5o develop- Use §f the HWE^" 
teem iaak providas a Local diaeries vieh cestv or 
tCims eailofed z§ ici auffTlculum and eo Eha 
functional level ac ica jeudenci. 



?iotia* 



TiCfinical AasiitanGe Contac! ^ ' 

Vale HaehayaVp Ivaluacion Ser/lcii 
Foreland Public SinooLs 
501 .IE 3tr<on 
?ofeland, OR ?7232 



Tarsi! Audienca 

Tiacheri, Adminiacracors * %^ 



Maienali/ Coats 



See Wale Hachavay paparsi 

I) A School DlsericE Javelooed Raich^_baied 

^tiniauffl Ccmpaeincv Achi tveaene tag cinjg 

(AIMr 1979) U pagas. 



Evaiuanon (Evidence of ifftetiveniii) 

Seems have been field eesced cor reliability 
and vaiidiey. Ecims have been pue tneo Foreland 
fubiic ichools Achievemenc Level eett: leries and 
fureher^^eesced. 



Aiiurenaii & Ciolms 



Supplier 

C3E Jroiram 3 5c per page. 



Avaiiabie on loan from NWREU 
Above paper. 



Npiifwtst Rtgiofiaj iduciliqnaj Uoofitofy mm 
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Dev^jljoad, PrscUian raachin? ?ro|ram 



DESCRiPTOflS 



jainEiy fundtid by Eh^ Miehlfan SCaca Deparcmtnc q£ 

la :h# iavaiopmenc md lascing oi srecije pgi-- 
Jjr^ancg bii^d Siacnini BCracafies. Thire Is a 

^4^3 ibouc scudanc p^ficrmanas and icj use In zh^ 
tns^rue^ignmi proctsi, rhrea bookl%Es discribinf 
laachgr iaslin^d 4nd iavaiop^d inacruCCieaai 
imsrsvemtnc pfojaQSa have seen produced. Thiss 
bookigej addrssi Chrae purpgaei: (U Ideneify de^ . 
valjois^ arias iducisignai cachnoLogy^ (2) ptS" 
vidg €KaspLas of □rgtacSi In Sheia areas", andj 
;3,) include ^nougn iaiomacisn ss chaE iht reidtr 
T.ay Iniciata a siallaf projacc, 

Racignaii i l^aaral Objaccivts 
Suacained 3ca;f iavaigpmenc inEewancion vich 
impnasls on praclsion ^aachin^ sSTacegies wlli 
3l|nificanciy improve ;aaener percgrmance and, 
aj 3 ^esulCi improve scudioc perigrmanci. 



Target Audionco 

AdffllniscraCgri/Seaf f Developirs/taaenera . 



rsacher Prgjicca - BgokieC I 
Taacher Prgjaccg - iooklBC 2 
reaeher Projects - aogklac 2 

Ggsc undecermlned * 



ivaluiilDn (Evidinee of Effeativeneia) 

A f-horough avaiuaclon g£ ProjecE as feces has oean 
conducced. Resulea and diacugsion are avaiiabie 
thffsy|h Dr^ Ferris. 



Imolgmenratian .Ragujfements 

^equirsi tn-houie ^r consul tanc jer/lets that can 
3i"5vlde^ i^aff ievsiopminc accivlcies In srefliiian 
teaching :^achQdgiQ(|y , Icipfovini caacher par- 
iOttaance aljg raquifts cgspeEtficly trained 
idminiatraCDri "nac srgvlda ;ha supporc aCrucRurig 
raquired :or impiimencatlon. 



technical AjSisfance Canfact 

2r, Howard "arrij 
?rgfasiOr Pivchplagv 
Vaactm Kichi|an '.'niversi;-.' 
jUiamasco, Mianiian ^iOQ' 



Assurancei & Claims 



Suppiier 

Dt* Howard rafrts 
Prgfasssr gf ?sychsio|y 
VesEirn Hichi|an Univtrsic'/ 
Kalamazoo, Mlchigsn 4900/ 



Available on loan from AiWRiL 

I aopy oi the project deicrlpcion. 



Northwei! Regional tduditJOfWl La&OfaiOfy 

''3SW SfegnS ***fly« * ^■3Milna Jffjgft J?3a4 ^Vj^ 
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' PRODUCT 
i 




DiSCRlPTORS 






QEVELCPiR 

1 


Cdiif orfiijt £valaa£i3ii lap cavemen c 

^'roj^qS* California 3£a£i D^parcrqenc 






* 



Overview 

Thij Gglda deierlb^a che 3 caps in planning and 
wafr^/lrtg ouc program ^valuaclsn* Ic was vriCCftn 
aj a fcudy ^,uidi and l^.arnins sqqI for Inaervice 
tfaining worxBhops iot ptaifam €valua£or3. 
laparace aacjiena axplain how 53 dtEimlne che 
ivaiuaEign purposes and raquir^aenEs , davtiop an 
4vaiuaclon plan, deearmine che ^valuacion daiign 
jnd do "he laaplinf, lalacc iavalop aiisssment 
Inscrumanca , ^oli^cs che daca, anaiys© ih^ da£a* 
ripori rQ3iilcs and ap^ly findinfi* A biblioffaphy 
iuggtscs furchif rsadini and ippandieei provlda 
jupplimincal InrDr^acian. Numoroui foma and 
iliuscraeigna art tnciudad in cht tax^* 



Rationale ^ Ggnerai Obitciives 

Thg Calif §mia Evaluation Improvesanc ProjftCC aon^ 
itndg chat orofras, evaluation Lm a seans by which 
a local adiicaclgn ,aganey collaccs and analyfii 
InformaElgn for its own 431* Cgnsiqutntly * is 
haa daveiopgd a p^affam ror living saachars, 
principala, curriculum diraccan or prograffl 
^nanagars che 33310 avaluaclan aonctpcs and jkills 
chay ;:an use In t^aking Local dacisions* 



implementaiion Renuiremenfs 



The juida ii iell-^^tplanacor:^ . two rglacad 
dgcumanca are availabla from iducaclonal rasEini 
SaiTJiCit Vorkbcgk on^Program Syaluarion and 
Svaluacign Triintr's Gijlde. 



TfChnical Assjstanci Canrict 
Svaiuacion laptgvamanc Fro^rHtn 
Iducacional Taacin^ ' S«ir*/is2 
Rgam ?^069 



Frincacon, Maw Jifity 
■409) ni-^QOO • 



I irget Muaience 

Local educa£gfa * Eeachers, principals, 
cu rriculuEQ direccora and program manaitra. 



V 

For *hiirmac4gn. 



Concaec Iducacional Ttscin| 



aarvict. 



ivaiuonon (ividan£e oi Effectivanii^) 

EdUflaiiiqnal Tascing Sarvica, publiihars of the 
maEiriai, ia asking ijstri 50 concribuca chair 
fortativa avaluacioni so chay can bi considtrsd 
in jubsaquanc rgviaigns*' 



Asiurancis ^ Claims 
Tha Sirsc ■idicien af chis oiacariai aoDeared In 

1977, 



Suppfiif 

Sducaclonal TasEing Sarvlce. 



Avaiiabje on loan from NV/REL: 

I isoy of tha Guide, 



f^iP!v¥«it fltgtonal Iducatlofiaj Laoefitofy f^iM 

'*SSW liSina 4v«nyi% a^Muns CfffSPi f rfga 
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PROOUCT juiiid Study Cancer i Ci3n^raC£in| 



/ish 



DESCRIPTORS 



DiVfLOPfR y^gj.^ 



Psych. Departnient 



Scudanci in a ssaii icheoL (300 icudencs ia 
Miehiiafl pirtlcipaci in iCryctuftd use as ch^ir 
scudy hall eisii, Daily concracca are prepared ay 
:he Cin^sr scafi (L ^eaeher a^d itver^l aidii) 
dirieied ac ftsediai, ^nrichmenc, or ri|ulaif asiign^ 
^gnc act^tvicy s^r^eci :^ac have bags daciralned by 
iiassroQis c^achsra* C^nctr prscadurts include 
;loi€ Tionicorinf of scudenc la ^aak else and quallCyi 
3E york chac ij produced. 



Ratianaia ^ Gingral Objec'ives 

acudy hall cime, yhich far aany studeacs is off'Cas 
^ise, btcEar used ii aerhsds Can be lisplasericed 
ihac |ec iCudencs Lavolved in iducacianally riiavancj 
^aska. The Canear also fives ciachtra mors I 
flaxibillc^; In she yi# af clme* for axamplit if a | 
jcudtnc does noe finish as asslgnseflc of ac^ivlcy 1 
in clasa* furihar work ia ths luided leudy Cance? j 
r^ay sake she dljfsrence becvetn iucagsa and failutaJ 
Tht Canetr helps laachirs individualist sore : 
affac£iv€iv* j 



Target Audien^s 

SCudy hall ceaehera, adminiscracprs* 



.Vlatefialg/ Costs 

Diccoed saCirials are availabla ac cqsc thrQu|h 
che ■^'HU Psyeh. Deparcment. 



Evaluation (Evidence of Efftotivaniii) 



A dacallid evaluation over a cvo year prograa 
has shown thm erf iciivenesi of cha Cancer along 
lavarai meaiurei. 



implimgniaiion Ragufrtmanti 

A teacher or iroup of ceaehers ^^Ith icudy hall duty 
-Jill need z§ be crained in soncraccini aaEhodgioiy 
as vill a 5orp3 of scudanc helpers who acc as 
tionl^ora in cha Cancer. The icudenci oceen inca^ 
I race veil vich jcudenc aide progr^s already in 
place in sany schools* 



Tishnical Assistance Cantact 

Mr. 3111 Redmon, Psych. Department 
Vtscirn ''Hchiian iTniversity 
Kaiasjazoo, 'lishi^an if 00? 



Assurances Ei Claims 



Suppliif 

Hr, Sill Redmonj Psych. Department 
Vastem MiGhiian Univarslty 
^l^azoo, Hichiian 49007 



Available on loan from NWRIL; 



3fq, |i AQiirict ftertfiwBSt Regional idu£ai!enal Labwafofy 



A P P.E N D I X 2 



A. DISSEMINATION OVERVIEW 
B. PRODUCT DEVELOPMENT & 

C. DISSEMINATION ACTIVITIES 



QUALITY CONTROL 



ERIC 



15 J 
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APPENDIX 2 / SECTION A ^ ^ 

COMPETENCY BASED EDUCATION PROGRAM 
DISSEMINATION WORK COMPONENT 
OVERVIEW 

Intr oduction 

i' The Context for Dissemi nat1 on 

Dissemination is a major component of the CBE Program's effort to 
achieve its mission,* It is a particularly challenging work area because 
of the number and sizes of the audiences to be served, the magnitude of 
the changes In schooling that are required by the adoption of CBE methods , 
and the relatively small resource pool committed to getting the job done 
within the Program. These factors ^ interacting with each other ^ produce 
stringent conditions under which dissemination activities must be designed 
and carried out. 

To f^et the challenges, innovative dissemination approaches will be 
developed and used along with more traditional methods to form a system of 
strategies that will make the achievement of the component's outcomes 
possible. 

2. Outcomes £f the Dissemination Work Component 

The dissemination work component has a single major objective. As a 

result of Its activities, the dissemination component wilU-. 

e secure the widespread adoption and implementation of CBE methods 
in the publ ic schools 

Because the dissemination component will be Involved with the design and 

use of new dissemination approaches, an additional, though subsidiary 

objective is to: 

i develop new, basic knowledge in the area of effective dissemination 
methodology 

All of the work component's activities will be aimed at achieveing these 

* For a full specification of the inter-relationships among the Program 
work components, see the Program document entitled "CBE Program Impact 
Statement". 
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terminal outcomes. The work of f,he dissemination component is the last 
of the steps in the total Program effort to accomplish its mission. 
Basic Strategy 

The Change Process 

Several important points of view about change underlie the Program 
dissemination strategy. 

• Change is possible. It can be planned and controlled. The quality of education 

can be improved through systematic intervention methods, 
e Organizations change only as the people who make them up change. Restructuring 
an organization is a matter of chang1n§"what people do. It is a behavior ' 
change problem. Consequently, the focus for all dissemination activities must 
be on the Individual rather than on oifanizatlons or institutions, 
e Change is a developmental process. Th1s\is so because its basis, behavior 
change, is deveTopmental . Learning someth^lligTew 1s' a sequence of events , 
especially in cases involving complex behaviors, 
t Time is a critical element of the change process. It is essential that 

adequate time be allowed for large scale innovation. (Hall and Loucks, 1978) 
e The change process is unique for each individual. People have different 
histories which must be analyzed and taken into account if the objectives 
of the change process areto be accomplished. Too often innovations fail, 
not because the Innovations were ineffective, but because people didn't 
actually use them (they didn't behave appropriately). (Cronbach, 1975) 
e Change is best accomplished through a concentration on what members of the 
target audience do (their behavior), rather than concentrating on and 
attempting to change their attitudes, values or expectations. Generally, 
change strategies, have supposed that attitudes and values change first and 
that these, in turn, cause people to behave differently. The evidence 
• suggests, however, that this relationship is reversed. (Bandura, 1969; 
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Kimble, 1961; Krasner and Ullmann, 1965; Skinner, 1953, 1969, 1971, 1974) 
0 General behavior change methods are already available and can be usefully 

adapted to the activites of the dissemination work component. (Bandura, 1969 
. Sherman, 1973; Luthans and Kreitner, 1975; Miller, 1978; Brethower, 1972) 
2. Program Acti vi ty Components 

CBE Program dissemination activities can be grouped Into three domains. 
These Include: 

a planning and design operations - activities that include audience 
analysis, materials and processes development and dissemination 
pathway location and development 

/ 

© audience engagement operations - methods and techniques applied to 
target audiences to engage them with the CBE concept at the awareness 
level and which build increasing commitment within the audience to 
the adoption of CBE methods In the schools 

§ program implementation operations - methods and techniques applied to 
target audiences that move them from the commitment level to the point 
where CBE policies and procedures are in place and effectively 
operating in schools 

The relationships among these activity components are displayed In the 
attached flowchart (Figure 1), This chart shows the sequenced activities 
^and ^decision events that should result In the effective dissemination of 
CBE Program products and processes. A detailed procedures manual will be 
developed to accompany the process flowcharts. 

Insert Figure 1 

h Target Audiences 

The following audiences have bien targeted for CBE dissemination efforts. 
These audiences will be ranked in terms of importance or priority for Program 
effort. Ranking criteria will include magnitude of influence as a change 
agent, ease of access by the Program to the audience and a variety of cost 
factors. 

# policy decision makerr national and state legislators, state and ^ ' 
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local school board members 
§ school district and high school building level administrators 

• secondary school teachers 
Dissemination Pathways 

Dissemination agreements and/or procedures have been established which 
involve the use of the following pathways: 

i direct mailings (reactive and proactive) 

• CBE Network 

% NWREL Marketing 
§ NWREL Dissemination Rx 
^ • site visits 

• technical assistance contracts 

• targeted development sites In Oregon 

• SEA's in Oregon, Pennsylvania and Georgia 

Additional pathways are being explored in terms of their suitability for use. 
Among these are: 

• National Diffusion Network 

i professional organizations (educational and others) 
i newsletters 

• journals and other periodicals 

0 conference presentations /workshops 

• commercial publishers 

• community organizations 

f newspapers /television / other related media 
f dissemination netwroks other than NWREL Rx 
t catalogs / clearinghouses 

Dissemination Materials and Processes 



L General Design Considerations 

Most change provoked by the dissemination work component will be achieved , 
by necessity, through Indirect or remote methods. With its limited resource base 
the Program must rely on materials as the primary Intervention vehicle rather 
than oh personal contact . This makes the attainment of the dissemination 
objectives more difficult by eliminating some very powerful intervention tools. 
Consequently, the approach to the design and development of effective 
dissemination methods must focus on those modes that are most feasible and 
must include a conmitment to innovation. The margin between success (the 
attainment of the Program mission) and failure is small. 
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The following Table displays the relationships among the several 
elements of the dissemination Strategy, 

Insert Figure 2 

2. An Approach to Audience Engageinent 

How do you get busy people Interested in CBE and once you get them 
Interested how do you escalate that Interest to the point where people are 
ready to change what they're doing? And how 1s all this accomplished through 
remote or low direct contact dissemination modes? These are the questions 
with which the engagement strategy must deal. 

The first step In answering these questions is an audfence analysis. 
The target audience that have been selected must be carefuny examined to 
determine the characteristics of CBE that are most attractive to them and 
to determine the presentation modes that will be most effective In engaging 
them with the idea of competency based education. 

Once a detailed profile of the relevant audiences Is complete, appropriate 
materials can be developed. Since there will be little direct contact between 
Program staff and those In the field, the materials that are developed must 
stand alone and get the members of the target audiences actively Involved 
with CBE, 

Materials used in the early stages of engagement must have characteristics 
that exert strong stimulus control effects on the^ individuals who use them. 
Practically, this means that the materials must be interesting enough to 
get people to want to investigate CBE further. Methods from the advertising / 
mass communications industry may be particularly useful, with adaption, for 
Program materials development work at this stage. 

From our dissemination perspective, the process of change, beginning 
with awareness and culminating with complete implementation. Is a continuum 
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COMPETENCY BASED EDUCATION PROGRAM 
DISSEMINATION WORK COMPONENT 
RELATIONSHIPS AMONG ELEMENTS 

4 

i 

Operations Primary 
Domain Outcomes Audiences 



Engagement secure attention to 
CBE and build commit- 
ment to its implemen- 
tation 



» policy decision 
makers 

• administrators 

• secondary school 
teachers 



Implementation developthe proced- 
ures needed to 
operate an effective 
CBE Program 



©administrators 
•secondary school 

teachers 
■ parents 
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Anticipated 
Program Products 



Possible 
Pathways 



• set of audience-appropriate •see Basic Strategy, 
programmed engagement units part 4 
slide/tape 
brochure 



pamphlets 

• CBE case studies booklet 

• issue paper series on CBE 
policy dimensions ^ 



• program design handbook • see Basic Strategy, 

• ideabook of CBE promising part 4 
practices 

% Implementation handbook 
s Implementation case studies 

• training modules 

• change agent training 
materials 
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of increasing understanding and activity* The engagement portion of this 
1 process win be divided into steps, where each step will: 

• build on prior steps (be sequential with them) 

• require the members of the targeted audience to respond actively in 
some way 

• reward participation* and 

» set the stage for the next step in the sequence of- involvement. 

At first* "engagement materials will require little response effort 

from the participant, will offer frequent reinforcement and will present 

steps that are small (of short duration). As the participant moves further 

along the continuum of engagement events* more response effort will be 

required for longer periods of time with a decrease in reinforcement 

frequency and strength (although natural reinforcers associated with the 

engagement activities will begin to gal n .cp^r^oJ_afJhe-^beh¥^ 

participant making contrived external reinforcement less necessary). 

This kind of stepped programming builds '*qommi tment" to the CBE concept 

Operationally speaking, commitment has been attained through engagement 

strategies when members of the target audience express a desire to see CBE 

methods Implemented in their school or schools. 

3, An Approach to Implementation 

When commitment to change is made, what happens next? How is support 

for change developed and how 1s change managed^? These are the questions with 

which the implementation strategy must deal* 

The key to the implementation of any new innovation which involves 

changes in human perfoniiance lies in a simple statement. 

• When the consequences of doing things In new ways are more 
rewarding than the consequences attached to the maintenance 
of the status quo, change w1 1 1 occur. 

Remember* our position is that the focus of the change process is on the 

behav1or,,of individuals rather than on the structure of organizations or 

institutions. Changing what teachers, administrators, parents and students 
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do is a learning process, and a critical part of the process is the 

organization of the work environment so that positive consequences 

consistently follow the perfomiance of desired new behaviors. When no '' 

differential consequences are applied, change will not occur. . 

So, for CBE to become a reality in schools, target audiences must; 

a enter the implementation process with "commitment" (this means that 
the proposed change must exert positive stimulus control over the 
members of the target audience -- this is the objective of the 
engagement strategy) 

• know what to do, how to do It (that is, the members of the audience 
must have learned any new behaviors that are required of them) and 
know when it is to be done, and 

• receive differential consequences acnnrding to the appropriateness 
of their performances. \ 

If all of these elements are present In an implementation plan, the probability 
of success Is greatly increased. ' • 

Since the Program can not possibly provide direct technical assistance 
to all schools wishing to Implement CBE methods, developed materials will, 
once again, have to stand the burden of getting the Implementation job done. 
One possible supplement to the "materials aTond" approach would" be a Program- 
delivered change agent training seminar. Typically, one person in a school « 
is assigned primary responsibility for Implementing an innovation once a 
policy commitment to It has emerged. If the CBE Program were able to pVovide 
these people with specific training in the Implementation process, the 
probability of success would be further Increased. i,. 

We in the CBE Prog^n-believe that the combination of analysis, engagement 
and implementation strategies that have been outlined here will make It possible 
for the Program to achieve Its mission -- to improve the quality of education 
in the public schools of America. 
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COMPETENCY BASED EDUCATION PROGRAM 

PRODUCT DEVELOPMENT AND QUALITY CONTROL ROUTINE 
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COMPETENCY BASED EDUCATION PROGRAM . ' . ■ " - ' 

PRODUCT DEVELOPMENT AND QUALITY CONTROL ROUTINE ' . ' , 

PROCEDURES ' ' . , ' 

i- Propose Product 

The nature, sequence and rate of production of Program developed products wiTl 
. be determined by an analysis of the Program Impact Statement. The analysis. of .v 
this document will include a review of Program objectives, task areas and 
activities designed to meet the objectives, target audiences, l:1melines and 
resource allocations. From this analysis, generalized product types will be 
specified 1n each Program tasfc area. Since these task areas are broadly 
sequential, large scale priorities for development will be established automatically. 
(Unusually large projects may require some deviation from the expected sequenc- " 
. ing pattern. ) . ^ 

Within a task area, priorities for product development will be established by 
the CBE Program staff. The net result of these activities will be a sequenced 
list of Program products to'be developed, This^ list will be reviewed by and must 
have the approval of the "^Di vision Director. 

Individual product proposals must draw their justification from the list of 
anticipated products or from the Program Impact Statement, An individual or 
development team may present a proposal. Proposals will include: 
t the task area being addressed . ' ' 

• the -target audience 

e a general content outline 

• the predicted number of person-days to complete the product 
0 a projected timeline with benchmarks, if appropriate 

Z. Review Proposal 

Product proposals will be distributed to all CBE staff members, the Program 
%M>ector and the Division Director, The standard*evaluat1on response form will 
be attached to the proposal, A staff meeting to review the proposal will be 
called within 72 hours of distribution. All CBE staff members will attend, 
excluding those with field assignments. The division Director may attend at 
his discretion. He will submit the proposal evaluation with any coimients prior 
to the meeting if he elects not to attend. 

3 , Product Is Needed? 

During the staff meeting, questions are answered regarding the proposal. Consensus 
must be obtained before product development will be permitted. If consensus 
Is established, development tasks will be assigned by the individual in charge 
of the projpct (the Individual involved or the team leader), 

4, Develop First Draft 

If the product/(is approved for development, any required research will be completed 
and a first draft will be written, This draft copy will be dated with its completion 
date, will specify the target audience, will classify the product in the context 

* sample form is attached (a1TA''^a\0.T { ) 



-131^ 



of the Program Impact Statement, and will bear the name of the primary author 
or authors » 

First draft copies will be distibuted to: 
© all CBE staff menibers 
© Pr^ogram D1 rector 
© Division Director 

Along with the draft copy of the product, review criteria and a standardized 
response sheet will be attached. The response sheet will specify the date that 
reviewer responses are due. Completed response sheets will be returned t^^ the 
product developer or team leader and will be dated and initialed by the reviewer. 

When all response sheets have been returned, a staff meeting will be called to 
discuss issues and achieve consensus with respect to the product review criteria. 

5r Mfets Criteria? 



The general review criteria include: 
@ audience appropriateness 
0 content validity 

Each reviewer will make specific responses to in tnese categories. Revision 
luggestions should be concrete to assist the developer/'^) in rewrites. 

Each reviewer will make a next step response to the product using the standard 
response form discussed earlier. 

Ij Revise 

Following the staff meeting, the developer or development team revises the 
product on the basis of the distilled reviews. The review/revision procedure 
IS repeated until all first level reviewers rate the product as acceptable (go), 

8. EdU 

In this step the product is technically revised to produce maximum effect 
on audience (through ui '^ormity of style and vocabulary as an example) and to 
attain letter perfect copy. 

Externa] Reviews Necessary? 

The following Darticipate in this decision: 
f CBE staff 

§ CBE Program Director 
e Division Director 

CBE staff consensus will require external review. Program Director / Division 
Cirector may require review at their discret1or>. The decision for external review 
should bf. made at the staff meeting during which final approval of product 
first draft is attained. " = 

10 . External Review 



Possible external reviaw audiences include: 
s CBE Network members 
e specialists In product content areas 
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© target audience samples 
Each external reviewer will receive a copy of the product, the review criteria, 
the response timeline, and the standard evaluation response form. 

jL Meets Cri teria? 

Routine decision criteria for external reviewers will include: 

® content val idi ty 

© audience appropriateness 

© utility to target audience 
Additional criteria may be specified by the developer. Reviewers critique and 
rate product and return review sheet and standard evaluaiton response form to 
devel oper, 

12 . Revise 

Developer revises on the basis of external reviews. Review/revision procedure is 
repeated until majority of external reviewers give acceptable (go) response. 
The Program will provide feedback to reviewers as to actions taken with respect 
to the product. The product developer of development team will be responsible 
for conducting the external review and follow-up, 

IZ. Field Test Needed? 

Participants in this decision include: 
. § CBE staff 
i CBE Program Director 
i Division Director 

§ External Reviewers, if Step 9 is positive 
If the product involves major Program effort, or If it prescribes a process of 
unknown effectiveness, or presents significant untested hypotheses , a field test 
may be required. Since field testing requires substantial effort and resource 
conimi tment, few program products will cycle through the total test cycle, 

Conduct Field Test 
Specific field test procedyres will be detailed at a later time, 

15. Objectives Met? 

Effectiveness criteria will be applied to the product and an evaluative judgement 
made. " 

16 . Revise 

If the product Is judged ineffective, revision and re-testing will occur until 
effectiveness Is demonstrated, 

17. P rogram / ui vis Ion D1 rectors Signoff 

Revised product is approved by Program and Division Directors. Each signs and date 
draft labelled "Final Approved Draft". 

18. Promising Practice? 

The final draft will be screened through the promising practices criteria. The 
CBE staff member with primary responsibility for promising practices will carry 
out this step. 
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.11* Cycle Through Pro[ius1ng Practices Routi ne 

If the product Is judged a promising practice, it is run through the promising 
practices routine as detailed elsewhere. 

20. Marketing Review 



Approved final drafts will be routed to Marketing for review. 

21. Disseminate Through Marketing? 

Marketing criteria will be applied to the product. 

22. Develop Marketable For m 

If Marketing determines that the product is marketable, Marketing staff members 
and CBE staff members work jointly to put the product into a marketable fonn. 

23 . P^lace l^n Ma rketinq Sys tern 

Final product will be disseminated through Marketing strategy. 
Diss eminate Through Revol ving Fund System? 

If Marketing determines that product can not be handled through normal Marketing 
channels, product 1s reviewed for inclusion in Revolving Fund System. 

II* B^l In Revolving Fund Format 

If screened into the Revolving Fund System, the product will be put into standardi: 
format. Developer is responsible for such format revision. 

26- Place 1 n Revolving Fund System 

Final product will be disseminated through Revolving Fund System strategy. 



*Alternative strategy to Revolving Fund System is discussed in Attachment 2, 
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Attachment 2 

ALTERNATIVE TO REVOLVING FUND STRATEGY 

Until such time as a Revolving Fund System exists 1n the Lab, products 
routed into Decision Block 24 will be handled within the CBE Program. A 
standard format will be developed for these products. They will then be 
availAle for dissemination at user request on a cost of reproduction basis. 



The CBE staff member with primary responsibility for dissemination will 
be responsible for coordinating this activity and establishing the necessary 
procedures. The Program secretary will be responsible dupilcating products, 
financial transactions and recordkeeping, maning out cover letters and 
products, and filing correspondence related to this activity. All requests 
will be responded to within five working days of receipt of user request 
accompanied by correct and suitable payment. 

An annotated bibliography of Program products and ordering procedures will 
be produced/and disseminated proactlvely. 

This dissemination method will/ remain acceptable until such time as the demand 
for products exceeds a work load equal to .2 PTE. When this time requirement is 
exceeded, addtional help will be required to maintain the activity on 
schedule. 
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APPENDIX 2 / SECTION C 


DISSEMINATION ACTIVITIES 




CATEGORY 


■ ^ PRODUCT TYPE 


f DISTRIBUTED 


Initidl EnQfloprnpnt 
Materials 


brochure 
slide/tape 


2500 

17 presentations 




one page handouts 


800+ 


" Issue Papers 


theoretical focus 


95 




technological focus 


350+ 


Training Modules 


1 m ng nioau i es 


200 


Technical Assistance 
Contracts 


implementation 
assistance 


see attached annotated 

1 1 q t 


Marketed Products 


books 

* 


i 



I 
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APPENDIX 2 / SECTION C (continued) 
SPREAD OF DISSEMINATION ACTIVITIES 

In the past 18 fnonths^ the Program has disseminated materials and 
processes on regional, national and International scales* 

® regional - With Program roots in the Oregon QBE experience^ we 

continue to monitor developments here with particular interest. The 
Program provides assistance to the State Department of Education , 
local districts and,^ on , occasion, to individual teachers or 
administrators who contact us directly. / 

We also have disseminated information and provided technical 
assistance to educational agencies in other states of our region. 

national - The Program has close ties with the State Departments^ of 

I 

Education in Pennsylvania and Georgia. More informal relationships 
exist with other state departments ^{e*g,5 Michigan). We have 
responded to requests from a variety of agencies spread across the 
nation from coast to coast. . ' 

Cormnunications networks have been developed and are maintained with 
other R&D institutions that have programs with a focus similar to 
our own. For instance. Program staff recently met with repre- 
sentatives of the Wisconsin R&D Center and the Merrimack Education 
Center In Massachusetts, 

^ international - Occasionally, the Program responds to requests from 

educational agencies in foreign countries. Program staff members 

i 

have conferred with university professors from Australia and with 
an education minister from Morocco, to cite two examples. 



er|c 



-137- 

APPENOIX 2 / SECTION C (continued) 

TECHNrCAL ASSISTANCE CONTRACTS - July 78 throunh November 79 
Thjrd Quarter - 1978 

Rjverjon, Wyomino: Provided technical assistance in developinq a CBE 
if^plementatlon plan. 

Fjjat Quarter - 1979 

pelta/Grgely ScHoqIs REAA. Delta Junction. Alaska : Provided one-day workshop 
dS an introduction to CBE for K-12 staff, Filled four requests from staff 
for additional materials on CBE. 

Gajena City Schools, Galena, Alaska : Conducted a three=day workshop on refining 
.^^ir CBE system- implemented two years- ago. Conducted problim-sol ving sessions 
on community involvement, elementary recordkeeping, CGmpetincies/credi ts/grading 
policies and teaching strategies. Revised planned course statements as needed, 

S^ond Quarter - 1979 

^^A j^BZ City Schools. Valdez, Alaska 

i Conducted a 1/2 day orientation to CBE with 'che K-12 staff. 

s Conducted two 2'day workshops staff and 7-12 staff) to map laterally 

current Valdez competencies by grade level and course. 
8 Surveyed currently-used teaching strategies and those that teachers 

would like to know Tnore about* 
^ Riproducad copies of the lateral map. 

@ Produced a lateral map of a representative sample curriculuiii and vertical 
maps of a representative sample in reading, language arts, math, science/ 
and social studies. , 

t Prepared an Item analysls/contsnt audit of the standardized tests used 
in Valdez against their lateral competency map. 
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e Conducted a two-day work session with a staff committee to compare the 
Valdez competencies with the vertical map, to edit and revise the Valdez 
lateral map using the representati ve sample and test audit, and to develop 
specifications for staff development* 
§ Conaucted a one-day workshop with staff to produce final edited copy 

of Valdez competencies. 
Georq i a : Conducted 15 workshops for the Georgia State Department of Education 
for 250 local district associate superintendents s curriculum directors and 
principals on staff devilopment for CBE. Workshop topics were: Motdvating 
^Students, Individualizing Instruction, Teaching/Learning Styles, and Assessment 
Techniques Beyond Multiple Choice Items. Gave copies of staff development 
training modules to all participants. 

Third Quarter - 1979 

G^^ena, Alaska : Rewrote curriculum based on teacher review of earlier 
product. 

Fourth Quarter - 1979 

Concordia CQl lege, Portland , Oregon: Provided technical assistance to education 
school faculty in neneratlng student competencies, developinn planned course 
statements, and developing an audit trail for trackina competency achievement 
through the instructional prooram. 
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INTRODUCTION 



This addendum augments the Information included in the Final Report for the 
Grant Period June 1, 1978 - November 30, 1979 for the' Competency Based Education 
Program, Northwest Regional Educatldlnal Laboratory, Portland, Oregon. 

It Incltjides: " \ 

© information on the acti vi tie?- or the.CBE Network Advisory Group; 

o rurther detail. on the Prografii's promising practices activities, 
. Table I, pages' 8 and 9 of the Final Report; and 

Q further detail for the evduation report. Section 6 of the Final 
Report, pages 50-52. 
^ ^ / 

ACTIVITIES OF THE Csj NETWORK ADVISORY GROUP 

Ttie CBE Network Advisory Group met on three occasions during the gtant period: 
September 25-27, 1978; 

June 14-15/ 1979; and ' 

November 27-29, 1979. \ 

Minutes of the September, 1978 and dune 1979 meetings are included as Attachment 
A. Minutes of the November, 1979^ meeting (originally scheduled for December, 
1979) have been attached to the first quarterly report for the new contract 
period. ^^^^^.^^"^ 

The CBE Netv/ork: 

e advises on Program plans and products, 

© critiques draft products for usefulness in/fhe field, and 

9 lerves as a dissemination resource ogram pr )ducts and services. 

SUPPLEMENT TO SECTION 2: PROMISING PRACTICES 



0 Our updated classification scheme for prQm'ising practices is displayed 
in Table 1, pages 8 and 9 of the Final Report, 

^ The original version of the cTassif ication scheme is displayed on the 
fol 1 owing two pages . ^ 

\ 
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"rNDIVIOUALIZED 
INSTRUCTION 



LESS TIME 
DEPEiNDENCY 



ADAPTIVE 
PROGRAMS 




\ 



STUDENT 
ISSUES/MATERIALS 



TEACHER 
ISSUES/MATERIALS 



\ 



\ 



Paper: What are soiiie of 
planning and 1mple 



tie theoretical and practic 
Denting an individualized 



Materials: (e.g. ) A self- 
paced learning program in 
consunier education. 



planning and impl 



MANAGEMENT 
ISSUES/MATERIALS 




Materials: (e,g,) Altern- 
ative strategies for ind-- 
i vidua 11 zed instruction/ 
with step-by-step suggest 
ions. ^ \ 

I 



a/15/78 
R. Gourley 

COMMUNITY 
ISSUES/MATERIALS 



issues' associated with 
IE Program? 



Paper: What are some of tie theoretical and practic 



Materials: (e.g, ) 1) Crl- 
etenia for asses|iag time 
dependency qjt-firgh sthopl 
course ofltfrings. 2) FleX^ 
ing the Ichedule In the 
s tudent ■ s favor. 



Paper: What are some of the theoretical and 



Tienting a CBE Program whic 



Matemals: (e,g.) An adap 
tatlon of the Mardner H.S 
critical patb-pfogram 



planning and imple 



Materials: (e.g.) Adapting 
mathematics instruction to 
meet individual learners 
needs . 



practica 
nenting an adaptive CBE pro 



Materials: (e.gj Guide- ■ 
lines for analyzing inst- 
i^uction in terms of stud- 
ent outcomes* 



Materials: (e.g. ) A guide 
to managing an individuaUl 
ized CBE program. 



Materials: (e,g, ) A guide 
to using the community as 
a teaching/learning 
resource. 



issues associated with 
has less time dependency? 



Materials: (e.gj A guide I Materials: (e.g.) Involving 
for loosening up the sys^ the conmunlty in creating a" 
tern without losing the less time-dependent high 

' school business education 
program. 



issues associated with 
ram? 



Materials: (e.g.) A guide 
to using effectiveness 
data in program adaptatlor 



Materials: (e.g.) A hand- 
book on citizen involvement 
In setting desired inst- 
ructional p^rag-ra'iTi outcomes. 



is 



CBE PLANNING MATRIX 



I y u f. 



STUDENT 
ISSUES/MATERIALS 



TEACflER 
ISSUES/MATERIALS 



INTEGRATED 
PROGRAMS 




MANAGEMENT 
[SSUES/MATERIALS 



a/lO/70 
(L Gourley 

COMMUNITY 
ISSUES/MATERIALS 



r: What are some of the thGoretical and practica 
plfinn-'ny and ImpleiMentlna^an integrated CBE P 



j Material s • (e.g. 
s tudent outcomes 



Key1 ng 
to life 



I e app ! 1 Cf! ti ons across 



disci p 1 i nes , 



LIFE ROLE 



OUTCOMES 



Paper 



What are somfe of th 
planning and iniple 



Materials : (e.g. ) An inte- 
grated approach to teach- 
ing coinpe tenc 1 es in thy 
fine arts. 



issues associated with 
^oyraii!? 



Material s 
relevant 



: (e.g.) 

learni ng. 



CBE - 



e theoretical and practica 
nenting a CBE Program which 



Materials: (e.g.) A teach- 
er's manual on identifying 
A using life role-focused 
student outcoines. 



PUBLICLY DETERMINED/ 



DISPLAYED OUTCOMES 



Paper: 



What are some of the theoretical and practica 
planning and implementing a CBE Program which 



Materials: (e.g, ) What 
should a fiigh school 
diploma guarantee? 



Materials: (e.g. ) Teach- 
ers' guide to talking and 
listening to persons in 
the comiiiunity. 



Materials: (e.g.) Managina Materials: (e*gj A noti 



integrated proyrams 
'or one and one for a; 



All I to the pcitrnris of public 
1. education: What integrated 
i ns tructi onal prograiiimi ng 
can moan to students. 



issues associated with 
focuses on * ^e role outcohies? 



Materials: (e.g.) Managing Materials: (e.g.) A guide 
life role-focused inst- j for reporting student 
ructional programs. \ competency achievement to 

parents other community 
representatives. 



Issues associated with 
has publicly determined h 



Materials: (e.g.) A systen 
for airing & resolving 
issues on what students 
should learn. 



displayed outcomes? 



Materials: (e.g.) Hearing 
the sound, not the noise: 
working with the community 
to determine student 
outcomes. 
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SUPPLEMENT TO SECTION 6: EVALUATION REPORT 



This supplement includes: 

© revised evaluation findings for select evaluation objectives 

i revised %umary of findings 

i new appendices! E, F, and G 
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OBJECTIVE 



EVALUATION MATRIX (SUPPLEMENT) 
SUPPLEMENTARY EVALUATION FINDINGS 



I. 1.2 (page 50) 



L1.3 (page 50) 



1.1.4 (page 51) 



1.1.6 (page 51) 



1.1.7 (page 51) 
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Seven criteria for CBE programs appear on page 6 of this report. The four criteria 
employed in the screening of potential CBE promising practices appear on page 7 of 
this report. These criteria are still applicable. 

The classification document, pages 8 and 9 of this report, was refined during FY 79 
to focus more sharply on subgroups of practice and practitioners. The original scheme 
used for classifying promising practices was the CBE Planning Matrix (August IS, 1978) 
which appears on the next two pages. That scheme proved too awkward and redundant for 
classifying promising practices. It was refined by the CBE, staff and the CBE Network 
by means of a series of drafts s discussions and revisions. Feedback from practitioners 
also helped with the revisions. The refined classification scheme relates more directly 
to the practitioner's world than the original scheme. 

There is documented evidence that screenliig criteria have been applied to candidate 
promising pract^ceSi the evaiuator examined the retention/rejection lists. The list of 
ten rejections appears on the next page. Most frequent rejections were on the basis of 
lack of transportability of practices because descriptions were inadequate for adopters/ 
adapters to use. The list of praising practices retained is in Table 1, pages 8 and 9, 
of this report. Screening was performed by CBE staff members whose qualifications include 
indepth training and experience in curriculum and practice. Assistance in the screening 
was provided by RDx staff members who are sensitive by reason of their training and 
experience to the needs of users of materials related to Innovative programs. 

Screened, classified abstracts are being placed in RDx and sent to the CBE Network. 
RDx lists the abstracts In their catalog and actively disseminates^ the catalog^ RDx 
answers borrowers' requests promptly. RDx members and users discuss CBE products in 
their regional meetings. RDx routinely collects user data with respect to dissemination 
of materials in Its depository. 

(1) Classification of promising practices focused more sharply on subgroups of practice 
in FY 79 than in FY 78. There is itill need, however, to relate the nature of the 
collection to the characteristics of specific subgroups of practice. 

(2) It was learned that liiiplementation detiil is essential for promising practices so 
transportability can ba enhanced. CBE is seeking more "process paper" descriptions of 
promising practices (see Appendix Section 6). These descriptions are superior to 
mere abstracts (see Apnendlx F, Section 6) or lengthy content-oriented curriculum guides 
(see Appendix Section S) for example of cover and table of contents. 
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1.1.7 (continued) (3) It was also learned jllectiu promising practices should focus tiglitly 

on a limited number of a iii-nnir-; .asures. instructional practices and conrnunlty 

involvement. The list t ' -r- ces retained (pages 8 and 9 of this report) 
reflect these focli . m / 

(A) Practitioners acce t mo those descriptions of promising practices that 
address identified prob ms. ruture, screening criteria should include deter- 
mining whether there app;drs u n jbstantial sentiment among the educational comm- 
unity that a problem exists wh le candidate promising practice addresses. 

(5) At this point in ti evici ,ice of change atrributable to CBE promising practices 
is limited to processes ai, . |)i uducts. There is no evidence of changes in behavior of 
teachers or students. 

REJECTIONS 

1. Professional Grov/th Plan for Jefferson County Educational Office Personnel, Lakewood, Colorado 

2. Materials Related to CBE, Craig City Schools, Alaska 

3. Toward Competency--A Guide for Individualized Instruction, Oregon Department of Education 

4. Education for the People--A Handbook for Determining School Effectiveness, California State Dept. of Education 

5. Competency Based Consumer Education in Home Economics, Home Economics Department, Eastern Michigan Universitv 
Ypsilantl, Michigan ^* 

6. How to Write Behavioral Objectives and Still Teach Creatively, John A. McCollum, L.R. Publishers, Ashland, Oreg 

7. Community Resource Guide--School District of Lancaster, Lancaster, Pennsylvania 

8. , Oregon Competency Based Education Program Conference on the State-of-the-Art in CBE, NWREL 

9. Clackamas Elementary Scope and Sequence, North Clackamas School District, Milwaukie, Oregon ' 
Vocational Curriculum Materials Catalogue, Northwestern Region 



IV, SUMMARY OF FINDINGS 



Promising Practices 

The operational definition of promising practicis is still emerging. The 
current definition is derived from the selection criteria: "A promising 
practice is currently or has been recently 1n use by a school district, 
there is evidence that 1t works, it fits into the conceptual framework of 
CBE and it is transportable." 

There may be a need to relate the= nature of the collection of promising 
practices to the characteristics of specific subgroups of practice^ depending 
upon the nature of the practices identified* 

Practices qualifying for the CBE promising practices collection must meet seven 
criteria that characterize them as CBE .practices (page 6 of this report) and 
four screening criteria (page 7 of this, report). The evaluator suggests that 
a fifth screening criterion be added: "That 1t has been determined that there 
appears to be substantial sentiment among the educational comunlty that a 
problem exists which the candidate promising practice addresses.'' 

The scheme for classifying promising practices has been refined to relate 
more directly to the practitioner's world. 

The lists of promising practices rejected and retained reflect careful 
application of the CBE and screening criteria. Most frequent rejections were 
on the basis of the descriptions being apparently inadequate for adopters and 
adapters to use. 

Dissemination of abstracts of CBE promising practices is being accomplished 
through RDx and tho CBE Network. 

CDE has learned that the best descriptions of promising practices from the 
practitioner's' standpoint are in a "process paper" format that have great 
implementation detail and focus tightly on outcomes ^ measures s instructional 
practices and/or community involvement. 

Targeted Development 

The CBE pioneer sites are truly innovators of CBE programs, as indicated by 
responses on the Hall questionnaire on Levels of Use of Competency Based 
Education. Analysis of site representatives' responses indicate some level 
of use of one or more of the "critical pieces" of CBE while only 11 responses 
indicate no current use of any of the pieces. 

FY 79 targeted development activity was generally concerned first with ' 
finishing activities begun or planned in FY 78, second with responding to 
specific new requests by pioneer sjte personnel and third with planning new 
work at the sites for FY 80, 
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Personal interviews conducted by the evaluator with pioneer site personnel 
revealed that teachers and administrators held common expectations for 
technical and motivational help from CBE staff, but Individuals differed 
in their expectations as to the help that would be delivered. Some thought 
there would be a mutual, interactive approach. Others expected CBE would ' 
bring the help all written up and packaged and ready to use. The importance 
or clarifying roles, of the actors in any field-based, research and develop- 
mfint enterprise is reaffirmed in the interview responses. 

An equal number (8) of strengths and weaknesses of CBE's technical assistance 
was cited by the interviewees. The strengths mentioned most oft were the 
responsiveness of CBE staff to requests for help and the expertise with 
which the responses were made. Weaknesses centered around failure to find 
useful recordkeeping systems and uncertainty as to how CBE/site interaction 
would and should take place. 

All but one of the interview respondents cited specific uses being made of 
the results of CBE technical assistance. 

Nine lessons learned in FY 78 with respect to targeted development are 
listed in Section III of this report. There are evidences, cited in the 
Evaluation Matrix in Section III, that five of the nine lessons learned 
have been .addressed and positive changes have been made in prograin direction 
and activities. Four have not been addressed and the evaluator makes 
specific suggestions in Section III in that regard. 

Dissemination 

Questionnaires returned to the evaluator from users of CBE technical assist- 
ance, other than at the pioneer sites, note the assistance excellent (4 
responses) or very good (1). All five respondents reported specific uses 
being made of the results of the assistance. CBE apparently still needs to 
work toward proactive Idea exchange aimed at a variety of practitioners as 
the tocus of its dissemination efforts. 
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SECTION 6, APPENDIX E 



LOCAL CURRICULUM DEVELOPMENT FOR COMPETENCY BASED EDUCATION 
PROGRAM PRODUCT FOR REVIEW 



Target Audience: 

Presantation Mode: 
Program Task Area: 
Product Purpose: 

Review Cri tiria: 
Your Review Notes: 



Sicondary teachers, department chdirpeople, 
curriculym coordinators 

occasional paper 

targeted development 

to describe a process for CBE curriculum developmint 
at the local level 

1) content validity 

2) transportabil 1ty 

3) audience engagement 




LOCAL CURRICULUM DEVFLOPMENT 
FOR 

COMPETENCY BASED EDUCATION 
AUGUST 1979 



David Cox 
Science Dipartment Coordinator 
Rex Putnam High School 
MHwaukii, Oregon 



NOTICE OF FEDERAL COPYRIGHT PROTECTION 

These matirials wire partially dfivtloped by thi Competency Based 
Education Prograni of the Northwest Rigional Educational Laboratory, 
a private* non-profit corporation, and funded by the National 
Institute of Education pursuant to grant OB-NIE-G-78-0206, They do 
not 5 however i necessarily represent the views of that agency. 

This work has not yet been published and is afforded all 
protections under U.S. Copyright Law (P.L. 94-553)5 effective 
January s 1978, No part of this work may be reproduced, stored 
in a retrieval system^ or transcribed^ In any form or by any 
means s electronic, mechanical, photocopying, recording or other- 
wise without the permission of the author agency Identified below, 

Pemiission will be granted to trainers in a not-for-hire. situation 
to reproduce up to 50 copies of thtse materials for a one-time use 
In a workshop setting. Contact: 

Competency Based Education Program 
Northwest Regional Educational Laboratory 
710 S.W, Second Avenue 
Portland, Oregon 97204 
(503) 248-6886 



FOREWORD 

i 

The Compatency Based Education Program of the Northwest Regional Educational 
Laboratory is funded by the National Institute of Education to devalop and/or 
collact»and disseminate educational practices that facilitate thf development 
and; Implementation of systems of competency based education at the secondary 
level. Toward this end, the program staff works directly with teachers and, 
administrators at some school sites, as well as investigating activities in 
other schools which seem to hold promise for competency based education* 

The unified science program at Rex Putnam High School is in the latter 
category. While the CBE Program has not been involved In the development of 

this unified science course which uses a CBE system, staff members have . 
reviewed the system, processes and materials developed by the science depart- 
ment at Putnam and found them to be exemplary. High school teachers and 
administrators, department chairpersons and district-level administrators ■ 
with responsibility for curriculum development and Improvement should find 
Dave Cox*s description of the Putnam process a practical, helpful guide in 
planning their own curriculum development efforts and in examining how a 
departmental CBE system might operate. While the content area of this effort 
1s science, the CBE staff believes that the processes described here are 
generic and can be used with any secondary discipline. 

The Competency Based Education Program comnends Dave Cox and the Rex Putnam 
science departonent staff for their excellent effort In developing, implement- 
ing and evaluating an innovative secondary CBE program. 



Draft 
8/15/79 

Competency based education - boon or bane? Something to strsngthen and 
revitalize school progranis or something that gets In the way of meaningful 
iducatlon? A mechanism that will lower the overall quality of programs or a 
means of upgrading learning experiences for everyone? Within the science 
departinent at Rex Putnam High School In Milwaukie, Oregon^ CBE has been like a 
breath of fresh air! If you would like to find out about a competency based 
science curriculum development project thathas contributed to higher quality 
and more satisfying learning experiences for all youngsters^ reduced the number 
of failures in the required science course. Increased elective enrollments in 
science, and increased sdanca staff morale, please read on. We're very proud 
of what we have done and would like to share some highlights of the process 
with you. And best of all, competency based curriculum Improvement projects 
like ours are within every school's existing capacity to implement. 
A FEW SENERAL COMMENTS 

One of the most common misconceptions concerning competency based programs 
1s that they are automatically geared to strive for only a minimum level of 
achievement. On the contrary, we have found that our competency based approach 
enhances the likelihood that all learners will achieve at the minimum acceptable 
level, and at the same time provides expanded opportunities for the vast majority 
of the students to achieve well above the minimum. Stated more .directly, we view 
each competency area (e.g., science process skills such as obB&mina and 
al^&Bifyim . or science concepts such as mmrffy and mbdml ) as existing on a 
continuum. Each learner arrives In our school somewhere along that continuum, 
and 1t is the goal of our Instructional program to provide opportunities for 
continuous progress. We do not allow students to "test out'' at a minimum levels 
no matter how much they know or how highly developed their skills^ they can 
always learn more and, develop increased proficiency. 



We believe that a pfogram thit allows students to test out of a competency area 
would in ,fact be -a program designed to encourage minimum levels of knowledge 
and skill developmint as Its goal. If an area 1s Important enough to be 
selected for mininium competency attention In science, then It 1s an area worthy 
of extended study. 

Our competency based science course uses a unified science philosophy. 
Unified science education Is a tested approach to organizing science learning 
experiences that emphasises the development of skills and concepts with broad 
applicability across the various science dis9.iplines. It therefore provides 
an excellent preparation for any later science instruction and at the same 
time creates l^rnlng of great personal usefulness for those students who 
will not elect to formally study science beyond the required leveU 

In order to enhance both lateral (across disciplines and outside the 
classroom into the ''rear* world) and vertical (from one science course to 
another) transfer of learning, we attempt to provide multiple learning 
experiences in multiple science contexts within each of our Instructional 
unitsi This is consistent with the theories of contemporary learning psychol- 
ogists such as Robert Gagne (1), the unified science approach, and the philos* 
ophy of our science staff. 

And perhaps as significant as our philosophical coniTilttnent^ a competency 
based curriculum Improvement project may not involve any funds beyond those 
committted for a new textbook adoption. It Is our estimate at Rex Putnam that 
the cost of the ttvo alternative approaches, textbook adoption versus local 
competency based curriculum development, are equivalent. The benefits accom- 
panying the competency basad approach appear to far outweigh any we have 
previously experienced with textbook adoptions. 
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Our prociss for Igcal curHculum divelopment fonows this model: 
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Figure 1: Local CurHculum Oevelopmant Proctss 
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PROGRAM GOALS . . ' = 

The first step 1n a competency based curriculuni improvement project is to 
either generate or, if they alreidy exist, re-evaluate the science program goals 
These goals provide the highest level dec1sion*mak1ng framework for grass roots 
(local) curriculum developirs. They indicate the important general learnings 
that should come from the science program^ and are therefore the basis for 
decisions relative to competencies and other content of the science program. 
Ideally, these goals will cover the greatest possible range of grade-levels 

It is imperative that the people responsible for classroom instruction 
and curriculum development be the fundamental developers of these goals* If 
this Is^not done, experience indicates that they will not be functional. 
Instead of being used for decision-making purposes during the evolution of the 
curriculum* they will only be pulled out of a file to meet a riquirement during 
a standardization or evaluation visit to the district. This latter approach 
makes a mockery of profesrional educational curriculum development. 

A number of valuable aids are available to assist science educators in 
either the development or ^ re-evaluation of their science program goals. Among 
these are Framework for Science Programs (2), "School Science Education for the 
•70s" (3)* and "Program Objectives and Scientific Literacy" (4), SimiUr 
resources exist for other disciplines. 

A typical, yet functionaTi science program goal is stated below, 
LmmmmPB will imrm&e th&ir hwwtedg& of 
md ^itity to upply saienae ptoo&bb Bkills^ 
What does this goal corroiiunlcate about the science program? It Indicates 
that science learning experiences on a continuing basis will be provided so ^ 
that learners can become Increasingly knowledgeabla and skillful relative to 
science process^^i lis. It goes without saying that ^ these science program 
goals must be cdnsistent with the school district's educational goals* 

r 
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COMPETENCY AREAS AND MINIMUM CQMPETENCIES 

It saems reasonable to us that each science prograni goal should have 
siveralcQurie competencies and at least one minimum competency that are 
derived from it. This is particularly true in relation to goals in the 
cognitive and psychomotor domatns. Competencies are simply statements of 
desired student perfonnance. Minimum competencies are those competencies 
that must be demonstratid In a program area in order to fulfill diploma 
requirements. It Is, of course, possible that a single minimum competency 
may relate to several program goals, A sample minimum competency derived 
from the science program goal stated earlier is: 

Thm Btudent tHll be able tg fit an organiam^ 
obj&at^ OP Bubatanae into a sai&ntifia claaa- 
ifimPion ayetm, (S) 
The key consideration at this point in competency development is to insure 
that minimum cprnpetencies are clearly separated from other desirable and valuable 
co^npetencles. The minimum competencies are In fact those "bottom line" levels 
of performance demonstrating ability to apply knowledge, understanding ^ skills, 
and/or attitudes that learners must Accomplish in the course or program. The 
competencies that would be "nice if everyone could achieve" are not really minimal 

If all agreed-upon minimum competencies cannot be traced back to at least 
one science program goal, then the program goals must not reflect Jhe true 
intent of the instructional prograni. Likewise^ if there is; a science program 
goal that no compftency can be traced to, then the goal Is either not function- 
ally included in the program* not important enough to warrant goal status,, or 
not readily assissable in the form written. 



PERFQRWANCE INDICATORS 

• Perfoniianca indicatgrs' are measures used to detennlne ff compatenclis have 
been achieveo, -These can either be generated at this time or later/ The 
advantage of drafting some sample performance indicators at this time is 
that if the staff cannot agree on what constitutes acceptable performance, the 
competency may need to'be reworded^in order to bg functlonaK 

An appropriate performance Indicator for the sample minimum competency is: 
Identify an unhwwn objBat using a 

given atassifiaatian Qyatem^ (6) 
At Reic Putnam High Schools our performance indicators are included with 
the un1f objectives and given to each student prior to beginning the unit. 
The performance IndlcatDr is keyed either to the competency statement itself 
or to a statOTent. derived from it. 
INSTRUCTIONAL DESISN AND FORMAT 

The curriculum development team should now determine the instructioniil 
format to be used based on the district' soducatlonal goals, the science program 
goals, the educational .philosophy of the district, the minlmimi competeneies, 
the findings of educational research, financial resources available, and the 
nature of the learners* 

At Rex Putnam High School, we decided' to utilize basically independent 
instructional units as the building blocks of our course. We operationally 
defined an instructional unit as a segment of Instruction initiated with a set 
of 4-6 objectives, implemented with a collection of diverse learning activities, 
and completed with an assessment of the degree to which the objectives were 
achlived. Each unit would cover approximately three weeks of instructional time. 
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The designation of basiaatty indepgrtdBnt units was purpesely Included to 
give us flexibnity in course and program evolution. In designing units, we 
do take into consideration what the learners have already studied and look ahead 
to what they will be studying In the future. However, no one unit is irrevocably 
tied to another. In this scheme, it is possible to partlany or completeiy 
revise or replace a unit without destroying the Integrity of the course as a 
whole." 

Each unit In our course has the same bailc Instructional components. These 
are the rationale, objectives, learning activities, self-checks, and vocabulary 
list. Most of these components will be discussed 1n more detan later In this 
paper. 

Because of significant philosophical diversity among the seven science 
teachers at Rex Putnam, each unit is organized in such a manner that It can be 
taught either In a traditional mode (e,g,, all students doing the same thing at 
the same time) or by means of a semi-individualized approach. All of the staff 
now use the semi-Individualized approach in at least some of the units, ^5em1- 
individualization, as we use the term, simply means that Individual students or 
small groups of students will be working simultaneously on a number of different 
learning activities, The^ availability of activities is determined by the 
Individual teacher, • 

ORGANrZINS THDiES ' 

Before establishing either course and/or unit goals or objectives, it Is 
desirable to Identify organizing themes for the units that will comprise the 
course. The organizing themes are simply the topics (e,g., u)mea. modml. mmaurB- 
^^nt. snsTav r* esau^am& ) around which the units are constructed^.^ We believe 
strongly that any valid minimum compettncy deserves to have a full unit devoted 
to Its topic. Note that the unit is built around the theme or topic of the 
competency, not the minimum competency itself. 



-8- 

. Within a unified science prograni or coursi, four categorlis or broad typts 
of organizing thefnes seem approprlati. The first of these categories is the 
collection of investigative and interpretive science process skins, such as 
observing, classifying , and measuring . Anothir strand contains those science 
concepts or "big ideas" that are comnon to most or all of the various scientific 
disciplines. So far, 29 different concepts seem to fall into this category. 
Among them are perception , model . and energy . Since science has as one of its 
primary goals the study\and understanding of natural phenomena, this Is a rich 
area from which to select topics. Relevant, locally accessible phenomena, such 
as radioactivity, a river, a mountain, or trees are usually of high interest 
within the corranunity. The last area is problems of the science/society type. 
Land-use planning, genetic engineering , and energy resources are good examples.' 
The functional aspect of this particular group of thematic categories is that 

■It seems rather easy to Identify appropriate themes for all science competency areas, 

To illustrate this idea of deriving organizing themes from statements of 
minimum competencies, here are some minimum competencies and appropriate organ- 
izing themes for each: • 

■ Mini^ CompetenaUa (?) Unit OrgmUing Thme 

1. The atudent mil be ablm to fit m . ClaaaifioaMon (Ppooeaa) 
OTgamiam, objaat^ or aubst<mae into 

a aoientifia olaaaifiaation syatm, 

2. The aUident will rmognim omd use Model (Conaepi;) 
a aaientifio model, 

3. The atudent will Tmaw .the metrio ayatm . Meaauvemeni (Ppoaeaa) 
ana will uae aormon meaauping inatrumenta. 

Often a valid minimum competency 1s not clearly tied to any specific topic 
or theme area. When this occurs, the development team picks a unit theme from 
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the largi number of possibilities available. This is really a rather disirible 
situation, since the competency area can be studied within a currently relevant 
context. If energy supply is a hot topic locally, regionally, or nationally, 
, for example, a minimum competency concerned with Interpreting data could meaning- 
fully be approached through a unit with this theme. The unit objectives would 
reflect the emphasis on interpreting data as well as acquiring basic concepts 
of energy. 

An alternative approach for the generic or non- topic-specific competency 
is to include an objective that addresses It in several or all of the units. 
For example, the competency on interpreting data might fit appropriately Into 
several units. 

After themes have been selected that address all minimum competency areas, 
the developers should incorporate themes that would enable learners to develop 
other important science competencies as instructional time permits. 

The first year of the Rex Putnam. High School science program is a locally 
developed, competency based course required of all students. It contains 12 
different instructional units with an average length of three weeks. The 
organizing themes and corresponding unified science categories are shown below. 
Those designated with an asterisk are themes specifically derived from minimum 
competencies. 
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"THEME UNIFIED SCIENCE CATEGORY 
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COURSE OR UNIT SOALS 

Onea the organising thenies have been selected, a set of course or unit 
goals or objectives needs to be developed. These goals or objectives are 
actually competency statements, since they describe the desired learning outcomes 
from the unit. They represent the second level decision-making framework. The 
selection of learning activities for the instructional units will be based upon 
these objectives. • 

We at Rex Putnam have a strong preference for unit objectives over course 
goals or objectives. The rationale Is simplt. Each course should address each 
science' program goal, even though there is no necessity for equal time within 
each course. That Is the benefit of a science program: development of knowledge 
understanding, skills, and attitudes evolves through the total school experiences 
in- science. Therefore, we believe that the specifics as to how the goals are 
being addressed are best communicated at the unit level, where instructional 



activities and evaluation have a clear focus. The full collection of unit 

objectives for the course then clearly conimunlcatas the disired learning outcomes 

from the course as a whole. 

In general, we have found traditional course level goals and objectives to 

be too general to be of any functional value. 

"How many objectives are needed?" is an often-asked question. Our 12 units 

in the first year of science average 4.75 objectives per unit. We have a total 
of 57 objectives for the full year of required science. Too many to be manage- 
able? Not at all; During any 3-week period we are dealing with only 4 or 5 
objectives on the average. -In addition, we pretest and posttest each seitiester 
with a SO-question, one period multiple-choice examination that addresses all of 
the objectives for the semester. 
A MODEL FOR UNIT OBJECTIVES 

We have found- an objective fomiat similar to that developed by Norman 
Gronlund (8) of the University of niinois to be very useful. It is a two- 
column format that contains rather general statements as to learning outcomes 
desired in one column and specific actions indicating successful achievenient 
(our performance indicators) in the other. An example from our Classification 
I unit Is found below. (9) 

The obdea tiveB of this unit lou mil Tmow ym ase makim 
are for uou to: progresa if you can: 

1. Inareaae yowp sHll at ^ la. Identify m unknown object 
ua%ng alaaaifiaation ' uaing a given olassifiaation 

ayatms. ayatem. 

lb. Teach someone mlae how to 
use a alaasifiaation ayatem. 

At Rex Putnam, the science departnient meets after school once or twice a 

month for about an hour to develop and/or revise program goals, competencies, 

unit objectives, learning activities and evaluation items. During the''year, 

the staff also collects and files materjals 
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and activities that seem appropriata for the deviloped unit objectives. When 
released time or sumier curriculum development workshops begin, the curriculum 
team has already defined the unit objectives and conectad some niateria.lS| 
they are ready to write unit rationale & to adapt or write and sequence materials 
and activities into the course. Using short meetings over an extended time 
period to write goals and objectives and day-long work sessions to develop 
materials and activities seems to be the most efficient use of staff time. 

Teachers receive additional pay for day-long work sessions, but at Putnam 
the after-school sessions are considered departmental meetings and teachers do 
not receive extra pay, 
UNIT RATIONALE 

We believe that learners must know why it is worthwhile for them to devote 
their time and energy to studying each unit, so we include a one-half page rationale 
preceding the objectives and other components of the unit! 

The rationale focuses on two general aspects of the .learning outcomes: 
the significance of tha unit to science and, equally important, 
the value of the learning outside the science classroom in the "real" world. 
If a unit doesn't have legitimate application in both of these areas, we doubt 
its appropriateness for inclusion in the general education portion of the 
curriculym. 

Here is the rationale for our unit on observation (10) ^ 

What m aall aaieme i& really nathing morm *ftan me way in whiah 
people attempt ta better understrnd the warld they live in. One 
of its ^unique featm*e& is tJmt it at^ts with obdeznjations of 
real thinga - same living^ aome non-living. 

In the gme of aaienae^ the be&t observers are umally the winn&ra! 
However^ being a good obaerver pays off even if ym aren't a saientist. 
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The ^ood .obaemar ia able to obtain mom infovmation fvom the 
, environment, it may be the differenae between ^wHng a blank 

or being suaoeaaflii on a Tmnting trip. Being a keen observer 
may as sure that the olothea you buy will be the beat available 
on tM r^k. (Wouldn't it be nice to notiae the torn sean or 
rnaa%ng , button before you avived home?) Or it may even meat 
that you will be more auaaeaaful in ademe alaaa. 

Thia unit has a rmmber of aativitiea that ots deaigned to help 
you beaame a better obaeruer. Among other thinga, you'll dia- . 
aover that aertain typea of obaervationa have been found to be 
more useful thm other a. 

The devslopment of a ratiofmle is also a valuabla txerclse for the 
curHculum developars. It helps thtm to assess the genuine value of the 
unit and develop the necessary perspective for the selection of learning 
activities. 

SEIECTING LEARNING ACTIVITIES 

With the unit objectives specified, the staff can select learning activities 
to match them. If the.^Ject1ves have been gsneratad independently of any given 
set of instructional materials. It is unlikely that any existing set will In 
Itself be found to be completely satisfactory. A given text, or chapter from a 
text, may serve as the foundation of the unit, but selected activities from other 
sources such as programs, texts and films will probably also be included. 

For most unit organizing themes, more activities are already available 
than could possibly be included, in this case, the development team will be 
utilizing an eclectic approach and selecting from a very wide variety of 
activities. In other cases, there will be limited numbers of existing activities, 
and some original writing will need to be done. Original writing Is very time- 
consuming and should be avoided when possible. This is especially true during 
the initial periods of developmental work. As an example, our units built around 
the thimes of Obaervation, Peraeption, Radioaativity, The Celh Genetiaa, 
Claaaifioation, Heat Energy, Energy, and Mae were basically designed around 
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existing materials. We drew heavily from the first year of the Portland Pro.iect 
(U), but added substantial numbers of new activitlis, questions and illus- 
trations as well as rtwriting some material. 

On the other hand, our Modal unit is original and unique, and the Mmmive- 
ment unit almost as original. We probably spent as much timt on these two 
units as all of the others combinad. 

A surprisingly large number of existing materials are in the public domain, 
and therefore we have not experltnced many copyright diff icu i tits . In fact, I 
can think of only one picture that wasn't included due to difficulty in obtain- 
ing, copyright clearance. We do, however, always cite the sources of materials 
used and when appropriati, obtain written permission before reproducing the 
materials. 

■The following seem to be important considerations during the process of 
selecting learning activities: 

1. Learning activities should be selected after unit objectives have 
been drafted. However, some activities will lead to the addition, 
modification, and/or deletion of objictives. The process of selecting 
learning activities, in fact, refines the objectives. 

2. If the curriculum development project Involves day-long released time 
or suirmer work, the selection of unit themes and drafting of unit 
objectives should be completed prior to the extended work sessions. 
If substantial time outside the normal staff meetings 1s required to 
complete these tasks, compensation should be provided as a component 

of the overall curriculum development project. The most cost-effectivi 
use of extended work time appears to be in the activity selection and 
evaluation portions of the work. 
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3* Existing act1v1t1is should be used whenevir possible. Original 
writing is very time-consuming. 

4. When selecting learning activities, attempt to maintain a good mix 
of learning modes - monomethodology tends to lower the levels of 
enthusiasm of both teachers and learners. In addition, learners 
tend to have rather diverse mode preferences. It would be very 
unusual to have a high quality unit containing fewer than 6-10 

•different learning modes. Among the many appropriate learning modes 
are reading, lecture^ demonstration, discussion, computer simulated 
experiment, film, game* programmid instruction, laboratory and field trip. 

5. If the units are unified science units, salect activities that will 
provide diversity in science contexts. It would not be unusual for as 
many as ten different science disciplines to be represented within a 
unit, 

S, Complete the development of units prior to teaching them. This includes 
any necessary manufacturing of laboratory equipment, and/or packaging. 
Partially completed units are difficult and frustrating for teachers 
and students to use and may result 1n negative teacher and student 
attitudes about the course* 
7. The greatest productivity and cost-effectiveness appears to come from 
five- or six-hour workdays during sumier development sessions, 
■ SELF-CHECKS 

^ iince our materials are designed to provide successful learning experiences for 

cooperating learners, self^checks play an important role, A self-check Is nothing 
more than a brief, self-administered evaluation designed to provide imediate feed, 
back relative to the learner^s current level of skill or knowledge for a unit ob- 
jective. At least one self-check item is written for each objective. Scoring 
criteria are provided that identify minimum acceptable levels of performance, and . 
Q instructions are ' 
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given for actions to be takin if performance is below an acceptable level, 
We believe that the stlf-checks have been a major factor in incriasing overan 
studtnt success in our required science course. 

. The key to developing effective self-check items Is to insure that they 
measure the desired learning outcomes described by the objectives* We achieve 
this by writing them from the performance indicators that are includid with the 
unit objectives. Interestingly enough, many of our self-checks wirs developtd 
prior to the time that the actual learning activities were selected. 

Here 1s an example of a unit objective, performance indicator, and corre- 
sponding self-check, 

OBJECTrm (22) PEBFORMANCE INDICATOR (13) 

Dmonatrats a pTefsrenae far Idmtify from a Hat of observationa 

qucmtitative abseTvationa, thos& that are qumtitative. 

SELF-CHECK (14) 

^Jumb&r 1-5 an a pieae of saratah paper. Plaae a "^^^ by mmh mmber whoBe 
Qb&&xyatian ia quantitativB and an "^0" by maah mmb&r wkpse obamrvatian ia 
qualitavivB. y^en you ore finished^ Qheak your mwwerw again&t thoBe found 
at thB bottom of the p^ge* 

A smidmt obseruing m% inBeat ao ligation noted the following: 

1, All }tavm 6 legs. 

2, Ail ftmJB jointed appendagea, 

3, Coff^GUnd By em are present. 

4, SMh irweat^ ha& 3 body aegmentB. 

5* The skeleton ia on the outside (ewoak&leton) * 
Anawera: 2, i-^ 2, 0 3, 0 4, 5. 0 If ym Iwd any problema with theae^ 
read the matenal on page tf. If you atill have diffiaulty or questions, 
aheak uith your teaaher as soon as poaaible. 

REPRODUCING YOUR MATERIALS 

Written materials that are selected for use may be reproduced in any number 

of ways, ranging from offset printing to duplicating or mimeographing. We have 

electid to print and bind our materials In three-ring binders in our school colors 

with the science courie title and program logo on the cover. This arrangement 

has given us a durable, yet flexible, format for our materials. 
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STIJDENT EVALUATION AND RECORDKEEPING 

Students are evaluated on the basis of the degree to which they have 
achieved the unit objectives. Grades are determined by a point system, with 
points awarded for such Items as laboratory writeups, problem-solving assign- 
ments, quizzes, and examinations. All of these graded activities are keyed to 
unit objectives and their corresponding performance indicators. In general, 
one-half of the total possible points must be earned in order to be achieving 
at the minimuni acceptable level. 

. In the grade book next to the student names are columns with numbers 
corresponding to the minimum competencies for the course. When the student 
satisfactorily completes, the performance indicator(sl for any given minimum 
competency, that competency requirement is checked off as having been fulfilled, 
A student cannot receive credit- for the course simply by completing all of 
the minimum competency requirements. To earn credit, all minimum competencies 
must be demonstrated and all course requirements (e.g., complete all required 
assignments, earn fifty percent of the total possible points) fulfilled. 
CURRICULUM EVALUATION 

Evaluation of our competency based, first-year science course has been 
comprehensive and ongoing. At the completion of each unit, all students 
complete a unit evaluation form. We solicit feedback on clarity of objectives,' 
preferred learning activities, perceived value of the unit, perceived interest 
in the unit, and pace of instruction. This feedback plays a major role in the 
evolution of the materials and helps our students feel some ownership of the 
materials. 

A pretest-posttist assessment of objective achievement is utilized each 
semester. A 50-question multiple-choice instrument has been developed that 
can be completed in one class period. Most objectives have two items that key 
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to them, while a ftw have only one and several have three- A formal analysis 
of the results for the first simester was completed during the 1978-79 academic 
year. This will be repeated during the 1979-80 school year, and the second 
semestir will be analyzed in a similar manner. 

While a detailed discussion of the results 1s inappropriate here, a brief 
sunmary is probably of value. The pretest results produced a nearly normal 
distribution of raw scores with a mian of 18,67 and standard deviation of S,ll, 
The posttest results produced a distribution that was negatively skewed with a 
mean of 27.74 and standard deviation of 7.31. The reliability of the Instrument 
was found to be 0.78 using a Kuder-Richardson formula 21 computation. We were 
pleased with the results, but expect even more positive findings next year as a 
result of improved learning activities, increased teacher competency, Improvement 
of the test instrument, and modification of the testing arrangement. 

Another important dimension in the evaluation of this course 1s its impact 
on overall science enrollment. Since the Implementation of the competency based 
required science course at Rex Putnam, Qverall science enrollment has increased 
each year. Next year, for the third consecutive time, we will have both the 
highest absolute and percentage^ science enrollment in the history of our 16- 
year-old high school with approximately 70% of the students in grades 10-12 
enrolled in science. 

During the development of the course, our building curriculum/guldanci 
advisory committee composed of parents, teachers, administrators and students 
was kept constantly informed of rationale, progress, evaluation, and other 
relevant information* They were provided with copies of the units to take home 
for closer study. Their very positive endorsement and support has given us some 
measure of parent responsi to the matirlals. 
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A FINAL WORD 

We have found the developmant of competincy based instructional materials 
to be Intel Uctually stimulating and professionally challenging. In addition, 
we are convinced that it has produced a required science course that 1s far 
superior to any that preceded it. The product has had extreniely positive 
acceptance and endorsement, and the process has helped to produce a dynamic, 
growth-oriented enviroRTOnt for the science staff. The opportunity to detemiine 
the goals of science Instruction and select the learning experiences provides 
a degree of involvement and ownership that probably brings out the best of 
each of us in the classroom. 
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SCIENCE GOALS AND OBJECTIVES AT PUTNAM 
M-M EXAMPLE 



PROGRAM GOAL 



MINIMUM COMPETENCY 
OR 

COURSE COMPETENCY 



ORGANIZING THEME^ 



UNIT OBJECTIVE 



PERFORMANCE 
INDICATOR 



states overall or general outcontes 
of student participation In science 
program or science courses. 

bottom-line expectation of all 
students enrolled in science 
courses; student must demonstrate 
minimum competency skills in order 
to receive credit for the course. 

targets the specific content area 
for Instruction, 

derived from the. competency, 
tells the teacher and student the 
expected learning outcomes of this 
instructional unit. 

describes the student performance 
that win certify student achieve- 
ment of the minimum or course 
competency. 



Learners will Increase their 
knowledge of science process 
skills. 

The student will be able to fit 
an organlsmj object or substance 
Into a scientific classification 
system. 



Classification 



The student will gain Increased 
skill In using classification 
systems. 



The student will identify an 
unknown object using a given 
classification system. 



*Categories of organizing themes for unified science: 
1, Investigative and Interpretive science process skins 2, Science co 
3; Natural phenomena 4, Science and society problems 



ncepts and "big Ideas" 



1^ 
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I 



m 

X 
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SOME DQs AND DON'Ts FOR LOCAL CQMPETENCY BASED CURRICULUM DEVELOPHENT 

DO inyolve classroom te«chirs in the divalopment prociss from the beginning 
if you want the developed materials to b# used. 

DO consider using the $4,000 that a new tij<tbook adoption might cost (400 
texts at $10 iach) to instead buy teacher time to develop and oackaqa 
course materials. " ' 

DO plan to use alrtady-dtveloped student learning materials and activities 
that fit the identified competencies, and to limit the amount of time- 
consuming original writing that will be done. 

DO plan about 5-10 times as much ieacher time to divelop needed original 
materials as to adapt existing activities and lessons. 

00 create the curriculum development plan with the participants to obtain 
their commitment. 

DO set specific production goals (number of units, specifications for the 
units] with the participants. 

DO write goals, instructional objectives, competincies and performance 
indicators prior to beginning the actual development and sequencing 
of materials and activities. 

00 use short work sessi ore spread over longer time periods (e.g., one- to 

two-hour sessions over several months) to writi program and course goals, 
competencies and performance indicators. 

DO use tx tended work sessions (e.g., 5- or 6-hour days during vacations or 
released time) to actually write, sequence or adapt materials. 

DO develop and conmunicate rationale for learning activities to students. 

00 select and develop learrn'ng activities that use several learning modes. 

DO consider using themes, topics and activities that cross disciplines, both 
within a departoient (e.g., science: biology-physics-geology) and between 
departments (science-social science-physical education). 

DO include methods of providing regular feedback to students on their progress 
as a part of course materials. 

00 invest in attractive print reproduction for your developed materials. The 
cost involved in quality typing and reproduction will be repaid in student 
and staff perception that the project is important enough to warrant the 
extra effort and funds. 



DO plan and implenient Qn-go1ng eyaluatlon of tht develooid course matirlals 
that Includes ftedback from both studint and staff' users, DO use this 
evaluation as well as measuris of student learning in revisions of tht 
materials and activities. 



DON'T try to impliment curriculum development from the top down; experience 
suggests that teachers will use rfost iffectlvely the course matirlals 
that they have developed or adapted to the student needs that they perceive. 

DON'T expect teachers to know how to develop curriculum without direct 
instruction prior to beginning the task. 

DON'T use day-long teacher work sessions to develop goals , objectives, 

competencies and perfonnance indicators. Better quality work and more 
efflcieni use of teacher time is achieved in shorter sessions over a 
period of time on these tasks. 

DON'T plan more than six objectives/performance indicators per three weeks 
of instructional time. If you do, teachers and students will be dis- 
couraged by the number of objectives to be met. 



DON'T ask teachers to try to use partially developed materials; the staff 
and student frustration level will interfere with student learning. 
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Attachrnent A 



MINUTES OF THE CBE NETWORK MEETING 



SEPTEMBER 25-27, Itft 



The meeting of the CBE Network of the Northv/est Regional Educational 
Laboratory (NWREL) was held in Portland, Oregon on September 25-27, 
1978. Members present were Patricia Baca de McNicholas, Judy Bauer 
Zaengleins Joan Brov/n, Donald Egge, Ann Fraers, Norvell Northcutti 
3ary PhinipSi Edward Reld, Del Schalocki Jack Schmidti and Ed Wingard. 
;be staff present were Robert Gourley, Richard Wold^ Pat Evenson, and 
.eslie Pickens* Attending one or more sessions were Larry F1sh| Rex^ 
iagans, Leo Myers, Vicki Spandel, Sharon Ov/enj Dr. Van Richards, Dr. 
3ary Hunt, and Bill Worrell, Site representatives present were Mike 
rannenbaum (North Clackamas School Olstrict), Henry Kilmer a'nd Ken 
'/ells (Clackamas High School), Dr, Ed Schneider {Portland Public 
schools), Larry Ayers and Linda Christensen (Jefferson High School), 
fros Werth (Gresham School District), and Joanne Anderson and Sam 
Cenncdy (Barlow High School)* 

Job Gourley, Director of the Competency Based Education Program, 
lalled the moeling to order at 1:40 p.m. 

lick Wold gave an overview of the planning activities the CBE staff 
las bGon involved in since Marchp He reviewed the process for selec- 
ion of the three pioneer sites and how specific areas of concern were 
dentified. Selection of participating personnel at each site and 
heir functions were explained. 

eslie Pickens and Pat Evenson introduced rGprcsentati ves from the ^ 
ites and reviev/ed their process and progress to date. Targeted 
evelopment activities were presented and discussed (attachment 1). 
roblems involving funding, teacher lack of time, and the need In 
he schools for more streamlined record keeping systems were cited, 
etwork members shared concerns from their own areas* Exchange of 
deas between the sites will be forthcoming* October 13 (State 
eachers* Instructional Improvement Day) will be their first oppor- 
unity to do so after the initial contact made at today's meeting. 

Ob Gourley expressed the need for a chairman of the Network* Joan 
rown^ favored choosing a person to head the group for one meeting a 
iar, preferably someone here or close to the Lab, who can keep the 
rograni moving along. Discussion followed as to necessity for - 
fficers per se* A cadre group was suggested as an alternative* 
ix Hagans prefers state agency representation in a leadership role* 
I expressed concerns about the advocacy role to.NIE that wIlT be 
wolved and the limitations of a once-a-year meeting. They should 
I strong advocates of CBE concepts first and program second, NorvelV 
)rthcutt suggested that three persons be asked ^to serve in whatever 
5le is specified. He noted that NIE looks carfefully at Its constit- 
mcy. Bill Worrell felt that a facilitator with 'the ability to artic- 
ate is very important who will emphasize protess over product. Bob 
)urley announced that the nominating committee will meet at 5:30 p.m. 
) make recommendations* 



MEETING 
ATTENDANCE 



'CBE PLANNING 
ACTIVITIES 



TARGETED 
DEVELOPMENT 



STEERING 
COMMITTEE ' 
DISCUSSION 
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LAB OVERVIEW 



CBE 

PUBLICATIONS 



Rex Hagans gave an overview of the Laboratory, its funding setup, its 
. history, funding projection, and sources of contracts. NWREL is seen 
as strongest in field based developniRnt . evaluation and product 
uevelopment. He hopes the Network' can find a way to meet oftener 
than once a year. , . 

Sob Gourley presented CBE publications as follows: 
« QBE Sourcebook (2nd edition ) is now off the press. Over 1,000 
copies of the 1st edition have been sold to date and the 2nd 
edition has a backorder of 400. 

• Identifyin g High School Graduation Cnmp PtpnriP^ Haq sold about 
400 copies^ — _ 

• Iracking and Reporti ng School-Leaving Competencies will be 
marketed soon, ueo riyers did the editing of this publication 

® A_Guide to Re lating Course Goals and H igh School Graduation 
CompetancTe s will be di'scusspH iata»^ ^ 

• Beyond Mini mal Competency Testing: CBE 1s a new book that 
should be very helpful. • 

Monday's fneeting adjourned at 4:45 p.m. 

Tuesday's meeting convened at 9:00 a.m. Bob Gourley reported that 
nominations for the steering committee included Judy Bauer Zaenglein 
as chairperson, with Patty Baca de McNicholas and Don Egge as members 
at large. It was moved and seconded by Ed Reld and Jack Schmidt that 
the nominees be duly elected. The motion passed unanimously The 
steering committee will help set agendas and do other things as needed. 

Demographic Data: Characteristics of Pioneer School Sites was distrib- DEMOGRAPHIC 
uted (attachment 2). It was suggested that the data could be sharpened DATA 
as to what is meant by the terms used in the data (i.e., poverty level- 
be more specific, cite what standards were used, etc ) 



STEERING 

COMMITTEE 

SELECTION 



Levels of the Use of ^an Innovation were distributed and discussed 
(attachments 3 and 4). Norvell Northcutt co/miented that the staff 
shouldn t be concerned if they don't ^tjdown to levels 4B. 5 and 6 
Pat Evenson .agreed. that they probably shouldn't get beyond level 4A 
until the sites have been through the innovation at least three times 
None of the sites have reached this point yet. Discussion of the 
levels and s-tages of concern about the use of an Innovation followed 
Hat Evenson. defined the term "adaptive programs" as being adaptive 1n 
a building program course kind of sense but also adaptive for the 
individual student, i.e., another element of personalized instruction 
I he SIX indicators are a good starting point but you have to have a 
full set of indicators underneath them. 

Dick Wold and Pat Evenson cited thfeir work with the Ri .erton. Wyoming 
School District. . 



LEVELS OF THE 
USE OF AN 
INNOVATION 



TECHNICAL 
ASSISTANCE 



Joan Brown explained the CBC training sessions used 1n Washington D C 
involving teachers and administrators. Counselors are also included'in 
these sessions. Ann Freers mentioned the use of school board members 
and parent advisory committee members as additions helpful for suooort 
of policy and school budgets. ■ > ' ph 
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Don Egge connnented that while the levels chart is interesting because 
it helps to ask the queitions that have been asked this morning in 
terms of what are theoperatlng daflnitions of those Indicators, the 
indicators can be applied tii any particular issue that you are involved 
with in the whole school setting but 1t Is that set of acts which are 
the operational things around which analysis can be, made, not the 
Indicators. The indicators are a kind of qualitative. thing In a sense. 

Ed Reid would- prefer to simplify the structure and process of definition 
but not lose the reality of the whole process. He sees this as essen- 
tially an R & 0 projects which means that at the end of the project we 
should know a lot more about how you get CBE going than at the beginning. 

The problem of staff time limitations were seen as limiting the scope 
somewhat. , 

The project 1s people- and tra1n1ng-or1ented, not record-oriented. 

6111 Worrell does not believe that. CBE 1s an easy thing to get Into. 
All kinds of data Indicate that 1t 1s a different way of looking at 
instruction. ^ Most teachers have not set up goals and when pinned down 
they indicate they have hot. CBE 1s a systematic approach to defining 
what education is all about. CBE 1s a way of thinking as well as a way 
of doing things and does not lend itself well to being plugged In like 
television. He cautioned against oversimplifying what CBE Is all about. 

Bob Gourley distributed Quality Screening Criteria: CBE Pronilsing ' QUALITY 
Practices, It raises four generic questions that dealt with the utility SCREENING 
of promising practices, and then describes a procedure. on how we hope to CRITERIA 
use those questions as a basis for selecting the promising practices 
(attachment 5). He expressed concern with two questions: ' 1) Are there 
other questions we should be asking, and 2) Does the procedure make 
sense. What we are trying to do is take a look at those six indicators 
and the various audiences we are talking about (student, teacher, 
management and community) and identify documents and descriptions of 
practices that address those areas of CBE for those different audiences. 

The CBE Planning Matrix (attachment 6) was distributed and an overview 
given. Bob Gourley noted that if you take a look at our intervention 
strategy, we are trying to identify with our staff and planning groups 
the kinds of things they feel they need to do right now to get their 
' ct together. 

orvell Northcutt commented that In regard to the six indicators, four 
the logical consequence of the other two. He feels the notion that 
a high school diploma should guarantee something is an uncomfortable one. 
He stated a preference for the word "prospectus", defining it as a 
publicly displayed statement of facts about the capabilities and limi- 
tations about that particular product that is prepared, according to the 
accepted rules of accounting. He feels a, prospectus, by this definition, 
could be issued as to the capabilities and maybe even the potentialities 
of a given student. Bob Gourley commented that what can be guaranteed 
is that the student demonstrated certain competencies at a given point in 
time according to given criteria. Gary Phillips commented that what CBE 
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is really guaranteetng 1s not an outcome but rather a process that no 
lunger makes a student entirely dependent on an institution but gives 
hirn the freedom to exercise some initiative in his om behalf, i.e., 
a reduction of the institution's role. 

3111 Worrell cited the false notion that CBE belongs to the high schools 
exclusively ratner than to the whole system. A better question 
would be whether the practice is currently in use in a school district. 
Joan Brown noted that the focus 1n NIE was on the secondary schools and 
that budgetary constraints have l^orced the project to. focus on high 
schools. While the project isn't as rich as It ought to be from a , 
developniental aspect, It Is far more remedial In scope and practice by 
focusing on secondary students who have had a history of what the system 
has* or has not done ^for them by the time they get to the high school.. 

Del Schalcck pointed out that o^n the political level 1n Oregon the 
graduation competencies as they pertain to basic skills are being 
pressured to be pushed down to the pre-high school level for all kinds 
of reasons* 

Patricia Baca de McNicholas asked If the Network might be able to collect 
promising practices from throughout the country and. compile them. Bob 
Gourley responded that if the RDx gets off the ground it is a logical 
place to feed that kind of material. 

He feels the message is not to become garbage collectors but to be 
relatively tolerant in how you define garbage. He saw this as an Internal 
document for the staff to use as they take a look at material. Maybe a 
discussion of what guidelines the Netv/ork mimbers need 1n order to collect 
and send materials to us v/ould be helpful. 

The morning meeting adjourned at 11^50 p.m. 

The afternoon session reconvened with a resume by Judy Bauer ZaengTein PROMISING 
of the morning's discussion on promising practices. The criteria for PFWCTICES 
selection were too general but it. would probably require trying to use RESUME 
those before they could be refined to the point of being terribly use- 
ful to the staff. The members felt It was important to identify 
promising practices at least for Identification if not for docu- 
mentation. The documentation decision would probably have to be made 
in the program within the limits of its resources. Concerns were raised 
as to what kinds of comments were desired from members of the Network 
once the abstracts were sent to them - what kind of comments would be 
most helpful to. the staff in terms of GO or NO GO decisions. Members 
can be useful in Identifying promising practices. CBE staff members 
will be making contact with the RDx staff in Philadelphia next month 
during a trip east to see what cooperative arrangements might be made. 
Each of the promising practices will be screened through the criteria. 
Bob Gourley noted that a brief descHptlon of the setting might give it 
a better context. Ann Freers prefers the use of the word ''components" 
to -'practices". 
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Ann addressed the prefsrence of people wanting to talk to other people - 
they are not interested 1n "stuff". Disseniinatlon of the 4C material In 
California needs the assistance of the library information retrieval 
people to help categorize it in order to acquire a needed technical 
overview. Bob Gourley mentioned that Maggie Rogers will be housing the 
. RDx depository here 1n the Lab* If we can get the Network members in- 
vo^lved plus the RDx staff that 1s probably all we can manage at this time. 

Patricia Baca de McNicholas suggested that, members could do this in their 
own areas as an advocacy role and as a support ktfld of system for the CBE 
staff. 

Dr. Van Richirds felt that one option, in relation to the chart, would 
be to substitute for the column heads the focus that you want to describe, 
i.e. 5 a math program at the elementary or secondary levels and then the 
information that you plug in yourself is the level 1* level 2, level 3, 
etc. The components you would take a look at could be subject oriented 
or could be the use of human resources in the schools, \ Once you plug all 
the levels into the boxes you have a very adequate description of all 
those levels that everybody can understand. You. utilize a program focus 
rather than an audience focus^ 

A discussion followed on proposed changes in the state minimum standards 
for graduation requirements. ^ 

Judy Bauer Zaenglein reported that In 12 model districts in Pennsylvania SHARING 
surveys v/ere sent out to help determine what they felt high school grad- 
uates ought to be able to do. A quarter of a million responses were 
received. Each had 60 to 75 competency statements that seemed to relate. 
The response was from. 50% to 80%. About SO competencies were on all the 
responses. Each district will now come up with a proposed program to 
Implement the desired competencies, 

Del Schalock reported that 1n a three county area in the Willamette 
Valley there are two tasks currently being undertaken. One is to 
establish operational systems for program evaluationv The other is a 
school effects study. Data is being gathered from teachers ^ students i 
apd principals dealing with the school as a place to.study and work. 
At the district leveU perceptions are belng^gathered as to structural 
changes and procedures used^ as well as cost estimates. 

Joan Brown cited a rapid turnover in administrators and teachers in the; 
Washington, 0,C. schools. Their focus is on curriculum with behavioral 
objectives utilized. In 26 pilot schools validation processes are used, 
there Is a continuing need for math and science teachers, .Revisions in 
criterion- referenced tests are being done now 1n grades 1-9. Summer 
institutes ^are utilized. School people are trained in teams. There are 
29 prototype schools, A leadership team, an Instructional support team^ 
and a management team were formed. An ivaluatlon design Is now being 
developed. There are 200 schools involved with an enrollment of Igl^OOO. 
94% of the students are black with about 601 at the lower income level. 
Special problems exist in D.C. due to rapid turnover in the bo^ard, city 
government, and school administration. The situation is very political. 
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Qn behalf of the evaluation committee, Don Egge presented awards to " AWARDS 
Bill Worrell, Bob Gourley, Judy Bauer Zaenglein, Ed Wingard, and ' 
Norvell Northcutt. 

Ed Re1d reported that some districts in New York are looking at basic SimRING 
cnnipetency testing and a possible need for a network within the state. 
Booklets were put together taking Ruth Nickse's competencies and seem 
to be well done.. A sample copy may be avallabla from Hal ly Goodman, 
Westchestep Putnam County Boces, Yorktown Heights, New York. Wider 
dissemination is being looked at and they seam to show a lot, of promise. 

Ann Freers reported that California has mahdated minimum competencies as 
item #1 as of this June, Alternatives to the courses of study will be 
adopted in January and must be made available to all .high schools. All 
students must be tested at least once between grades 7 and. 9 and" again 
before grade 12. All elementary schools must now adopt standards of 
efficiency. Sample competencies with assessment items are now available 
from Dick Stiles, State Department of Education,. 721 Capitol Mall. 
Sacramento, California. Guide 2, Technical Assistance Is recently 
■ available. She, foresees the question of testing and assessment ending 
up in court. Instructional changes will probably occur as a result. 
School improvement programs Is a new reform movement in California. 
Falrfield-Suisun School District. and Newport Beach School District have 
achieved major development In Identifying their competencies. Assessment 
is seen as not as strong. Proposition 13 has forced an emphasia on school 
finance issues. Surplus money is distributed on a block, grant basis. 
Between 300 and 1,000 teachers will be laid off this next June In Santa 
Clara County which serves about a third of a million students. There is 
a lack of emphasis on CBE in California now. No new programs are antic- 
ipated. Low morale was cited and she foresees greater state control of 
education in the future. 

The afternoon meeting adjourned at 5:05 p.m. 

The Wednesday meeting convened at 9:00 a.m. Bob Gourley called atten- 
tion to the promising .practices abstract (attachment 4, page 4). Feed- 
back indicates a need for us to, give better instruction on the kind of 
reactions needed. Bob suggested the fol lowing procedure for Network 
dissemination activities: 

1) Each member Identify ten CBE-1nterested people with whom you 
have regular contact. 

2) We send you eleven copies of abstracts of promising practices 
and developed products; . 

3} You review one set and send out the other ten for a similar 
review. 

4) On the basis of the reviews wa GO or NO-GO on RDx. 
Dissemination would be done through RDx and through, the Network group.. 
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About 35 potential proinising practices have been identified for reviaw 
by the screening cornmittee prior to abstracting. We will have to be 
selective in the material chosen for review. Feedback is needed from 
a fairly large group to be useful. Agreement was reached to batch the 
abstracts once a month, and abstracts will be duplicated here and eleven 
copies sent out, probably with a postcard attached. We will do direct 
mailing if a list of names is sent to us* A single sheet was suggested 
to save costs rather than by separate postcards, listing abstract 
numbers* Personal contact to the 10 people should produce a higher 
return rate, as would a cover letter or telephone call , Norvell North- 
cutt suggested utilizing adult clearing houses, and publishing a notice 
of the availability of this material. Intermediate agencies may or may 
not be effective disseminators. 



Bob Gourley reconvened the evaluation committee and presented an award AWARD 
to Bill Worrell. 

Measuring Performance: Teacher-Made Tests booM^ts were distributed, PUBLICATIONS' 
biscussion of the. contents followed, Ed Raid consented, that he has 
found extensive use of multiple choice test questions a-detriment by 
the high school level, Pat Evenson noted that teacher reactions have 
generally been very favorable to the booklet since It suggests alter- 
natives to multiple choice tests, 

Norvell Northcutt asked why promising practices were being collected 
. rather than writing your own series of monographs on CBE Important 
Issues such as how to assess a competency. Pat Evenson commented that 
this win also be done, Leo Myers will do most of that kind of writing. 

Bin Worrell feels positive about the approach that says there are 
certain measurement Instruments and approaches that are more suitable 
for certain kinds of things. Judy Bauer Zaenglein expressed concern 
over the use of the word "promising" In promising practices. It implies 
some quality standards over what is deemed by this group and by the CBE 
program to be a promising practice for QBE. Ann Freers suggested an 
aTternative phrase: relevant CBE practices* 

Competency Based Curriculum Development for Rural Secondary Schools In \ 
Alaska: A User's Guide was perused. This 1s material Pat Evenson 
developed with the Lab on the basis of her experience in Alaska, 

What is Competency Based Education? (attachment 7) was distributed. 
Bob Gourley commented that we have taken a position on what we think 
CBE is all about but it isn't in any great detail at this point. 

Bill Worrell inquired whether in terms of quality input back to the 
project has it been discussed and the merits or difficulties considered 
of keeping the review to just this Network and sending them all of the 
documents so they can look at the entire bulk as opposed to sending out 
an abstract. Bob responded that our position is to look at the abstract 
possibility and see if it might work as this would be a good way to cut 
costs, and then get a broader scan from your ten people at the abstract 
level versus cranking out copies of things we think look good and asking 
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you to respond. Jack Schmidt suggested confining it to only a fev/ people 
at first and then abstracting it. Joan Brown requested that if you * 
shortcut it she would like to be sent .the whole piece. 

Pat Evenson paraphrased Bill Worrell that he would like an abstract and v 
something more so they would have more of a flavor of the docuiiient, i.e., 
a sample prpject. Bi!l Worrell feels this should be carried a step 
further and the person doing the initial review Ihould comment as to how 
it fits and how the reviewer feels it fits, 

Ann Freers suggested dropping the postcard questions "Please send me a 
copy of the document" and "I have enclosed a CBE docuiiient you might find 
useful" and substituting "I-am ordering the document" and "I have some- 
thing relative to CBE that might be helpful". She will send us a "format 
that might be useful v/hich is an offshoot of a facilitator project 
abstracting materials this past summer. 

The CBE staff will have to set the context - i.e., "This is wtiere it fits", 

not just "Here is something", , ■ . 

Future meetings of the Network were discussed. Bob Gourley commented that FUTURE 
one meeting is budgeted between now and next fall. Hooking up with a NETWORK 
conference somevvhere would save on costs. AASA, AERA. and ASCD conferences MEETINGS 
were mentioned. Several members noted that out-of-state budget crunches 
will cause a problem in the future. Rex Hagans prefers a 3-meeting 
arrangement during the next year, withthe Lab funding one meeting, a 
committee determining by means of variable funding where the second meeting 
could be held, and the Lab attempting to come up with- funds for a third 
meeting. He suggested a meeting in conjunction with a conference some- 
where in Februaryj March or April as the first one, the for- sure meeting 
in early or mid-summer, and the third one in September or October hoping 
that funds can be made available. The Boulder conference in mid-June was 
suggested as a possibility, as was the AASA curriculum conference in 
Denver in mid-July. Ed Wingard suggested listing the conference dates 
and asking for preferences as was done for this meeting. Bob Gourley, 
proposed having the steering committee come to a confererice with others 
attending as possible, and utnizing the malTs as much as possible. 

The consensus was to aim at a February meeting at AASA in New Orleans for 
the steering committee and others who can come, a summer meeting with 
Boulder and Denver conferences as possibilities, and leaving the third 
meeting open for now in October, 1979. 

Bill Worrell announced that the national assessment program is now within 
the brotherhood of NIE. National assessment now is a statutory base legis- 
lated by Congress this week. The control function is totany outside oi' NIE. 

Bob mentioned the course goals document Is available for those, interested, 
as is the CBE brochure. 

The meeting adjourned at 11:25 a.m. 
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Portland, OR 97204 

MINUTES OF THE CBE NETWORK ME ETING JUNE 14-16, 1979 

The meeting of the CBE Network of the Northwest Regional Educational MEETING 

Laboratory (NWREL) was held in Denver, Colorado June 14-16, 1979, ATTENDANCE 

Members present were Judy Zaenglein, Ed Wingard, Gary Phmips, Jack 

Schmidt, Ann Freers, Don Egge, Ed Reid, Del Schalock, Reggie Yancey 

(substituting for Joan Brown), and Wanda Gray (substituting for Barbara 

Mathis). Persons not attending were Patty de McNIcholas and Bill 

Worrell. Michael Fullan and Norvell Northcutt have resigned from the 

Network and replacements, will be sought. CBE staff present were Bob 

Gourley, Ron Smith and Adelle McEachern. The meeting was called to 

order at 1 :55 p,m. 

r 

Bob gave a slide tape presentation entitled "CBE: What Is It?" developed SLIDETAPE 

by DickWold, Pat Evenson and Leslie Pickens^. Discussion followed on PRESENTATION 

wording and generaT format. Distribution will be through loaners to the 

regional resource dissemination centers as soon .as approved by the Lab. 

Reggie felt it was well organized with an excellent content and script, 

but questioned the use of some of the slides with simplistic art v/ork. 

Ed Raid feels the script 1s great as long as it Is utilized In education 

and not with the general public. Ann felt the language was too heavy to . 

show to her school board, ' ' 
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Del questioned the Tightness of the titles chosen to describe the character- 
istic skills^ 1,e., the language used, and wonders about the words that 
follow the characteristics, Wanda agreed and Bob commented that this can be 
sharpened up. Del found the content to be very good but the descriptors are 
confusing and misleading. Jack noted that the six descriptors are pulled out 
of Spady's definition. Reggie commented on the use of the two terms 
'^Individualized approaches" and "Individualized Instruction" and discussion 
.follov/ed, Don expressed concern as to what they are, i.e., what they are 
Intended to be. They give a general criterion against which to know whether 
improvement Is being made, but beyond that general look they"don' t seem to 
fit Into the scheme of things; they are not policies^ goals or organizers. 
Jack suggested considering the particular audience that will be exposed to 
the presentation. 

The question was raised whether they are Indicators or principles. Ann sees 
them as enablers that don't have to be present but, by their presence, they 
frequently make 1t more possible for the emphasis to be on the competency. 
The areas are not defined very well by the indicators as presently listed. 

Ron sees overlaps In the kinds of phenomena that were being described by those 
titles and considers them Just abstract descriptors* i.e., things that might 
be occurring In the real world. He first considered the oveflap and then 
whether they were really characteristics of CBE or not. He saw some of the 
Indicators as describing characteristics of CBE that were essential and some 
as design criteria that may or may not be applied to CBE depending upon your 
orientation and where the outcomes of the system are. He is^not comfortable 
with the six indicators » feels they are too abstract and he isn't convinced 
they are essential parts of CBE programs. He now sees CBE as a performance- 
based approach to education but with the addition of some sense of the purpose 
of education. The purpose is reflected in the emphasis on life-role focused 
outcomes. 
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Judy perceives them as being of at least two kinds: 1) the kind you would 
call essentials* and 2) the kind that are really a i-ange of options within 
something that is essential, such as in outcomes there is a range of4.optiQns 
(Ron's term "design options"). What are those system options then for each 
of those essentials, whatever those esscntialf may be? Assessment seems 
totally missing in the set of essential; What are the maximal effects of 
certain decisions made within those design options, so that several years 
from now the Lab may be 1n a position to say "Given outcomes, the life-role 
focus, the attending interdisciplinary approacTi 1n the instructional mode 
and this range of assessment strategies, you may maximize your student 
achievement." As you put these design options together differently you get 
a basis for doing some CBE research. 1 

Bob feels that two things clearly differentiate CBE from other outcomes-based 
systems - life-role focused outcomes and public involvement In the determi- 
nation and display of outcomes. . , ^ ^ 

Oel's sense of systems theory is that you make, explicit what you want to 
achieve and give evidence of how not to achieve It and. based on that evidence, 
if you haven't achieved it you do something else to achieve it. 

Bob gave an overview of the CBE Program's relationship to the Lab and reported PROGRAM 
that the Program ;1s forecast only at an 80% funding level In -the coming three OVERVIEW 
years. "Valdez, Galena ajd Delta Junction contracts progress was reported. • 
Two publishers are interested in the CBE Book, with Teacliers College Press 
the most likely -publisher. Del urged sending a copy to each Network member 
as there is outstanding material contained .therein. Bob reported on the 
meeting recently at the' Lab of the planning groups from the three high school 
si tes, , 

s 

The five new training modules (I, 11, IV, VIII, IX) (attachmant 1) and the MODULES 
CBE Recordkeeping Report (attachment 2) were distributed. The modules were DISCUSSION 
designed for those with experience as trainers who could use the modules as 
stand-alone workshop sessions for teachers. Reactions to this goal and to 
the marketability of the modules were requested* They will be read over- 
night and reactions given tomorrow. Bob feels there needs to be more detail 
in the outline for trainers. They have been tried out at Barlow and Jeffer- 
son High Schools and in Georgia, In response to Don's question about possible 
use of student modulesj Bob noted it was considered by Barlow but the idea was , 
discarded. Hood River currently is being considered as a site next year but 
no formal negotiations have begun. 

Ann suggested doing developmental activities only when people put money on the 
line, as is the case in Santa Clara County. Bob responded that all three 
schools did buy teacher time. 

Ron reported on his work with a Jefferson teacher on classroom management and SPECIALIST 
discipline problems,.^ j ■ REPORT 

Bob cormiented that/ the^strategy this first year was to give the thrie groups SITES 
a shopping list to work from that would be helpful to us in coming up with REPORT 
products that relate to CBE. 
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Del asked how all of the energy expended working with the sites and Valdez 
hooks into and uniquely furthers the business of CBE. Bob responded that 
in yaldez you have a set of nisasurable K-12,outconies (subject matter out- 
comes) that could be the basis for setting up an outcomes-based system tliat 
will relate closely to CBE, The generic kinds of things done here were 
based on the idea that if we say one of the elements of CBE is individual- 
ized instruction then Here are ways to go about doing it. 

Evidence of impact on the lives of students, teachef^ and principal is a 
matter of concern to Del. He sees an obligation to say what diffGrence the 
system can make as veil as what the cost Implication Is* Don suggested a 
management information system in each site and if the data can be collected 
on a classroom and school program level in terms of some Indicators those 
results can be evidence that the system has made a difference. Bob responded 
that an evaluation design has been written which includes students and 
, teachers but lack of money has precluded implementation. The question Is 
whether each school staff^ member should do this on their own or whether CBE 
staff members should, 

Wanda feels a model evaluation system or design could be used by a local school 
or school system before they start doing CBE so they have something to measure, 
their impact against. 

Wanda reported on the three days of workshops (16) that were presented in 
Georgia by Pat Evenson and Leslie Pickens interspersed with State Dept. of 
Education personnel to 250 school principals and curriculum directors^ and 
spoke of a very positive reaction. New management systems and new courses 
were presented and ways to Implement new curriculum via CBE were given. 
Brochures describing Georgia's new statewide program were distributed. 
The State Board has adopted a policy which Includes 20 broad competency 
statements, requiring high school graduates to demonstrate applied perform- 
ance in these competencies, 10 have to do with basic academic skills and 
10 with life skills, 10 pilot districts have been involved for Zk years. 
Schools can add to or refine the basic competencies. 

Discussion ensued on the five modules entitled '-Towards Personalized Instruc- 
tion" (attachment 1), Ann 1s bothered by the graphics on page 15-1 (spec- 
ifically the arrows), Del sees page 15 as the central focus of the module, 
yet isn't sure how the theories of motivation on the preceding 14 pages relate 
to what is being recommended on this page. Pages 1-14 are Interesting cognitive 
activities and may or may not have any relationship to page 15, The consensus 
of the group was to delete the word "with*' from the title of module I and Insert 
the^^ word "through,-' Ann prefers the term "individualized attention or approach " 
to "----instruction," Del suggested page 13-rV should be in module I. He would 
change "individualized" to "personalized" as column headings to better fit the 
material, Judy would like .to see the two columns reversed, stating the positive 
aspect first, Ann questioned the seeming incongruence of the title "Towards 
Personalized Instruction" when so much emphasis Is placed on individualized 
instruction. She feels one or the other should be used, ^ 

Page 3-1 1 should be corrected to read "Joyces Bruce R," 

Bob feels that near the front of each module a description should be inserted 
which shows how the module fits into our concept of CBE. 
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Don auestlcned whether "di ssatisf iers" shouldn't be '*satisf iers" on page 
3-1 (M). Ann Tikes the checklist on page 19-1 but would place It near the 
front of tiie module, Don suggested a CBE staff member sitting down with Jim 
llargis, who has built and streamlined individual vocational education modules^ 
to get some suggestions* 

Ann found pages 5-7-11 confusing, especially "Cycle Rider'' on page 6. The 
reference to Mt, Hood Community College on page 9-1 should be expanded if 
this is to be used nationally, Don suggested contacting Gleason Eakin at 
MHCC who could list other places around the country* 

Hd Reid ms very impressed with module II but has some reservations about 
cognittve style, and sees the student attitude survey as threatening (page 33). 

Wanda noted that this module was one of the workshops done in Georgia and 
elicited much interest and followup. 

Ann feels module II may have legal implications in other states* as California 
has restrictions on attitudt inforfnation questionnaires * and a v/arning should 
be written In the module to determine what Is legal in each state* 

Transparencies will Be Included for people -to makep and tapes for teachers 
could be incorporated also, according to Bob, 

Don cited the lack of an introduction^ the lack of floWs and the pages are I 
jarmied up. 

Del suggested changing module title to Student Differences instead of Ability 
Lovels , 

Don comented that if the thing that makes CBE different is 1n addition to the 
systematic approach to learning management but of also the life-role focus 
then each module should reinforce these two things.' He kept looking for the 
life-role focus and feels the major themes should be reinforced frequently, 

Ann didn't really see CBE tied in until module IV. 

Don sees a lot of parts but wonders where's the thing that shows the whole 
picture - how does It.all fit together? 

One of the things in motivating students in a CBE program is the inherent 
utility of those outcomes to them later in life, according to Ann, and that 
never ties in, Del feels this could be tied 1n to module^ L 

Ed wonders if a general graphic is needed to show how each module ties in 
to the general scope, 

Del questioned who developed the student survey on page 37-^11. No one knew, 
and possibly copyright problems could occur. ' 

DeT asked about the timeline for field testing the modules. Ann questioned 
whether the tie-in to CBE should be made more precise. She feels the modules 
need reworking if they are going to be marketed with the CBE Program title at 
the top of each one. 
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Wanda suggested Tatting the Georgia people field test it with an eye .toward 
possible revisions, rather than having the writers revise it. 

Jack wondered if the various audiences had been considered, i.e.. evaluation, 
assessment, etc. " 

Module IX concerns Judy in an affective way. By using the Title I example 
It reinforces the ^acher's notion that we only evaluate programs for which 
there was a federal mandate. Ann feels the AIP material is probably already 
in the Lab. It is written on the school administrator and resource teacher 
level and some of the material can be used on the classroom level. What the 
intention really is for the training should be carefully considered in Jack's 
opinion. This is a good place to tie in the relationship between program 
evaluation and CBE (Wanda). 

Del feels it is difficult to hook module IX to program evaluation as it Is 
in Oregon, because the level is too general. He finds the evaluation cycle 
(page 29-IX) uninformatlve as to what needs to be done to determine program 
effectiveness. He wonders how useful the material is and finds a lack of 

information to measure teacher effectiveness. Ann finds the title " 

Teaching Effectlventss" a political issue that, may be out of place here. 

The flow chart on page 14- IV caused concern. Several Network members noted 
they do not use them as initial handouts because liiany people have a negative 
reaction to flow charts. The correct order of the steps was discussed but 
hold off on the chart. Del feels #2 should be #1 (interpret competency) and 
follow up with #5 (pretest). Judy read 2-5 in a macro sense where you do a 
domain specification process.- 

Ann noted that you have to start with an analysis of the competency if you are 
^talking CBE. You don't start with a student. You have prespecified outcomes 
and those outcomes are the guiding principle for everything that comes from that 

Re managing Instruction, Don mentioned you could probably find five or six main 
functions, the first ones being, programmatic and the others Implementation and 
adaptation for the particular student which are separate things. By looking at 
each of these .functions on a separate page you wouldn't be as likely to turn 
people off. Teachers play a role as program managers as well as Instructors 
interacting with. a student. Labeling of planning and development functions for 
teachers Is helpful to combat the feeling of lack of teacher involvement in 
planning and development (Judy). Don sees a value- In simplifying the message 
and, using it symbolically throughout, fleshing it out where appropriate. This 
may. be one of the more significant things, i.e., to use i.t as an organizer, 
looking at 'It from the teacher's perspective. 

Jack suggested considering packaging the modules on different levels - required 
things, orientation, and in more depth. Packaging as workbooks also Is a 
possibility. 

Don presented a proposed system framework. 

Assuming a fairly clear understanding of the rationale of CBE, you need some sort 
'of structural framework to implement it. You need to' sort out those things that 
relate to managing the program (administrative) and that'relate tO' managing the 
individual student 1 taming. Perhaps a few major components could be developed 
that would be consistent in the discussion of each module so it would be more 
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.2pparerit hov/ it all ties together. You could lay out the various tasks or 
functions, detGrmine where you want a modulei and develop a-workplan to fill 
the gaps or needs, with instructtonal fnaterials for each. Then the staff 
would mrk with clients » determining by assessment or analysis what level 
they were at as a starting point, The Instructor would constantly reinforce 
the broad components but not have to deal with all the details. Teachers s 
undarstanding the pieces , would eventually get the Gestalt of it. Then you 
would have a framework in which to present the modules* This system is 
suggested for the staff's rationales not for all participants. 

Ron described his background prior to Joining CBE tv/o months ago* Emphasis CPE SYSTEM 
was on behavioral psychology and systems theory. He explained the putting F'AMEInORK 
together of the CBE System Framework. He sees CBE as a generic process and 
has taken a look at CBE as an effective instructional system at the school 
district level. He divides the school district into three discrete domains - 
instructional, management and support subsystems and then defines how each 
domain is composed (Components-page 3). He has tried to define what teaching 
is in a generic sense* 

Don would like to see more emphasis on program rather than district. The 
definition of a program and a system are nearly the same » all pieces work 
interdependently to achieve a certain end. ^Analysis of a program must be 
done at the school level. 

Ron sees twa questions as relevant at this point: 1) What does a CBE system 
look like* ne., what specific functions have to be 1n place (generic level), 
and 2) How do you implement it? 

Jack 'would change the title of page 3 from ''Components of a School District 
CBE System" to "Components of an Educational System," There was general 
agreement on this point* 

Del feels that CBE requires three thingsi 1) Attention has to be focused on 
learning outcomas of an applied performance nature as well as other relevant 
outcomes i 2) Evidence as to the extent to which these outcomes are attained 
for each individual student and for students collectivelyt and 3) You must 
make 1} and 2) public (this has to be negotiated with the public). 

If the purpose of CBE is to improve the effectiveness of Instruction, is that 
a legitimate outcome? 

CBE, if it must err, should err on the' side of simplicity, with the probability 
of understanding, rather than on the side of overkill with the threat of 
presumpti veness about incompetence (Del). 

Jack feels it is Important to determine how you should^ balance the program and 
resources, so that while working on the detail level you are also performing 
the proselytizing function. 

Ron would never consider using the CBE System Framework as a representation 
of CBE to any other audience. In. that case he would use simpler terminology 
while remaining faithful to the underlying technical analysis. of what CBE is. 
Before talking about It in simpler terms a thorough technical analysis needs 
to- be done. 
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Don pointed out that policy makers or managers have to confront 1) outcome, 
2) erfectiyeness, and 3) improvements. CBE primarily is the business of 
confirming these in terms of real life and making sure that conrrontatlon 
IS made. Instruction (the delivery system) somehow ought to be redesigned 
to reflect and be responsive to that confrontation. If you focus on instruc- 
tion and support you may never confront outcome, effectiveness and improve- 
ment. Therefore, the priority of the Program ought to help focus on that 
confrontation aspect. 

Dealing with the outcomes aspect of CBE systems is of first priority in 
building the system {Ron). Whenever technical assistance is provided to a 
■ person or agency you have to start from where they are (Del). 

This project mustgive conceptual guidance and clear information (Del) and 
youcan' t_ let the emergency of the immediate circumstances dominate. To 
design this Program and its products in a manner that meets the obligation 
to inform the nation about what CBE is is essential. 

Ann cited the need by the pioneer sites to make a philosophical commitment 
to move. to the confrontation level. 

Don would prefer to see the confrontation issue up front in laying out the 
framework rather than in the present order and follow it with instruction. 

The matter of choice or nonchoice in public education v/as discussed. Wanda 
noted that public education is not a matter of choice. She feels the instruc- 
tional materials are well worth developing as they tend to make CBE more 
humanitarian and less authoritarian. The instructional workshops also tend to 
a.lleviate authoritarianism. Gary noted that authoritarianism is inherent by 
.virtue of being born into and being a part of a community living pattern. 

Ron asked for a current definition of CBE. Ann responded with Del and Jack's 
version: Attention focused on 'learning, outcomes of applied performance nature 
plus others evidenced to the extent to which outcomes are attained for each 
Individual and group and the use of the information gathered from 1) and 2) 
(preceding page) for improving the attainment of 1). 

'Del talked about outcome achievement. He feels that correction is an inevi- 
table part of the educational system. The dialojue between educators and the 
public must be improved. 

Jack favors presenting alternatives for the sake of educating people and to 
also keep them thinking of alternatives. Bob noted that the staff plans to 
present alternatives in each case. 

Sob again mentioned the five .handbooks from the EBCE Program as the kind of 
final document which could come from the CBE Program. 

?^?ff'h*'"'5"lf'^ ^n® Program Products/Processes Classification Matrix CLASSIFICATION 
Uttachment 3j. Discussion followed on what is in cell 19 - at the MATRIX 
school district level program coordination. The four subcomoonents are: 
uoals/objectives hierarchy design and maintenance, Program logic analysis 
Time control, and Planning and program revision. ' 
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Specuiation on how we might develop concepts in relationship to a partic- 
uldr component at a particular level of application would include evalu- 
ating a set of design criteria, doing a fine component analysis what' - 
planning and program revision is at the school district level , develop- 
ing a generic model of it^ collecting some promising practices illustrat- 
ing how it is worked out in the real world under certain conditions, and 
developing some related products, perhaps even a training module for 
practitioners, or creating examples of what a planning program revision - 
looks like at a district level under the constraints of QBE, Ron noted 
we are looking for a way of organizing and classifying development 
activities and promising practices collection activities. This could be 
done with each component at each level. 

Ders reaction to the matrix is that Yt is useful to someone somewhere. 
He finds it overwhelming and too detailed. Ed Reid sees it as a good 
blueprint for research. Judy likes it as a classification mechanism. 
Ed Reid noted self-directed learning is a competence, a strategy, a means 
and an end at the same time. There is knowledge available on how to use 
this material properly and people who know how to use it. Ron would like 
to collect what they know and adapt it. To do thati we need to know what 
It Is we v/ant in the first place. 

Don pointed out that in terms of the mission of the project and the Network 
there are many people who are concerned about these elements and doing a lot 
of good work, but none of them that we know of are trying to make order and 
sense out of how they all fit together so they can be collected and examined 
as parts of the system, and this is the power of the mission of the project. 

Del will mail out the design used in 14 midvalley districts in Oregon to 
Network members. The data was taken^only at the school level and now will 
be taken at the classroom level when allocation of time, time on task and 
achievement will be observed. This has not "been costly (about $20,000) 
and this Included reports back to school districts (management information). 
The data includes pupil attitudes toward school and subjects. The pioneer 
sites may be approached about using this methodology. The data goes on discs 
and Is sent to the big computer at Oregon State. He will check with the data 
manager and send the information out. 

Bob introduced Priority CBE System Components and Issues (mailed May 30). 
Judy feels a key criterion would be that this was something that was not 
being developed at another site, that with existing resources we should 
go where the need is the greatest. 

General design (page 2) questions are primarily a staff concern and 
secondarily applicable to people the staff works with, while implementa- . 
tion issues are largely questions that would be addressed outside the staff. 
The priorities were set by the CBE staff. Jack sees the main priority as 
identifying or developing the major areas of staff development for others, 
simply defining sequence tasks and pulling things together to help others 
define sequence tasks. 



PRIORITY 
CBE ^SYSTEM 
COMPONENTS 
AND ISSUES 
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Among the first things that need to be dealt with are outcomes, building 
hierarchies and the iiieasurenient assessment piece with it* 

Bob reminded the group that one of the first things the Prograiri did was to 
CQllect from districts willing to send them a list of competencies, comput- 
erized them, and came out with 77 competencies that indicated what was going 
on at that time, Ann asked if the 77 competencies are worded in such a way 
that they must be demonstrated through some kind of an applied performance. 
Bob replied that they are for the most part. Ann feels the 77 should now be 
refined and cut down by the staff and examples of ways they can be assessed 
should be tied in. Bob would like to see the 77 cut down to about 30. 

It is only when you aren't getting toward final behaviors that you have to 
go back and do task analyses (Ann), She has trouble working with people on 
the abstract leveU and needs assistance in that area, 

Judy would prefer fewer competencies purer in the life-role focus, and will 
send samples done in the affective domain. 

Bob would prefer having the staff spend more energy on the issue questions* 

Jhe focus in the past has been on development. He feels some sample enablers 

could be built from rep. samples and Valdez materials, Del sees this as a big 

step toward the reality we are trying to deal with. Judy feels the Network 

can help with this as this is the mode of staff development in the next six 

to eight months at the sites, " 

Don noted that the Oregon Department of Education has identified 13 to 15 
competencies and the 77 would be seen as performance indicators. 

Gary would find an ideal scenario helpfyl. Bob feels Hood River possibly 
could be useful for that purpose, Judy recommends talking to students and 
administrators. 

Bob hears the group saying that Priority CBE System Components and Issuei 
would be very helpful as a resource for staff training or as a publishabla 
document. With samples in the back* the upfront section would present issues 
In identifying competencies for districts interested in getting into CBE, 
Issues could be addressed in identifying enablers and performance indicators 
and test items. Del feels this document is not just a training manual but is 
also an awareness generator, v 

The format of Network recomm^endations was discussed. Consensus was reached ^ NETWORK RECOM- 
on the following Network statement: "Given the progress which the CBE MENDATIONS ON 

Program has made toward a conceptual definition of competency based educa- CONTINUATtON 
tion and its role in changing educational systems, we strongly support the PROPOSAL 
need for continued work in this area which can enhance regional and national 
understanding of the concept and provide options for its implementation. 

The primary concern of the Network is that the activity of the Program con- 
tinue to focus on the core principles* 1) focused attention on learning 
outcomes of an applied performance nature, 2) evidence as to the extent to 
which such outcomes are obtained, both individually and by groups, 3) use 
of said information for improving the educational system's effectiveness, and 
4) public knowledge of the desired outcomes and their attainment." 
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C4uneral coinments were as foliov^s: GENERAL 

COMMENTS 

1. Show growth/progress toward mission across 5 year period, 

2. An evidence of formative and summative evaluation: 

0 needs determination 
0 priori ty setting 
0 field testing 
0 training 

0 effectiveness of dissemination 

0 targeted announcement of publications 

3. Page 5 - active targeted announcements (details-audiences), 

4. Identify the elements of the system. 

'5. 2.4 - relationship to the core principles. 

6. Lack of specificity and interrelationships, 

7. How are work components related to mission chart? 
8* Rationale is needed, 

» 

Don requested that drafts and evaluation forms be sent to Network members. 

Five Year Narrative comments were as follows: FIVE YEAR 

NARRATIVE 

2.1 Mission and Goals 

0 4 core principles 

0 add management questions 

2.2 Needs 

0 lack of specificity and lack of attention to the 4 core principles 
0 move the second paragraph on page 8 into this section 

2.3 Objectives (Jack feels it needs editing) 

0 an understanding objective first 

0 continue to work on clarifying what we mean by integrated CBE systems 

2.4 Procedures 

0 (last sentence) "Program staff will continue to participate etc. 
(Jack) - ^ 

2.5 Facilities and Collaborative Arrangements (okay) 

2.6 Dissemination Plan (Ann feels it needs editing/ Jack - mora detail) 

0 edit for conciseness 

0 add detail on past and future activities 

0 expand brokerage bank 

2.7 Organization, Management and Staffing 

0 change chart to show relationship between mission and components 
0 change Director to Direction on chart (Ed) 

Priorities from yesterday* s meeting: PRIORITIES 

L Principles of designing an assessment plan. 
2. Competencies - Issues and concerns. 

Enablers Pis 

measures promising practices ^ ^ application 
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3, l!gw do you get staff and field people to focus on the 4 core principles? 

□ attention is focused on learning outcomes of an appl ied perforinance 
nature 

0 evidence as to the extent to which outcomes are obtained for each 

individual and group 
0 above 2 are publ ic 

0 use of the Information for improving the attainment 

4, CBE scenario or role changes. 

5, Set of guidelines and questions on how the 4 cure principles would affect 
our school (Spady, PDK 76), ELUSIS - The Anierican High School Ideal. 

6, Handbook for CBE directors (dowu the road). 

7, Staff development modGls the system. 

Evaluation awards were presented to Wanda, Ed Reid, Ed Wingard, Adelle, Ron EVALUATION 
and Don. . " AWARDS 

The next meeting probably will be held in Portland in September or October, NEXT MEETING 
Possible dates will be sent to members as before. Some possible agenda items 
include: ' 

L Draft Handbook for CBE Directors prior to meeting, 

2. Staff/Network develop set of questions to lead people from zero to Utopia, 

3. Get materials to Network in advance. (Don - send out half page of questions,) 

4. Promising practices discussion. 

The meeting was adjourned at 11:50 a.m. 



